MAGADARE
THE DARE MAGAZINE
JUNE 2018 – ISSUE 5

100 years of Georgia’s First Democratic Republic

This special issue

reports on the training sessions in
Georgia in May, offered by DARE partner, European Access
Network, and delivered by Mee Foong Lee and Tricia Jenkins
at Ilia State University and University of Zugdidi.
On 26th May Georgia celebrated 100 years of independence.
The first Republic, proclaimed in 1918 was fragile and tragically
short lived when in 1921 Georgia came under Soviet control. It
was not until after 1989 with the disintegration of the Soviet
Union that Georgia regained its self-government. Since then it
has seen civil war, conflicts in Abkhazia and South Ossetia,
cumulating in the loss of both regions.
The Rose Revolution in 2003 brought a change of regime, and
Georgia continues to strive to improve the country’s economy
and higher education. It looks to Europe for inspiration, but at
the same time internationalisation is seen by many Georgian
institutions as crucial for their development. The fact that
Georgian institutions are active partners in many EU-funded
projects is testament to their determination to learn as much as
possible from those with longer experience in teaching and
supporting minority students to succeed in higher education.

Our Georgian DARE partners are constantly
seeking to upskill their staff with better teaching
and learning methods, ways of reaching out to
their students and a deeper understanding of
their different backgrounds. Ilia’s target group
is non-Georgian speaking ethnic minorities.
Zugdidi targeted IDPs (internally displaced
persons) and students with families - the
Georgian language is not a problem for them.
Regardless of this difference, the desire to
understand and communicate came out very
strongly during the Quality Assurance visits
back in March. To address these concerns, the
training programme focused on three things:
listening, communicating and reflecting.
The purpose of the training was to instil a
broader understanding of the different cultures
of ethnic minority students; to improve
communication and listening skills, and to be
able to self-reflect.
The day started with the ’Iceberg’, followed by
‘Good and Bad Listening’ and ‘Reflection’.
Students at Ilia talked about their experience at
the institution and recommended changes. In
‘To present or not to present? That is the
question!’ staff learned how best to support the
student under pressure. The role-play centred
on listening and communication strategies.
Participants were asked to plan a training
programme for their institution. The day ended
with clear ways forward for personal and
institutional readiness in supporting diversity
and inclusion.

The Tip of the Iceberg
When students begin their studies at an institution, we know
their name, gender, ethnicity, religion, where they come from
and which programme they are following. But do we really
know them? They all come with a back history and what we see
is just the tip of the iceberg. To enable us to identify their needs
so to provide them with the appropriate support, we need to
have more than what we can glean from the surface. To reach
the unseen bit of the iceberg, we need to delve deeper – their
background, what they feel, think, expect and believe. Without
a deeper understanding we will not be able to support them.
The Iceberg exercise was designed to use our imagination to
create a fully-formed student complete with their inner feelings.
Unsurprisingly, FEAR and HOPE topped the list. Then
loneliness; lost; confusion; lack of confidence; shy; unhappy;
problem; stress; new environment. There were positives too:
to be integrated, accepted; gain friends; be part of the
community; believe; confident; ability. Although ‘responsibility’,
‘adaptation’ and ‘expectation’ can be positive and negative.
There was one ‘dreamer’ – but it’s good to have dreams!
Institutional staff were then asked to consider what their
responsibilities were and how they would find ways to respond
to these students. Improved services, awareness raising,
flexibility according to needs and targeted change were cited.
In conclusion, both staff and students agreed that mutual trust
is paramount for any meaningful relationship to develop.

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups by increasing
access to higher education in and capacity building of institutions in Georgia and Israel. https://dare.erasmus-plus.org.il

Reflecting on Diversity in the Classroom and the Institution

An inclusive learning environment is a diversityfriendly place where students and staff of all
backgrounds feel valued and safe, are able to
develop and grow, and achieve their full potential.
Everyone, from top management to reception and
security staff, should be made aware of the
importance of making the institution a supportive,
welcoming and nurturing place. In this exercise
participants were split into two groups – academic
and administrative. The aim of the exercise was to
strengthen knowledge and skills in dealing with
issues of diversity. There were 14 questions in each
Reflection sheet with two columns for answers and
suggested actions for improvement.
What makes a good teacher? A reflective one.
Academic staff were asked to think back over
situations in their class, analyse what they did and
why, and consider how they can create opportunity
to enhance student learning. The questions
included: what went well in class that day? What
could have gone better? Was I aware of the various
learning preferences of the students in my class? Did
I design my class well enough to respond to the
various needs of the diverse group? Did I encourage
contribution from minority students as a valued
perspective of difference? Did I see the minority
students as less capable because of the language?
Did I think the minority student’s lesser language
competency lower the standards of the whole class?
How did minority students feel about learning
alongside the linguistic majority – was there tension?
Did I do anything to empower minority students to
participate confidently in class? Did I manage to

make ALL the students collaborate in learning
activities and forge a peer identify? Could I have
done more? Do I think my own experience in class
today would shape and influence me as a
professional practitioner?
How supportive is your institution?
Administrative staff were invited to assess
institutional provisions in creating and supporting an
inclusive learning environment. For example: How
does your institution treat minority students and staff
from diverse backgrounds? Is your institution a
diversity-friendly place of learning and working i.e.
safe, positive and nurturing? Does your institution
promote and facilitate interaction, both formal and
informal, between students and between students
and staff? What are YOUR attitudes towards minority
students and how do you feel about having to invest
more time and effort in supporting them? Do you hold
activities and events to welcome new students to
your institution to celebrate diversity? Do you have
events or programmes tailored for minority students
to welcome them? If so, could they be improved on?
Are new students clearly informed of the facilities
and services available to them within the institution?
Does all information both in electronic and hard
format; and is it available in alternative formats on
request? Are queries from students dealt with in a
timely and clear manner? Are there regular
departmental or team meetings to monitor the impact
of additional support on minority students? Is there a
system to obtain student feedback regarding
satisfaction with the services and facilities provided
by the institution?

Communication – Good and Bad Listening

Maya Angelou (1928-2014), poet, singer, memoirist & civil rights activist

Communication is a two-way process. It involves talking AND
listening. This may seem obvious but all too often we talk too
much and don’t listen enough. And when we do listen we don’t
listen properly. Good communication is more than what we listen
to; it is also about how we listen. Facial expressions and body
language are important. They can send out a positive or negative
message. Talk with your body, not just your mouth.
How much a student will open up to us will depend very much on
how we receive them, or react to them. How do we make them
feel when they come to us with their ‘problems’? Do they feel
safe with us? Do they feel they can trust us? They will not share if they do not trust, and when there is no trust
there will be no openness. The art of good listening can be learned. And in good communication, jargon and
euphemism are best avoided. We should be mindful of the students’ feelings when we ‘communicate’ with them.
Below are what were considered bad listening:
“Indifferent”; “arrogant”; “rude”; “superficial”; “lack of attention – pretends he’s doing some paperwork”; “shows no
interest”; “no body-language”; “lack of eye contact”; “strict-faced expression”; “ignores your speech”; “interrupts
while you are speaking”; “don’t understand”; “playing with their mobile phone”; “makes you feel uncomfortable”;
“quick answers (not listening to all the information)”; “forces student to be short”; “referring to nationality –
discrimination”.
And good listening…
“Good manners and warm smile”; “eye contact”; “understanding”; “open-minded”; “kind”; “humble”; “encourage”;
“making notes while listening”; “let you speak”; “listens wholeheartedly”; “heartfelt psychological analysis”; “gives
feedback while listening”; “gives positive advice”; “helps you to express your ideas clearly”; “raises our mood and
makes us feel supported”.

Designing a Training Programme
The ‘Reflection’ and ‘Role-Play’ exercises prompted some very
telling revelations. One academic admitted she was not fully
aware of the different learning styles of her students, nor did she
design her class to respond to their various needs. Another
confessed to not seeing things from the student’s perspective until
now. Overall, participants felt that these exercises had made them
more aware of the obstacles facing minority students and to think
about what support they could give and how they could give it.
One common regret was the lack of time. Merab Basiluiu (Ilia)
lamented that even with the best intentions in the world, he could
not do his job properly in the short period of time he had in the
classroom. To be able to provide targeted support more time
would be needed to deal with the diverse issues. This is something
all institutions should bear in mind when timetabling classes in
future, if they truly care about their minority students.
Participants also expressed a strong desire for their institution to
provide more training and to support what they are trying to do.
However, even when there was a training programme in place,
persuading colleagues to take part had not been easy.
Using what they had learned from the sessions, participants were asked to design a training programme for their
‘front-line’ staff in supporting all new students and specifically non-Georgian speaking students. Considering how
time-short staff usually are the programme should consist of three one-hour sessions spread over three days.
Giga Khositashvili (Ilia), Tamar Aslanishvili (TeSaU) and Tamar Shinjiashvili (Sokhumi) each presented an
outline of their programme. Their topics included integration, tolerance, socialisation, effective communication,
conflict resolution, orientation days, assessment strategies, role-play, feedback and reflection. They were
emphatic that the training must be given a high status within the institution. Invitation must come from the head of
department, dean or vice-rector, to give it prestige and to show that when it comes to diversity and inclusion the
institution takes it seriously.
Giga’s idea to involve the Psychology Department and School of Education in getting them to prepare and deliver
some parts of the programme was well-conceived. Their involvement would give them ownership, and once one
department had bought into the idea it would be easier to get others on board.
There was a call for a Code of Conduct to be drawn up by the institution. This would form the protocol for
professional behaviour in dealing with minority students, be they ethnic minorities, those with learning difficulties
or physical disabilities.

The Student Voice

Six recommendations from students of Ilia State University

Were They Satisfied?

At the end of the training, participants were invited to reflect on their experience of the day, to describe how they
felt and what they had learned.
On the trainers:
“Important relationship with the trainers”; “they are friendly and hope to continue contact in future projects”.
On the sessions:
“Amazing”; “interesting and funny”; “lively environment”; “productive”; “particularly enjoyed the role-play and
practical exercises”; “beyond expectations – thought it would be boring”; “Maya Angelou’s quote was poignant”.
Usefulness of the training:
“Learned a lot”; “now able to look at things from different perspectives”; “productive – materials to take back”; “will
use experience for own training”; “will use experience for teaching minority students”; “start thinking about services
– create more open space for interaction”; “encouraged to be innovative”.

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher Education –
coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia, Israel, Lithuania, Romania, Spain
and UK; and 4 NGOs associated partners: 2 Georgian, 2 Israeli

Ways Forward – Who’s in the Driving Seat?
Throughout the discussions at Ilia and Zugdidi,
the readiness to learn and improve was palpable.
Staff said they would be able to accomplish much
more in supporting minority students if not for one
constant factor – “Lack of time – always rushing”.
The issue of TIME came up time and time again
(no pun intended!) Time for the students in the
classroom; time for the teacher’s professional
and personal development; more time to interact
with colleagues to exchange experience, share
and learn from one another; and better time
management to maintain a work-life balance.
There was absolutely no question about the commitment of the staff at both universities in doing their best to
support minority students, but in order to do this successfully they would need their institution to support them in
return. At Zugdidi, it was felt that the job of a teacher or administrator was under-valued as reflected by the low
salary they received. The trainers were convinced that this was a shared sentiment across the educational sector
in Georgia.
Staff Development Programme
From the answers given in the Reflection sheets, the trainers would suggest that the institutions continue to
implement the training programme they have put in place during the DARE project, keeping to the two-pronged
approach: (i) raising awareness and train ALL staff members in supporting diversity and inclusion; and (ii)
upskilling current staff members with new methodology in teaching the younger generation. It is important that the
programme be driven by senior management to give it high priority and status. It is also imperative that the
programme be reviewed and updated constantly to adapt to changing circumstances. The training outcomes
should be monitored and used to inform and improve on quality so that the programme can be rolled out year
after year even after the end of the DARE project. And finally, the trainers would highly recommend that the
provision of a systematic staff development programme be included in the institution’s quality assurance system
as an essential criterion for measuring excellence.
Supporting Diversity and Inclusion
Supporting minority students is a balancing act. How much support or ‘care’ to give without marking them out as
‘different’ or ‘needy’? Minority students want to be understood, accepted and supported but they do not want
‘charity’. The nature of the teacher-student or institution-student relationship means that the teacher or
administrator must play the lead role in making students feel they are in a comfortable and safe place. Be more
sensitive and positive; provide more consultation hours, extra or flexible timetables.
However, it would be wrong to assume that students are passive receivers. They are not, as pointed out by a
member of staff at Zugdidi, “students can also encourage her to develop – it’s a two-way process”. Once mutual
trust has been forged, both staff and students can be beneficiaries of a diversity-friendly institution.
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