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FOREWORD
As the coordinator of the Erasmus+ DARE project, and on
behalf of the DARE consortium, I am pleased to present
this handbook. This collection of materials on supporting
disadvantaged students success in higher education
highlights our partners’ achievements in making accessibility,
diversity and inclusion a reality in their institutions.
DARE was built on the foundation stone of the “Pedagogy
of Difference”. This philosophical approach argues for the
simple idea that to know oneself one must engage others who
are different, but to engage others one must know oneself.
This idea is relevant to education in open liberal democracies
because it takes seriously the fact of pluralism. People
experience their humanity by way of different, sometimes
overlapping and in other instances incommensurable,
cultures; classes; religions; ethnicities; nationalities;
languages; races; genders; sexual orientations; cognitive,
social, and physical abilities; and more. An education to
enable diverse populations to participate actively in liberal
democracies is a social necessity, not only an individual
right, required to enable citizens to forge a modus vivendi to
live together peacefully in one common civil society despite,
or perhaps even because of, their differences. People who
hail from distinct backgrounds or who have experienced
challenges or disabilities of one kind or another have unique
perspectives that can enrich the academic discourse of higher
learning and enhance the possibility of dialogue across a rich
diversity of cultures, traditions, and perspectives5.
5

Alexander, H. A. (2015). Reimagining liberal education: Affiliation and
inquiry in democratic schooling. New York, NY: Bloomsbury, p. 89.

All too often, there is a strong tendency to evaluate
institutions of higher education in terms of meritorious
teaching and research on the part of faculty members alone,
without reference to students. However, excellence in higher
education also requires the third leg of this three-legged stool
– student success. In addition to their demonstrated academic
capabilities, students come to colleges and universities with a
variety of learning needs. These needs may be tied to aspects
of their backgrounds that often remain unacknowledged
in classrooms of higher education such as those aspects
relating to culture; language; gender; cognitive, social, and
physical challenges. Pedagogy of Difference the important
contributions of these diverse backgrounds to coexistence
and to gaining a new perceptions that can lead to constructive
self-criticism and new thinking and ideas. This approach also
requires attention to the particular lives that students bring to
higher learning in all of their complexities in order to assist us
them in addressing the challenges that these backgrounds
may pose to academic success.
I hope this handbook will both inspire and inform those who
are committed to widening access to higher education for
groups who are currently under-represented.

Prof. Hanan Alexander
Coordinator of DARE project
Dean, Faculty of Education, University of Haifa, Israel

ABOUT THIS BOOK
This handbook has been prepared to disseminate material
about the Erasmus+ DARE project “Developing Programs
for Access of Disadvantaged groups of People and Regions
to Higher Education” during and after the life of the project.
While inclusive education is recognised globally as central
to human rights, its implementation in institutions of higher
education demands further focused attention and action.
DARE aims to increase access to higher education for
three target groups: students from minorities; students with
physical disabilities or learning difficulties; and students who
are women. DARE has focused on three pathways to achieve
these ends: through student support services; training of
staff and faculty; and development of accessible online and
blended learning. DARE has made three levels of influence
a priority from micro to macro, focusing on: individuals (how
have students, staff and faculty benefited), institutions (how
have the institutions changed), and national bodies (how has
DARE influenced change on the national level).

The purpose of this handbook is to share with other institutions
of higher education and their stakeholders the DARE
experience and our knowledge, expertise and practices
in increasing and sustaining diversity. The character of
diversity is constantly growing and changing. It is hoped
that the material in this handbook, which includes examples

for training staff and different models that were used by our
Dare Consortium for promoting access to higher education,
will inspire and guide those setting out on the road to making
ccessibility, diversity and inclusion within their organisations
a priority.
Part 1 of this handbook gives a general outline why diversity
is important for an institution. It provides a model of applying
the Principles of Universal Design which is more inclusive
and adaptive to the needs of different students and has
been shown to enable them to succeed. Part 2 addresses
the challenges in student support services as well as with
administrative staff and academic faculty development and
training focusing on serving students from diverse groups.
The materials developed for the training sessions are
included in this section. It is hoped that these will be useful
for other academic institutions to adopt or adapt for their
own staff development programme. The first section of Part
3 introduces the different institutions that made up DARE’s
consortium and briefly explains how they contributed to the
program. The following section provides examples of what
DARE partners have accomplished in Georgia and Israel.
We present how our partners, through the DARE project
have implemented programs aimed to overcome specific
diversity challenges and successfully embedded the practice
of inclusion within their institutions, with key messages.

PART 1: DIVERSITY AND STUDENT SUCCESS
1.1 Diversity Matters
There is neither a moment too early nor too late – better
late than never – to learn about and to embrace diversity.
Diversity and inclusion are even more important today
since the ‘massification’ of higher education in the past
two decades has led to a more diverse student body in an
increasingly interconnected world. Despite the fact that all
groups, regardless of background, should benefit from a
quality higher education, studies have shown that efforts to
widen participation for disadvantaged groups, in particular,
ethnic minorities, marginalised women populations, and those
with physical or learning disabilities, have stalled in the past
decade. Studies (including by the OECD) have also backed
up the claim that a graduate of higher education has better
employment opportunities, a higher level of income, improved
well-being and life expectancy and is able to participate more
fully as a member of society. Institutions of higher learning,
therefore, have a societal duty to take responsibility to ensure
that disadvantaged groups do not miss out on the benefits
that higher education confers.
While institutions of higher education may strive for inclusion
and diversity for ethical reasons, the “Pedagogy of Difference”
– the theory on which DARE is based – posits that diversity

is not a mission of “charity” but rather benefits the institution
by bringing knowledge, experience and viewpoints that can
enrich teaching, learning, and research and most important,
question our own standing ideas. Diversity also enhances the
social aspects of university life for both students and staff.
An institution may claim it is diverse by showing statistics that
it includes different populations. However an institution needs
to ensure that what is diverse is also excellent and what is
excellent is also inclusive. For this to happen a fundamental
transformation needs to take place in promoting changes in
curriculum, more effective teaching and learning strategies,
and, in improving student support services. It is not an easy
journey and there will be challenges and setbacks, but we
urge other institutions of higher education to DARE WITH
US and “take the first step, even if you can’t see the whole
stairwell” (Marian Wright Edelman, Founder & President,
Children’s Defence Fund, US).
The following section in this handbook reviews some basic
frameworks and “first steps” used for expanding access
to higher education that we in DARE found helpful when
considering how to structure and implement our project goals

1.2 The Student Lifecycle – a Holistic Approach
To be effective, student success needs to be delivered within
the framework of the student’s life cycle. The Student Lifecycle
model is based on the idea that action is required throughout
the student’s interaction with higher education. It maps out
various stages of the student’s progression into, study at and
successful completion of higher education. Broadly speaking
there are five stages:
1. Outreach – raising aspiration, providing information and
promoting awareness about higher education opportunities
to potential students in schools, colleges, communities,
and families. A person from a diverse background will be
more likely to apply to a university if they have a positive
experience.
2. Admission – ensuring that support is given during the
application process and that the process of applying to,
and being selected for, higher education is open and fair. It
is useful to consider the application process from the point
of view of different populations and to assess whether
there are elements within this process which make it more
difficult for them to apply and then address these elements.
3. Induction – conducting activities and events to introduce
new students to higher education and familiarise them with
the institution. Quite often induction events are targeted
towards the majority of students with no programmes
tailored for different groups. Attention to detail of the

different groups of students can be very useful for their
positive experience in higher education and thus contribute
to their retention in the institute.
4. Studies – ensuring that diversity is reflected in the
curriculum. Appropriate learning and teaching pedagogies
for a diverse student body takes into account the
perspectives of all students as individual learners.
Constructing the necessary and appropriate learning
environment and framework will contribute towards the
academic success of different groups of students.
5. Progression – what happens to students from different
populations through their academic studies is also
important. Quite often these students, encounter
exceptional challenges that can put at risk their successful
completion of studies. Thus it is important to develop a
procedure for following through with these students from
diverse populations to make sure that when challenges
arise that there are mechanisms
in place to assist them. Schemes
can range from academic
mentoring to
individualized learning
programs to even
economic help
through various
scholarship funds.

Outreach

Progression

Admission

Studies

Induction

1.3 Inclusive Curriculum
An inclusive curriculum takes into consideration the diverse backgrounds and learning preferences of students.
Inclusive Curriculum programme design builds in a range of methods of teaching and learning in order to
accommodate student needs without lowering academic standards.
Below are the five steps to inclusive curriculum recommended by Trinity College Dublin, Ireland:6
Flexibility and variety in teaching methods (e.g. lectures, tutorials, group work, e-learning, practicals,
problem-based learning, lab work).
Flexibility and variety in assessment methods (e.g. essays, presentations, posters, reflective journals,
group projects).
Flexibility and variety in teaching materials (e.g. textbooks, handouts, podcasts, video, wikis, audio clips,
graphs).
Programme requirements that are accessible and available on time to allow optimal preparation (e.g.
timetables and attendance requirements; practical classes, field trips or work experience; assessment
dates and criteria).
Course materials that are accessible and available on time to allow optimal participation (e.g. lecture
handouts, reading lists, programme handbooks).

6 Welcome to Trinity Inclusive Curriculum (TIC) https://www.tcd.ie/CAPSL/TIC/ updated March 22, 2017/ accessed August 26,
2018.

1.4 Universal Design for Instruction
The nine principles of Universal Design can be used
for instructing students from different populations and
also for students with learning disabilities. Details of
the theory and various approaches for the Universal
Design for teaching in Higher Education can be
gained through the Burgstahler’s online handbook7.
Quite useful is the instruction for teaching students
with learning disabilities (LD), which was applied in
DARE’s project. This approach to support students
with learning disabilities includes nine important
principles for instruction design:
1. Equitable use:
Accessing course information, such as syllabi, in a
variety formats, including print and online.
2. Flexibility in use:
Varying instructional methods, including lecture,
discussion, and individual and group activities.
3. Simple and intuitive:
Clearly describing course expectations for grading,
in different formats, for example narrative and
rubrics.
4. Perceptible information:
Using videos that include subtitles, or captioning,
7 Burgstahler, S. (2013). Preface. In S. Burgstahler (Ed.).
Universal design in higher education: Promising practices.
Seattle: DO-IT, University of Washington. Retrieved from
www.uw.edu/doit/UDHE-promisingpractices/preface.html

for those who may not hear, for whom the language
of instruction is not their first language, or for those
who have trouble processing verbal information.
5. Tolerance for error:
Providing ongoing and continual feedback on
coursework rather than at specified interim periods,
such as midterm or final exams.
6. Low physical effort:
Providing lecture notes, so students who have
difficulty taking notes do not need to do so.
7. Size & space for approach & use:
Making seating easily accessible, if possible, so
everyone can see each other and communicate
with one another directly. Circular seating may
address this principle.
8. Community of learners:
Creating a variety of learning settings, for example,
use of email groups, social networking sites, or
chat rooms.
9. Instructional climate:
Including a statement in the syllabus indicating
the desire to meet the instructional needs of all
students and for students to convey their needs to
the instructor8.
8 Shaw, S. F., Scott, S. S., & McGuire, J. M. (2001). Teaching
college students with learning disabilities. ERIC Digest.
Retrieved from http://www.ericdigests.org/2002-3/college.
htm)

PART 2: SUPPORTING STUDENTS FROM DIVERSE POPULATIONS
2.1 Staff & Academic Faculty Development
& Training
In DARE we benefited from a focus on training of administrative
staff and academic faculty. In the following section we would
like to share with you some tools we found effective, many
of which we were introduced to through our partner the
European Access Network.
Staff and Academic faculty should be made aware of the
benefit of models like the Pedagogy of Difference so that
diverse populations in our institutions contribute to higher
education. Academic faculty need to have the ability to
develop different teaching and learning strategies that enable
diverse populations to succeed in the learning process as was
discussed above. Additionally, administrative staff who are
responsible for the application process, registration, student
payments and more need to be trained to be more sensitive
to the diverse needs of our students and relate to them in a
manner that these students feel that they have a real place
as equal and contributing members of the institutions.
Continuous professional development that provides concrete
tools that put the philosophy of the Pedagogy of Difference
into action, should be made available both to the academic
faculty as well as the administrative staff. It is therefore

important that institutions have a professional staff development
programme so that their academic faculty can regularly keep
up with the changing pace of education practices, including
those regarding diversity. Equally necessary is the training
of administrative and frontline support staff in creating a
welcoming and supportive environment conducive for all
students.
Below are some examples of training materials that have
been used in our various institutions of DARE

2.2 Materials Developed for Training
The approach taken in DARE was not a set of prescriptive
training tools, but reflective ones. The approach aims
to provide academic faculty and staff with the skills and
frameworks flexible enough to experiment, and to do what
they feel is best for their students at the time and place.
These tools provide an opportunity for both personal and
institutional self-assessment in supporting students from all
background a successful academic and other experiences
in institutions of higher education. These tools enable the

individuals and their institutions to reflect on the student’s
journey from different perspectives. This is implemented
through structured discussions and exercises, using
scenarios for role play and peer observation to enable both
administrators and academics to explore the institutional
reality and possible responses. Below are just some examples
that we have used and found useful, first describing the
exercise and then presenting the tool that can be used to
implement the exercise.

Developing

This “exercise in Malay” has proved to be very effective
in generating empathy. The purpose of this exercise is to
put the teacher in the student’s shoes by experiencing for
themselves how minority students must have felt when faced
with something unfamiliar – in this case filling in an application
form for training, in a language they don’t know – without help
from the teacher who acted unapproachable throughout. At
the end of the exercise participants were asked to express
in one word, how they felt. “Depressed”, “fear”, “frustration”,
“angry”, “confused”, “upset”, “gave up”, were the negative
feelings it arouse. On the plus side there were “determined”,
“motivated”, and “tried” from some.

Faculty and staff may see students different from them, as
“others” thus, preventing them from truly understanding their
students’ learning styles and abilities. Gaining a deeper
understanding of the students will help the regular and
academic staff to empathise with the students. Empathising
with students is different from pitying them. It is not about
“those poor students.” It is about understanding the students
on a personal level5.

For maximum impact, this exercise should take place at the
very beginning of the training session. The application form
can be designed in another language or a mixture of different
languages, so long as participants can pick out a familiar
word here and there and are not totally lost, for the whole
point of it is to let them experience what it feels like when
confronted by something alien and strange. This will enable
both staff and faculty to learn to empathise with the students
and be patient, understanding in providing support.

2.2.1 The
Empathy

Importance

of

5 The Ability of Teachers to Close the Minority Achievement Gap
through Multicultural Teacher Training’, Kate Denslow, Carleton
College, USA, 2002

WORKSHEET on Developing Empathy: An Exercise in ‘Malay’
BORANG PERMOHONAN
Anda mempunyai lima (5) minit untuk mengisi borang ini. Sila tulis dengan jelas.
NAMA ANDA: 		

……………………………………………………………………………..

NAMA AYAH: 		

……………………………………………………………………………..

NAMA IBU: 		

……………………………………………………………………………..

TARIKH AKHIR:
(hh/bb/tt)

……………………………………………………………………………..

JANTINA:

Lelaki 		

AGAMA:

Buddha

WARGANEGARA:

Perempuan
Christian

Hindu

Islam

Yahudi

Lain

……………………………………………........

ALAMAT: Nombor rumah: ………………........................................
Jalan:

…………………………………………………

Bandar:

…………………………………………………

Pos kod:

…………………………………………………

Negara:

…………………………………………………

NAMA UNIVERSITI:
……………………………………………………………………………………………………....
.
FAKULTI:

Sejarah

Falsafah

Psikologi

Pendidikan

Ekonomi

Sila memberi tiga (3) sebab-sebab mengapa anda ingin diberi latihan:
1)

………………………………………………………………………………………………

2)

………………………………………………………………………………………………

3)

………………………………………………………………………………………………

TANDATANGAN: ………………………………… TARIKH: (hh/bb/tt)………………………...

2.2.2 Learning the Rules – Playing It Right 6
This game is about simulating a culture shock experience and
learning to fit in. This exercise exposes not only an individual’s
vulnerability or strengths when put in a totally different
situation than before, but also reveals group dynamics about
leadership, confidence and trust.

WORKSHEET for Learning the Rules –
Playing It Right
Players form small groups of six-seven participants. Each
group is given a symbol dice, a numbered dice, and a rule
sheet. Each player gets 20 tokens as money. On the symbol
dice, each symbol demands a particular action, e.g. a star =
put your hands on your head; a triangle = thumbs up, which
is illustrated in the rule sheet. Each group are given a few
minutes to learn how to react to each symbol according to
the rule sheet, but they must not know that each group have
different rules for the symbols, e.g. a star = thumbs down; a
triangle = clap your hands.
The rule sheets are then taken away from each group, and
the players are not allowed to talk anymore. The symbol dice
is thrown first and each player reacts to the symbol. Then the
numbered dice is thrown. The player who throws the dice gets
the number of tokens shown on the dice from the person who
reacted the slowest to or did the wrong action of the symbol
dice. The number of times the dice is thrown is equal to the
6 Adapted from CULTURALLY created by company METALOG https://
www.metalogtools.com/en/catalogsearch/result/?q=CULTURALLY

number of players in the group, i.e. one throw each. When all
players have thrown the dice, each player counts their final
tokens. The winner of the group moves to a different group to
play another round of the game. This sequence is repeated
until the rounds are exhausted.
As no conversation is allowed when the winner joins a new
group, there is no way to share what they have learned in
the previous group. Here they are confronted by a different
set of symbol rules they are not aware of. They will have
a ‘culture shock’ when they notice that players in this new
group reacted to the same symbols differently. They then
have to deal with the new situation, either by learning the new
rules or imposing their own, with the conviction that what they
learned from the previous group are the correct ones.
At the end of play the trainer will debrief. The winners will be
asked if they learned the new rules as they moved groups
realising that the situations have changed so discarded
what they have learned earlier on in order to conform. Or
if they managed to convince the new groups their actions
were the right ones even though the rules in these groups
were actually different. And the groups were asked why they
allowed themselves to be guided by the newcomer against
their own symbol rules, or how they managed to make the
newcomer follow their rules. The experiences expose some
very interesting group dynamics about leadership, confidence
and trust, as well as an individual’s strength or vulnerability
when put in a totally different situation than before.

2.2.3 Know Your Students – The Iceberg
Exercise

WORKSHEET for Know Your Students:
The Iceberg Exercise

When students begin their studies at an institution, we know
their name, gender, ethnicity, religion, where they come
from and which programme they are following. But is that
enough? Do we really know them? Or we think we know them
because of the stereotype images we already have of them?
Chimamanda Adichie, a Nigerian writer, warns of the danger
of the single story, about the risk of a very critical and cultural
misunderstanding when we forget that everyone’s lives and
identities are composed of many overlapping stories, and we
must learn to unlearn these perpetuated stereotypes to allow
ourselves to see that there is more than just one narrative
to everything. She explains: “The single story creates
stereotypes, and the problem with stereotypes is not that
they are untrue, but that they are incomplete”7

Using sticky notes, participants (staff and students) are asked
to use their imagination to look beyond the surface and create
a fully-formed student, complete with their inner feelings.

Students from different backgrounds who come through the
doors of DARE institutions all come with a specific history
and what we see is just the tip of the iceberg. To enable
the support services to identify their needs so that they can
provide them with the appropriate support, there is a need for
a process to delve deeper into the students’ backgrounds,
try to understand what they feel, think, expect and believe.
Without a deeper understanding we will not be able to give
them the best support.

The Iceberg exercise below provides an exercise that enables
the students who are in a class, to understand diversity better.
7 For the complete TED talk of Chimamanda Adichie, https://www.ted.
com/talks/chimamanda_adichie_the_danger_of_a_single_story

Start with the ‘tip’ of the iceberg by giving the student a name,
age, gender, cultural or religious background, their likes and
dislikes, hopes and dreams.
Then go below the ‘tip’ and imagine how they feel on their
first day at the institution, including needs and expectations.
The stickers revealed at DARE included:
Fear
Hope
Loneliness
Lost
Confused
Shy
Lack of confidence
Unhappy
Stress
Problem
Desire to be integrated
Desire to be accepted
Confident
Gain friends
Be part of the community
Ability
Adaptation
Expectation

HAVING IDENTIFIED THE ABOVE EMOTIONS EXPRESSED BY PARTICIPANTS,
STAFF ARE ASKED THE FOLLOWING:
What do you expect from the students?
For example:
Expect students to be open
Expect success
Expect problems, first stage
Hope they are good students
Build mutual trust for collaboration leading to success
Expect them to overcome issues
What are you responsible for and how?
For example:
Find ways to respond
Create adapted conditions/environment for learning
Foster human relationships between students-lecturers
Provide opportunity for them to realise their goals/succeed in their studies
Improve services
Collaboration with students
What changes?
For example:
The university adapts/changes
Offer different responses – flexibilities
Adaptable environment according to needs
Targeted support
Change in greater awareness of minority students
Trust and respect

2.2.4 Reaching Out to Students Through Good Communication
“I’ve learned that people will forget what you said, people will forget what you did, but
people will never forget how you made them feel.”
Maya Angelou (1928-2014), poet, singer, memoirist & civil rights activist, US.

Faculty and staff need to create a trusting, caring and
supportive environment in which the student will be able
not just to perform but perform confidently. The fostering
of trust requires good communication between faculty, staff
and students. Communication is a two-way process, and it
involves both talking and listening. This may seem obvious
but all too often we talk too much and don’t listen enough,
losing patience with the student or casually brushing away
their concerns. Good communication is more than what we
listen to, it is also how we listen. Facial expressions and body
language are important. They send out positive or negative
messages that in turn determine if a student feels safe
coming forward for help. How much a student will open up to
a teacher will depend on how he or she is received, whether
warmly or reluctantly. There will be no openness if there is
no trust.

The “good and bad listening” exercise take participants (staff
and students) through different role play scenarios with peer
observation to critique their performance. At the end of the
session a list of good and bad ways of communication is
handed out for participants to compare.
These are what students considered bad listening: “lack of
attention – pretends he’s doing some paperwork”; “shows
no interest”; “no body-language”; “lack eye contact”; “ignores
your speech”; “interrupts while you are speaking”; “playing with
their mobile phone”; “makes you feel uncomfortable”; “forces
students to be short”; “referring to nationality – discrimination”.
So, faculty and staff should be mindful of the students’ feelings
when they ‘communicate’ with them.

WORKSHEET for Reaching Out to Students Through Good Communication
GOOD LISTENING

BAD LISTENING

Body Language And Paying Attention
Making eye contact

No eye contact

Positive body language

Negative body language

Non-verbal cues which show understanding such as
nodding, eye contact, leaning forward and smiling, etc.

Not looking at the student

Focusing attention on the student

Doing another activity, playing with phone, computer,
looking out of window etc

Ask one question at a time

Not focusing on the student

Not interrupting

Asking lots of questions without waiting for an answer or
not giving the student time to answer

Offering Brief verbal affirmations like “I see,” “I know,”
“Sure,” “Thank you,” or “I understand.”

Interrupting
Talking over the student
Ignoring the student‘s answers

Accepting Student’s Ideas
Trying to understand the student’s point of view

Ignoring the student’s ideas

Not judging the student for their opinion

Judging their opinions

Demonstrating concern for the student’s opinion

Showing no concern for the student

Asking effective questions
Encouraging the student to reflect on the situation

Not asking clear questions, being vague and uncertain

Following up on details and asking for clarification

Asking ‘loaded’ questions which push the student into a
specific answer

Feeding back to the student

Not feeding back to the student

WORKSHEET for Reaching Out to Students Through Good Communication
GOOD LISTENING

BAD LISTENING

Prompting the student to follow through with their thinking

Not asking for clarification if something is not clear

Making sure all the student’s questions have been
answered

Not encouraging the student to follow through with their
ideas

Paraphrasing and Summarising

Paraphrasing to show understanding of the student’s view
point

Not paraphrasing so the student does not know if they
were understood

Summarising at the end of the conversation

Not summarising the conversation, leaving the student
uncertain of what has been agreed

Identifying action points and who is responsible for what

Not identifying the action points and not being clear about
who is responsible for what.

Making sure the student understood what has been
agreed

Being uncertain that the student has understood

Taking Action and Responsibility
Taking responsibility for things that have been agreed

Not taking action on what was agreed

Following up any action and making sure that student is
aware of these actions

Not following up any action

Checking back with the student

Not checking back with the student

Building trust and establishing rapport

Building Trust and Empathy

Not being honest with the student

Being confidential

Gossiping about the student

Being patient

Not listening to the student’s feelings

Trying to see the situation from the student’s point of view

Being impatient

Not considering their perspective

2.2.5 Know yourself to serve your students
– the Medicine Wheel
Taking the cue from the “Pedagogy of Difference” that ‘to
know oneself one must engage others who are different, but
to engage others one must know oneself’, the Medicine Wheel
model will enable participants to identify personal strengths
and concerns when working with the target students.
The Medicine Wheel is an ancient tool that was used to find
balance and harmony. It was used at various levels – from that
of an individual and their health, through problem solving and
community cohesion to the relationship with Mother Earth and
the Spirit World. It is still very widely used within indigenous
communities and it has a growing use in both personal and

professional development. Very simply, the Medicine Wheel
is made up of four quadrants found between four direction
encompassed by a circle – at the centre of which is the point
of harmony of balance. This is the essence of the Medicine
Wheel and is a very simplified form of a tool which can be
used in many ways and has many forms and interpretations.
The Medicine Wheel has been used in relationship based
practices, in development of a collaborative working
environment, in teaching and learning because of its holistic
approach giving a sense of balance within its structure,
processes and outcomes.

WORKSHEET on Know yourself to serve your students:
The Medicine Wheel exercise

PHYSICAL
SPIRITUAL
MENTAL
EMOTIONAL

– ‘Do It’ - Practice
– ‘Figure It Out’ - Knowledge
– ‘See It’ – Awareness
– ‘Relate To It’ - Understand

Draw a cross within a circle on a sheet of paper and label
each quadrant: Physical, Mental, Emotional and Spiritual
(ethics/values). Make a personal list of your own strengths
and concerns when working with the target groups of
students. Then write your strengths and concerns in your
Medicine Wheel, in the most appropriate quadrant. The
filled in quadrants will display your possession of wisdom,
knowledge, understanding and awareness. Then reflect on:

Which quadrant had the most strengths?
Which quadrant had the most concerns?
Implications for increasing personal balance and harmony?
Implications for your development as a teacher or
administrator?
Implications for dealing with minority students?
From this exercise participants will be able to not just address
their own inadequacies but also to use the Medicine Wheel in
the planning of their teaching and learning strategy.

2.2.6 Refection for Future Development
Reflecting on diversity issues in the classroom and outside
of it transforms these issues into knowledge and skills that
educators can utilise in the future. Faculty need to think back

over situations in their class, analyse what they did and why,
and consider how they can improve the learning for all. This
requires an ability to be adaptive to different situation. This
adaptive ability helps nurture skills that assess one’s own
growth and progress which are essential in maintaining a
successful multicultural outlook. This will help to continually
strengthen one’s own knowledge about issues of diversity.
Reflection keeps people aware of their own beliefs and how
these are playing out. This reflective stage ensures a rich,
inclusive environment for diversity.
Using ‘Reflection’ sheets, academic staff are asked to think
back over situations in their class, analyse what they did
and why, and consider how they can create opportunity to
enhance student learning, while administrative staff assess
institutional provisions in creating and supporting an inclusive
learning environment and their role within it. At the end of the
session they regroup to share thoughts, identify challenges
and discuss solutions or improvements.
The outcome of this session is more than just the result on ‘selfreflection’. It also provides an opportunity for mutual learning
and support among the staff. Talking to your colleagues to
find that their problems or challenges are not dissimilar to
yours will make you feel less isolated. Knowing that you are
not alone and finding common solutions to shared problems
will give strength and confidence.

Reflection WORKSHEET For Academics
Think back over situations in your class, analyse what you did and why, and
consider how you can create opportunities to enhance student learning.
QUESTION
What went well in class today?
What could have gone better in class today?
Did my actions affect one group of students differently?
Did anything happen in class today that made me feel uncomfortable or seemed out of control?
Was I aware of the various learning preferences of the students in my class?
Did I design my class well enough to respond to the various needs of the diverse group?
Did I encourage contribution from all students as a valued perspective of difference?
Was I open-minded enough towards our language when it is spoken or written in an
unfamiliar way?
Did I (and the majority students) see the minority students as less capable because of the
language?
Did I (and the majority students) think the minority students’ lesser language competency
lower the standards of the whole class?
How did the minority students feel about learning alongside the linguistic majority – was
there tension?
Did I do anything to empower minority students to participate confidently in class? Could
I have done more?
Did I manage to make all the students collaborate in learning activities and forge a peer identity?
Did I think my own experience in class today (positive and negative), would shape and
influence me as a professional practitioner?

YOUR
ANSWER

SUGGESTED
ACTIONS

Reflection – for Administrators
QUESTION
How does your institution treat minority students and staff from diverse backgrounds?
Is your institution a diversity-friendly place of learning and working, i.e. safe, positive and
nurturing?
Does your institution promote and facilitate interaction, both formal and informal, between
students and between students and staff?
What are your attitudes towards minority students and how do you feel about having to
invest more time and effort in supporting them?
In supporting minority students did you address both their emotional as well as academic needs?
Are there specific pastoral care and counselling services for minority students? If so, are
these well publicised to the students?
Do you hold activities and events to welcome new students to your institution to celebrate
diversity?
Do you have events or programmes tailored for minority students to welcome them? If
yes, could they be improved on?
Are new students clearly informed of the facilities and services available to them within
the institution?
Does all information both in electronic and hard format; and is it available in alternative
formats on request?
Are the library and other facilities at the institution sufficient to support teaching/learning
activities for diverse audiences?
Are queries from students dealt with in a timely and clear manner?
Are there regular departmental or team meetings to monitor the impact of additional
support on minority students?
Is there a system to obtain student feedback regarding satisfaction with the services and
facilities provided by the institution?

YOUR
ANSWER

SUGGESTED
ACTIONS

2.2.7 Role-play Scenarios
Role-play uses scenarios and peer observation for supporting and managing diversity. Through role-playing the participants
have an opportunity to get a different perspective on how others feel in various situations. This opportunity enables the
participants to develop empathy and also better tools for supporting the target groups. There are many different scenarios that
can be used. Below are just a few examples.
Role-Play And Peer Observation
Background: Faculty-Student Interaction
The focus of these scenarios are about giving feedback in a supportive and culturally sensitive manner. These scenarios are
also used for communication skills training – “good and bad listening”.
The faculty or staff member and the student are in direct one on one situation
Student Situations
1. Student is asking for help with a weak assignment.
2. Student is asking for help with a personal problem.
3. Student is asking for feedback for a good assignment.
4. Student is asking for help with a problem with his/her financial situation.
5. Student is asking for help with a problem with his/her accommodation.
6. Student is asking for information about future study options.
7. Student is asking for information about future career options.
8. Student is asking for help with using modern technologies.
9. Student is asking for help with academic writing.
10. Student is experiencing racism in the classroom.

Different Situations of Faculty/Staff Interaction with Students
1. Staff/faculty member would like to ask the student to join a cultural activity.
2. Staff/faculty member wants to know why the student is always behind with their work.
3. Staff/faculty member wants to know why student has not used the language support services provided.
4. Staff/faculty member needs to give feedback to student on poor assignment.
5. Staff/faculty member wants to know if student has a preference in assessment methods.
6. Staff/faculty member wants to ask about personal problems, which they think is affecting their studies.
7. Staff/faculty member wants to explain future study options to a student who does not have the grades
to follow their chosen course.
8. Staff/faculty member wants to find out why a student is aggressive with other students.
9. Staff/faculty member wants to ask a student who is very religious and doesn’t mix with the other students,
to do a group project.
10. Staff/faculty member wants to know why the student is always on their own outside the classroom.
Role Play Scenario for Students
You have been selected to make a presentation at an international conference. You have never done this before. You are
delighted but at the same time unsure if you can do it all on your own. Your lecturer believes in your ability and helps you to
prepare your presentation. Both of you are pleased with the final product. Your lecturer and you go through the PowerPoint
slides many times and are confident of an excellent presentation.
On the day of the presentation your teacher accompanies you to the conference to give you moral support. However, five
minutes before you are due to present, you suddenly lose all confidence and want to pull out because you cannot face the
embarrassment of making a bad presentation. But at the same time you are also aware that to pull out now means all the hard
work you and your teacher have put in will come to nothing. You are torn. You look at your teacher and your teacher looks at you.
WHAT WOULD YOU LIKE YOUR TEACHER TO DO NOW?

Role Play Scenario for Faculty Member
You have selected an ethnic minority student to make a presentation at an international conference. This student has shown
great potential and you believe that with a little help the student will acquire the presentation skills to give a great performance.
You guide the student in preparing the PowerPoint slides. You go through the slides many times with the student and both of
you are confident of an excellent presentation.
On the day of the presentation you accompany the student to the conference to give moral support. However, five minutes
before the student is due to present, he/she loses all confidence and wants to pull out. You are well aware that pulling out
now means not only that both your hard work will come to nothing, but also that this may dent the student’s self-belief in the
future. Do you urge the student on? Do you consent to his/her pulling out? You are torn. You look at your student and your
student looks at you.
WHAT WOULD YOU DO NOW?

Note:
At the end of this exercise, the consensus was that the student should go ahead with the presentation otherwise all the
preparation would have been in vain and self-confidence lost. But the teacher must offer reassurance, such as:
Sit in the front row and maintain eye contact
Nod to indicate that the student is doing fine
Smile to show confidence in the student
It was also thought to be a good idea if the teacher accompanies the student to ‘familiarise’ with the auditorium before the
conference has begun.

PART 3: INTRODUCING DARE’S CONSORTIUM AND
THEIR PROGRAMS
3.1 DARE’s Consortium
DARE is an ERASMUS+ European Commission Key Action
2 Capacity Building Program that supports access to higher
education for disadvantaged and peripheral groups.
Its
consortium is made up of 12 institutions of higher education
and one non-government institution that specializes widening
access for higher education. It is a program that works to
enable its partner institutions in Israel and in Georgia
to be more inclusive of diverse populations. Since our
DARE project reflects the collaborative process of working
together and sharing knowledge, it is important to briefly
present the institutions which make up our consortium.
University of Haifa is the coordinating institution of DARE.
It is the largest comprehensive research University in the
north of Israel, with 18,000 students in 6 Faculties and 52
academic departments. As the largest research university in
Israel’s northern region and the most diverse in the country,
the University of Haifa is a leader in providing student support
services to minority (Jewish immigrants, Arab Christians,
Muslims and Druze, ultra-orthodox haredi community
and disabled, and female students from the periphery).
Gordon Academic College of Education, established in 1953,
is a multicultural academic teaching-training college that is
accredited to bestow the B.Ed. and M.Ed. degrees. Located

in Haifa, GACE serves Israel’s northern peripheral areas
and populations. GACE 3,500 students and over 250 faculty
members represent the ethnic, religious and cultural groups
of Israel’s North (Jews, Muslims, Christians, and Druze).
Achva Academic College was established in 1971 as a
teachers’ college aimed to serve the diverse populations of
southern Israel including Jewish and Arab Israeli citizens
which include diverse groups such as new immigrants,
Bedouins, ultra-orthodox communities and students
with disabilities. The college today offers additional
study programs for technicians and practical mechanical
engineers, construction and industrial management.
Today it has an enrollment of about 3500 students.
Sapir Academic College is located at the southern
periphery of Israel with large minorities population among
students and lecturers. It offers first and second degrees
in a variety of fields. Over 8,000 students are currently
enrolled in the many departments of Sapir College. More
than half of them are studying for an undergraduate
degree in one of many original and unique tracks in Israel,
which position Sapir as the largest public college in Israel.
Ilia State University is the leading public research

institution of higher education located in Tbilisi Georgia.
Established in 2006, ISU united several Georgian
institutions and since then it has been promoting
the principles of liberal education. ISU endeavors to
provide high-quality education and works toward the
development of sustainable future and liberal society. It
has over 16,000 students and 1,100 academic faculty.

The University of Murcia is a teaching and research
organization located in the Region of Murcia, Spain. It is a
public institution devoted to providing higher education in
different programs in science, technology, and humanities.
The university has more than 29,000 students; with a
teaching staff of 2,612 professors spread over 4 campuses.

Sokhumi State University was founded in the city of
Sokhumi, Georgia in 1932. It was forced to relocate
to the city of Tbilisi in 1992-3 due to Russian invasion
and take over of that region. It is a regional university
with an academic teaching staff of
210 from full
professors to invited lecturers and 3000 students. It
offers all three cycle degrees in several disciplines.

Alexandru Ioan Cuza University of Iasi, Romania is the first
modern Romanian university. It ranks among the first in the
country in terms of research, education and institutional
transparency. Since 1860 UAIC has been carrying on
a tradition of excellence and innovation in the fields of
education and research. There are currently more than
25.000 students enrolled in almost 200 study programmes
at Bachelor, Master and Doctoral levels at 15 faculties.

Jakob Gogebashvili Telavi State University is located in the
Kakheti Region of Georgia and serves the population of this
area. It has five different Faculties, several of which offer
the three cycle degree of BA, MA and PhD. It has around
1,400 students and a teaching faculty of 122 members
ranging in rank from full professors to invited lecturers.

Kaunas University of Technology located in Lithuania is
the largest technical university in that country. It has
an enrollment of around 11,000 students and 1,000
academic staff. The University shares the best traditions
of classical Universities at the same time having a clear
vision about the challenges of future creative society.

Shota Meskhia State Teaching University located in
the city of Zugdidi, Georgia was founded in 2007. This
university has around 1200 students and 120 academic
teaching faculty, which includes invited lecturers. It offers
two cycle degrees (BA and MA) and its student population
includes in addition to Georgian students both students
who are from displaced areas or who are refugees.

Masaryk University is the second-largest public university
in the Czech Republic and the leading higher education
institution in Moravia. At present it comprises of nine faculties
with over 200 departments, institutes and clinics. It has an
enrollment of around 44,500 students. Recognized as one
of the most important teaching and research institutions
in the Czech Republic and a highly-regarded Central

European university, it has been infused with a strong
democratic spirit ever since its establishment in 1919.
European Access Network is the only European nongovernment organisation whose sole focus is widening
participation and success in higher education. Based
in London, UK, it has operated for over 25 years and
has members and a wider network of supporters in all
continents of the world. Its mission is to encourage wider
access and successful participation in higher education,
leading to worthwhile employment, for those groups of
citizens who are currently under-represented for reasons
including gender, ethnic origin, nationality, age, disability,
employment status, income level, family background,
geographical location, or earlier educational disadvantage.

3. 2 How Israeli and Georgian Institutions
of Higher Education Dared to Make a
Difference
3.2.1: Introduction
In this section we present various models that describe
how our different universities and colleges in Israel and in
Georgia promoted access to higher education for a variety
of disadvantaged groups. This section reflects how the
theoretical and ideological visions described in the previous
sections have been put into practice in the partner institutions

of the DARE project. Both Israel and Georgia are multicultural
societies and diversity characterizes both countries. What is
special in DARE is that each HEI had important challenges
that it faced in enabling access to higher education of different
peripheral populations. DARE’s innovative approach is that
it enabled each HEI in Israel and in Georgia to choose the
peripheral groups they felt most needed to be supported
at their HEI and given an opportunity for higher education.
Some institutions focused on restructuring their student
support services making it more accessible to provide
better as well as new services. Other institutions built on
programs that did not succeed previously and thus used
DARE’s opportunity with the guidance and mentoring of our
European partners to revamp the program and continue
to try to enable their target group to have access to higher
education. Thus the target groups, the type of support that
they would need, the administrative and academic staff that
would be trained differed from institution to institution. This
diversity is reflected in the descriptions of the programs below.
We open each section with a common visual chart that enables
the reader to immediately get a good picture of what programs
were created and how they impacted the particular institution.
The presentation of the information in the second section
also varies from institution, as partners briefly described the
programs they implemented and offer and a glimpse into the
step-by-step process of how the project developed and grew.

UNIVERSITY OF HAIFA:
CORE COMPONENTS AND ACHIEVEMENTS OF UH’S DARE PROGRAM

Designed to assist students
from minority backgrounds.

Dare With Us

Over 70 students took the
course in 2017-2018, 42 were
from a minority background.

Approximately 475 staff
members trained.

8 students participated thus far.
Developed the online
course “Breaking the
Walls of the School:
Learning in the
Innovation Age.”

Implementing
Staff Training
regarding
students with
disabilities &
minorities.

Established the
Support program for
Druze men at the
University of Haifa.

Outreach activities to 300 potential
students, 75 began their studies.

Created the Bridge
to Employment
Internship program
for students with
disabilities.

The program will be expanded and
a new funding source has been
attained.

Created a branch
of SAMAN
“Students
Promoting
Accessibility” - a
union for students
with disabilities on
campus.

Reorganization of the
Student Support Services
Centre to include ALL
support services within
one unit, including a
Writing Center.

Collaborated on
3 campus-wide
awareness events.

The unit has grown by 5 staff
members.
About 800 students a year
receive services from the SSC.

University of Haifa: Changing Mindsets and Opportunities
The University of Haifa was established 46 years ago to
serve the multicultural populations of northern Israel. At the
University we have very diverse populations and we wanted
to use the DARE project to think about how to serve these
students better. As the coordinators of the project, we have 8
programs that have been developed and implemented in the
framework of DARE:
1. An online course geared to help students from minority
backgrounds;
2. Staff and faculty training regarding students from minority
backgrounds and those with disabilities;
3. The Bridge to Employment Internship program for students
with disabilities;
4. Reorganization of the Student Support Services Centre to
include ALL support services within one unit, including a
Writing Center;
5. Created a branch of SAMAN - “Students Promoting
Accessibility” - a union for students with disabilities on campus;
6. Establishing the support program for Druze men at the
University of Haifa.
7. Advising geared to help students who at risk of dropping
out of their studies (OMETZ);
8. Strategic planning for a child care center on campus;
In this handbook article, we want to focus on one of the
programs in order to describe in a step-by-step manner what
we encountered in establishing and promoting the project.
We chose to describe our decision to work with a particular
minority, Druze men, our efforts to recruit members of this

group to the University after their military service, and the
services developed to support these men throughout the
pursuit of their degree.
Until the 1970s, the majority of Druze students at the University
of Haifa were male. In the 80s and 90s, this trend reversed,
and most Druze students were female - by the 2000s, 90%
of Druze students were female. This created an imbalance
within the community that called out for attention.
We considered what challenges Druze males face when
considering higher education, and we found that they include:
A lack of requirements to enter HEI (no Matriculation
Certificate or Psychometric Exam).
A language barrier, as Hebrew, the language of instruction
of the University, is usually their third or fourth language.
A lack of awareness of the importance of higher education.
A lack of knowledge or information about academic studies.
A lack of daily contact with people outside of their social group,
which can influence the priorities and motivation of young
people, as well as cause apprehension regarding spending
three years pursuing a degree in a different environment.
There exists a social norm to marry at a young age,
and currently there is a lack of family and societal
encouragement of Druze men to continue their studies.
This is due largely to financial considerations: weighing
the costs of higher education, along with living expenses,
as opposed to working full time to support a family. Druze
parents have become accustomed to setting aside money

for women to pursue higher education and for men to buy
and build a house.
For these reasons, many Druze men have chosen to enter
the workforce instead of studying.
In response to this situation, we aimed to build a program
of special admissions and support for Druze men that
would include: a personal mentor, private extra lessons,
supplemental courses, academic advice aimed at identifying
where the student’s specific difficulties may exist as well
as helping with personal needs related to financial aid and
assisting them in finding student jobs.
Our aim was to create social change, a change in mindset and
a change that would improve socio-economic standing. We
aimed at these larger goals through increasing the number of
male Druze students entering the Higher Education system,
finishing their degree, and finding employment connected to
their field of study.
In order to achieve these goals, it seemed crucial to find a
coordinator of the program who could serve as a trusted
address for students, parents and communal leaders to
discuss the challenges and opportunities involved in higher
education for Druze men. The person chosen for this role was
Eyal Kezel, who had worked with the Druze female students
at the University in the past, and who himself is from the Druze
community and represents a role model of someone who
pursued academic degrees and gained from this experience

(Eyad is a lecturer, as well as a doctoral candidate).
The outreach efforts began with potential students as well as
leaders in the community. The outreach program included
the following processes:
Hosting high schools from the Druze Regional Council as
well as Druze soldiers before they finish their service at Haifa
University, in order to introduce them to the opportunities
and benefits of academic studies. This information
day including: introduction to the University, faculties,
departments, services of the dean of students office; the
university’s academic preparatory program that provides an
opportunity to improve grades so that the participants can
be accepted into the regular university study programs; a
tour of the campus, and lectures from professors.
University open-days that offer lowered registration
fees was publicized in the Druze community and free
transportation was made available from the neighboring
villages to the university.
Meetings with the Druze officials in their villages.
Building a program which helps Druze students to be
admitted to the University and to combine their studies
with part time student jobs.
More financial support and scholarships.
Building a preparatory seminar before the start of the
academic year for Druze and Arab students. The course
includes a familiarization program with the university and
its libraries, study skills, computer skills, an academic
lectures and meetings with students.
We offered interviews in the Arabic language media about
the program in order to reach wider audiences.

3. These students are participating in all services offered such
as tutoring, counselling, and private lessons with teachers.
4. We have received financial support for the program
from the Moshal Scholarship program, the Academic
Leadership program of the University of Haifa, and the
Aluma foundation.

After beginning the program, we realized that an important
population for decision-making was not included in this group:
mothers and sisters of potential students. We therefore created
an open day specifically geared to mothers, accompanied by
their daughters, in which they could ask all of their questions
and gain information about their sons’ potential journey into
higher education.
The following achievements stemmed from our efforts:
1. In the first two years, over 340 Druze soldiers visited
campus in four information days and over 400 Druze
students visited in 10 information days.
2. 75 students have begun their studies. They are studying
in the departments across the University including:
Statistics, Mathematics, Information Systems, Economics,
Social Work, Political Science, Archeology, Israel Studies,
Hebrew Language, and Education.

Eyad shared the story of a student who came from a lowincome family and was in the remedial class in school. The
University seemed foreign and far away. However after
serving in the army he was convinced to try the University of
Haifa preparatory program, and indeed got accepted to the
University on condition that he improve his Hebrew language
level. When he registered for the University, he chose to
actually study and specialize in Hebrew Language. In his
first year, the department said his language level had not
improved enough, and so he needed to stop his studies until
he showed sufficient improvement. He did this, came back
to his studies, and the program also helped him find work in
campus security and in a campus store so that he could live
in the dorms and focus more on his studies.
Another trend Eyad pointed out is that Druze students who live
on the Golan Heights, and used to attend University in Syria,
are now coming instead to learn at the University of Haifa. Due
to new political realities, the University of Haifa is able to offer
services to this unique and vulnerable population as well.
Thankfully, we have received positive feedback from our
Druze students. For instance, one student explained:

I am from the village of Yarka. I am 24 years old and I live with my family. I am an ex-army officer. In our Druze community
if you ask a 24 year old to start studying, he’ll say: “no, there is no way. I am 24 I have so many plans for my future: I have
to build a house, get engaged, and get married. If I start a 3 or 4 year degree I will graduate at 28 so I can’t do it!”
The representative of the DARE project, Mr. Eyad Kezel … invited us to a conference that was held at the University
[of Haifa] ... During the conference Eyad Kezel talked about the DARE project in general and the importance of higher
education as an “insurance policy” for high-quality life here in Israel.
After the conference, I started thinking—I have to change my path! … Eyad Kezel continues to be there for us along the
way, with additional hours and tutoring. I should mention that I received a scholarship in the amount of 5,000 shekels. In
return, I help high school students with math. When I meet the students, I tell them about my experience … I tell them all
kinds of things, how to think about the future, how to develop themselves, and I can see that they are interested.
It’s a wake up call. Education is the key! The only way to achieve success and personal satisfaction is to study in a university
or an institute of higher education.
Waseem Hbash, Computer Science, University of Haifa
https://dare.erasmus-plus.org.il/
In conclusion, we have found that it can be through small programs such as this that a large University can be affected!
NAME OF THE PROGRAM

NAME OF A CONTACT PERSON

CONTACT INFORMATION

Local Coordinator at University of Haifa
Support program for Druze men
Online course
Bridge to Employment
OMETZ
SAMAN
Staff Training

Ms. Kalanit Kleemer
Mr. Eyad Kezel
Mr. Shai Spieler / Dr. Yotam Hod
Ms. Tom Cohen
Ms. Limor Indivo
Ms. Nitza Arie
Ms. Nitza Arie,
Students with disabilities
Ms. Rana Samaan,
Minority Students
Dr. Michal Shecter-Lerner
Ms. Nitza Arie

kkleemer@univ.haifa.ac.il
ekezel@univ.haifa.ac.il
sspieler@univ.haifa.ac.il
jobresume@univ.haifa.ac.il
lyeinni@univ.haifa.ac.il

Student Support Services Centre

narie@univ.haifa.ac.il
rsimaan@univ.haifa.ac.il

mlerner@univ.haifa.ac.il
narie@univ.haifa.ac.il

GORDON ACADEMIC COLLEGE OF EDUCATION:
CORE COMPONENTS AND ACHIEVEMENTS OF GACE’S DARE PROGRAM

Computer room created for
use of LEAP students.

39 women have successfully
completed the program

Dare With Us

Women over 30 are
given an opportunity
to become teachers
through LEAP
The DARE workshop
on developing online
accessible courses,
contributed to the
quality of Gordon’s
online course develop
that now include
accessibility tools
(video instructions,
translation of
materials, text
enlargement capacity,
etc.).

Follow-through program
from the LEAP program
into regular studies.
Support Services
developed for LEAP
Students

Testing for learning
disabilities available for
LEAP students.

10 administrative
Increasing
Accessible Online
courses

Accessible online
Course
Through DARE we developed the
accessible online one semester course
“Digital Citizenship”. This course is
given to all second year students: 200
each semester, for a total of 400 per
year. ALL LEAP students have or will
be taking this course.

Training of
Administrative
Staff

Training of academic
Faculty

100

staff been trained
to be sensitive
to and provide
services and
information to
students from
disadvantaged
backgrounds.

faculty
members
trained to design and
develop accessible methods
of teaching and evaluation.

Gordon Academic College of Education:
Helping Women Over 30 Take the LEAP to Success
Gordon Academic College of Education recognized the
importance of enabling women over 30 who have not had the
opportunity to study in higher education and want to have a
profession in education to be given an opportunity to reach
this goal. GACE opened a basic program called “Women
Over 30” in 2013 which enabled women over 30 who had
at least 11th grade education (matriculation exam was not
mandatory) to register for a two day a week preparatory
academic program that was aimed to provide them with the
necessary skills to enter into the regular academic teachertraining program after successful completion (minimum grade
required was 85). This program ran from 2013-2015 and
most of the graduates did not succeed to get the 85 grade
necessary to begin regular studies. Gordon College offered
these graduates a non-academic course that would enable
them to be assistants or helpers in early childhood education
programs (e.g. nursery and kindergarten schools).
The LEAP program under the DARE project decided to
change completely the approach of the 30+ program. While
still believing in the importance of providing women over
the age of 30 from all religious and ethnic groups with an
opportunity for academic studies and to become teachers,
the DARE first pilot (2016) began a 4 day a week academic
preparatory course that would be similar to the regular
academic preparatory course (given to young students ages
19-26) but be separate to be able to meet the specific needs

of women of this age group (e.g. computer skills, emotional
support, coaching on how to organize their time, prepare for
exams, etc.).
It was decided that the recruitment process should be done
through our regular preparatory program with advertisements
in local newspapers and open days for interviews. During
the interview process, the registrars informed each potential
candidate about the LEAP program and the specific support
services that they will be offered. For Ethiopian students
over 30 there is an additional support package through a
special scholarship grant fund and they are informed also of
these extra benefits.
The special DARE LEAP 4-day a week program offered
courses such as English, Mathematics, Linguistic skills, ethics,
computer skills (which is similar to the regular preparatory
program). In addition, there are specific workshops aimed
to give students the confidence to take exams, cope with
pressure and participate in the classroom, communicate
with faculty members, as well as skills to organize their time
in the most efficient manner. We also offered to this group
special testing if we feel that the student may have learning
disabilities.
In the first pilot, (2016) the LEAP women were successful in
meeting the requirement (85 average) and were accepted as

regular students at Gordon Academic College, realizing their
professional goals to enter into academic studies that will
lead them into the profession of teaching. This was a major
success which our 30+ program did not achieve. In addition
18 Israeli semester credits of courses were recognized from
their LEAP courses so that these LEAP students really had
a “leap” forward into their academic studies (not needing to
retake courses that they had successfully completed in their
preparatory program).
We decided to do a follow-up study and see how these
LEAP student “graduates” were adjusting to regular studies
and to hear their suggestions on how to improve our LEAP
preparatory program for women over the age of 30.
One of the problems that we discovered through this feedback
questionnaire to our LEAP students, was that after our LEAP
students complete our program and began their studies in
the regular program, they felt the need for additional support
with this transition. The students explained that they move
from a very supportive program of LEAP into to the regular
educational study program of Gordon College. Some
expressed feeling “lost” or overwhelmed in this transition.
Another challenge that was expressed by these students
is the 4-day a week study program that is required of our
regular students. Some of our LEAP graduates expressed
how overwhelmed they felt with the amount of class-room
course study as well as academic work required outside of
the classroom. Many of our LEAP graduates have families

and several are single parents and the sole caretaker and
wage earner for their family. The four day a week student
schedule also causes an economic hardship on our LEAP
graduates as they have less days a week to work.
SEVERAL STRATEGIES WERE DEVELOPED TO MEET
THE EXPRESSED ABOVE CHALLENGES.
The Dean of Students and Gordon’s Counselor (who works
specifically with the students of this preparatory program)
of the college are establishing a “group support” for these
students once they begin their first year of academic learning.
The students are now integrated into the regular preparatory
program in order to widen their social contacts with future
first year student and also to build their confidence since
they see how much they can contribute to classroom
discussions based on their life-experiences.
The economic challenges are more difficult to relate to but
Gordon does offer scholarships to specific populations
(such as our Ethiopian Students) or based on economic
need (through the Dean’s scholarship fund) that supports
on an equal basis those students who are most needy. If
the economic pressure is too much, Gordon’s academic
committee is considerate and allows students to complete
their studies in an additional year, thus lessening the study
load and enabling the students to be able to work.
Gordon does offer academic mentoring to this group of
students that may need it and Department Heads and
students are aware of this help through a special followthrough program that was established through LEAP
(details below).

Dare Made a Difference at Gordon in Many Ways:
Establishing a computer room for LEAP students:
Due to the intensive use of GACE’s existing computer
rooms and the LEAP students’ expressed frustration of
not having easy access to these rooms which are being
constantly used by students in the “regular program”,
the administration decided to create a special computertechnology room for the LEAP program. This room is now
being used to teach all of the LEAP’s courses relating to
technology. Moreover, the LEAP students have priority
to use this room over other students. This room was
established with funding from DARE and has also facilitated
the online learning that our LEAP students can accomplish
while at Gordon College.

computer skills course offered to our LEAP students, a
new course on Digital Citizenship was developed. Since
this course is relevant for all future educators, including
our LEAP program students, it was decided that this
course would become a required course for all second
year students. Some of the topics of this course include
Cyber Bullying, protecting privacy, time management
and the use of the internet, safe behaviour in the virtual
sphere, how to deal with social exclusion and blacklisting,
and more. All of our LEAP students have or will be taking
this course. Last year 400 second year students took this
course (including the 22 students of LEAP’s first group of
students).

We have established a “follow-up” program to support
their successful integration into the college studies. This
includes:
a. Mapping out which departments these students are
accepted in (task done by Executive Assistant to the
President’s Office and International Center).
b. Group and individual meetings with the Dean of Students
and Student Counsellor for social and academic support.
c. Meetings with Heads of Departments where the students
are studying to inform them of the extra support provided
to the graduates of Leap’s program.

The DARE project also contributed greatly in the training
of our professional trainers for developing online courses.
Our “trainers” were trained to design accessible online
courses and now at Gordon they train our faculty to design
online courses. These courses are open to all students.
These online courses are accessible and include features
such as lecturers’ video instructions of assignments, short
explanations of material as well as the student ability to
enlarge the font (for students with visual impairment). In
addition certain options are available for the translation of
certain material into other languages. We have increased
our online courses by 20% from 77 (in 2015) to 103
(in 2017-8).

The DARE project was instrumental in providing a model of
an online accessible course. In addition to the basic

Feedback:
Throughout the 3 years of the DARE project, GACE’s team
collected feedback from stakeholders such as students,
faculty members, administrative staff and management. The
training program worked very well as our faculty and staff
felt that it contributed to their daily work. Faculty expressed
empowerment through the fact that they now through the
training to design online courses with tools that make these
course them more accessible to all students (adding short
explanations relating to assignments and topics, adding
written texts to the video clips), etc.
Students provide feedback throughout the program and
several modifications that were implemented were based
directly on the recommendations of the students. Selected
testimonials and video clips on the website reflect the
students involvement and appreciation of the program which
as they claimed enabled them to enter into the regular study
program at Gordon and work towards reaching their goals to
be teachers in Israel.
Students expressed confidence that they can succeed in their
studies, that they can handle academic pressure better and
they learned to manage their time more efficiently. Students
feel that they have a “home” in Gordon with the relationship
and support that they received in the preparatory program.
Most were accepted and integrated in the departments.
IMPACT on our Institution and Sustaining the Program:

The special support provided to this target group and the
follow-up support services has changed the way in which
Gordon Academic College now invests in these students.
Gordon realizes that these students are a “resource” and
not a “burden” to our programs as the students bring in life
experiences that the younger students are lacking and thus
open up “horizons” of thinking in the classroom. GACE’s
administration will be opening in the 2017-18 academic year,
a Center for Academic Support which will enable our LEAP
students to receive extra help in English, Mathematics and
courses in the Humanities. In addition a new educational
counselor for our LEAP program is now being trained so that
he will be able to guide and advise these students.
For the target group, the support provided enables them both
academically and socially to integrate into not only within
Gordon but also receive a profession that empowers them.
We have set up the administrative framework to followthrough and keep track of these students so if academic
intervention is necessary we can offer the support services
available (e.g. mentoring and tutoring as well as professional
psychological guidance).
The administrative staff now trained feels better equipped
to provide the services to this target group. Moreover, new
members that are integrated into the different departments
that provide services are now being mentored by those who
were trained.

In the 2018-19 academic year, we plan to further the training
through the use of GACE’s Simulation Center with scenarios
that reflect daily experiences with providing support services
both to students over 30 as well as students with disabilities.

The trainers, who are part of the Department for Innovation
in Teaching and Technology who received tools through the
DARE project in faculty training to develop more accessible
online courses have included workshops for faculty training on
this topic as part of their professional development program
for GACE’s faculty.

Gordon as a multicultural institution that trains students to be
educators and teachers in Israeli schools, strongly believes
in the importance of equal access to higher education for
all groups and is committed to continue to invest in DARE’s
target groups. The LEAP program will be continued, faculty
training programs have been institutionalized through the
Department of Innovation in Teaching and Technology
whose staff underwent DARE’s training. The president of
the college, Prof. Yecheskel Taler and administrative staff
realizes the benefits that this support system offers and is
considering enlarging it to help other peripheral populations
(including for students with disabilities).

For further information about the structure and organization of DARE’s LEAP program at GACE please contact Dr.
Avital Hecht: hechtavital@Gordon.ac.il
For further information about designing online accessible courses please contact Ms. Limor Harary: limor@Gordon.ac.il
For further information about the overall program coordination on an inter-institutional level, please contact
Dr. Rhonda Sofer: rhonda@gordon.ac.il

ACHVA ACADEMIC COLLEGE:
CORE COMPONENTS AND ACHIEVEMENTS OF AAC’S DARE PROGRAM
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Administrative staff
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Students with physical
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participated in these
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& seminars on
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Dare With Us

10
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for students
with physical
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3 courses per year were
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pre-service
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had different special needs
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school principals &
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Total of 375
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120 pre-service teachers
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Achva Academic College: Simulation Lab: Making Inclusion a Reality
DARE at Achva Academic College
Through the DARE project we were able to train our academic
and administrative staff and assist them in gaining better skills
for working with diverse populations, thereby making our
institution more accessible and inclusive. The DARE funding
contributed to 50% of the development costs of establishing
a Simulation Lab. This lab offers an innovative approach to
the training of faculty and staff, as well as a unique space
in which to work with our pre-service teachers in developing
skills for teaching in a diverse classroom. A number of our
pre-service teachers themselves have disabilities and the
Simulation Lab helps them in particular in gaining specific
tools for advancing their own careers, managing a classroom
and for teaching.

This Lab serves all target groups: staff, lecturers, pre-service
teachers and students with disabilities. For our lecturers and
pre-service teachers, they gain new teaching strategies which
contribute to their teaching and learning methods. Now all
lecturers practice at least once a year in the Lab, and practice
how to prepare differential lessons, how to communicate with
students in general and with students who have special needs
in particular. The Lab is also used to train administrative staff
offering them too the opportunity to experiment with relevant
skills they need to provide appropriate services for students
with special needs.

Key Achievements

The Simulation Lab has:
Provided lecturers with new approaches for teaching in
diverse classrooms and being sensitive to the needs of
students from different backgrounds and with disabilities.
Trained our staff to be more sensitive to the needs of
diverse populations.
Provided a more inclusive learning environment that
enables our students with special needs the opportunity
to succeed in their studies through audio-visual equipment
and special architecture and interior design.
Enabled pre-service teachers to practice challenging
teaching-situations before arriving to the field, especially
those with special needs.

Challenges

The main challenge we encountered was to motivate
experienced lecturers who claimed that their teaching
methods were ‘perfect’ to use the Simulation Lab to get even
better. We overcame this by:
Persuading leading professors and senior lecturers to
attend workshops and give feedback in regard to the work
in the Simulation Lab.
Getting the support of senior management of the College to
endorse the activities and to encourage lecturers to participate.
Giving dissemination sessions for several months in a
variety of ways to raise awareness of the existence of the
Simulation Lab and how it can benefit staff and students.
Providing technical support for lecturers who wish to teach
in the Simulation Lab.

Since then there has been increasing interest among more
and more lecturers and administrative staff who have asked
to learn more.

Impact

From non-existent before DARE, the Simulation Lab is now
being used on a daily basis and often there is a ‘waiting list’
for training. In order to fully utilise the Lab, a new policy came
into force in academic year 2017/18 to have an accessibility
learning day that includes a workshop in the Simulation Lab
and it is mandatory for all lecturers and administrative staff.

Sustainability

Achva’s commitment to the DARE program is reflected in the
investment of 50% of the costs of establishing the Simulation
Lab. The management of Achva continues to monitor the
Lab’s activities for future improvement. After each simulation
session students fill in a feedback form and write a reflection
in regard to the process. Feedback is also collected from
participants who attend the professional training.
The success of this Lab is evidenced by the plan to create
four more study rooms with high technology tools and the
policy to continue to develop and offer workshops to staff and
lecturers within the College as well as to stakeholders from
outside the College. Furthermore, the College is working with
the Ministry of Education to get further funding for offering
workshops to others in their region.

SAPIR ACADEMIC COLLEGE:
CORE COMPONENTS AND ACHIEVEMENTS OF SAP’S DARE PROGRAM

6 new English courses
300 lecturers trained

Dare With Us

Training lecturers
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national policy
change on funding
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learning disabilities:
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Advancing
student-staff
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Issues

Monthly meetings with
students that are part
of the SAMAN union
and the Director of the
Accessibility Center
30 meeting so far

150 students participated
in the week of promoting
accessibility at Sapir

Sapir Academic College : From the Micro to the Macro:
Israeli Policy regarding Students
The DARE Program has contributed fundamental principles
that have upgraded our operation in the area of accessibility
at Sapir Academic College. We were opened up to new ways
of thinking and were able to create an innovative laboratory
environment for supporting students with disabilities.
Participating in DARE made us reflect, be more observant
and monitor the environment in order to improve accessibility
for disabled people. We became more professional by
meeting with our partners, evaluating our actions and
learning from each other. Thanks to DARE and working
with our experienced EU mentors, we were more accurate
in defining goals, processes and final outcomes. We were
committed and we had obligations to fulfil. DARE helped us
in maintaining and documenting all of our actions.

Goals and Practical Practices
As part of the program, we have set three main goals:
Collaboration with the student steering committee
Creating accommodated English courses to suit the
disabled
Changing the national budget
One of our goals was to promote collaboration with the student
steering committee which consist of students with disabilities.
We believe in self advocacy and the importance of people to
work in order to improve their situation in life.
We believe that these handicapped students know more than
we do regarding what is needed to improve accessibility on

our campus. Thanks to the DARE project the administration
has become more sensitive and responsive to the needs of
our students. Meetings with students with disabilities has
become part of the organizational culture. We have begun
regular meetings between the Steering Committee of the
SAMAN student union and talks with management and heads
of departments. Today because of the DARE project the
infrastructure is so strong that the discourse continues to exist.
We encourage feedback and a constant flow of new ideas.
The involvement of the college administration is important
to us and many activities were carried out over time thanks
to the collaboration that between the SAMAN union and the
head of the Accessibility Centre - Ariella Daniel Hellwing. An
example of the relationship is the successful accessibility
week that included cultural and social activities. During that
week there were a variety of activities that were held on
campus during school and evening hours. During that week,
the student steering committee conducted a survey locating
lecturers who promoted accessibility and awarded them a
certificate of appreciation for their actions.
We created a training program for administrative and academic
staff, with our students with disabilities taking a major part in
the design of the training program and its implementation.
Students with disabilities co-taught the workshops so that
the lecturers could understand and feel the difficulties that
some students experience in the classroom and in doing
assignments. Throughout this past year, 300 staff members

participated in these workshops. In addition, the students
created criteria in which to assess the degree to which staff
and faculty took into consideration students with disabilities.
We have worked to develop special English courses to
enable students with learning disabilities and students who
are from minority or immigrant groups, to reach an exemption
level in English as part of the degree requirements. The aim
of the course is to teach English in different ways and ensure
students’ success. This is accomplished, through small
classes, technology, professional and committed teachers
and varied teaching methods. All of these strategies reduces
the anxiety level of the students. Thanks to the DARE project,
we have today more than 4 courses in a semester and 360
students have benefitted from these courses thus far. Every
course consists of 15 students and offers the students a
unique way of studying. Thanks to the laptop computers
purchased by DARE, we can hold today mobile lab classes.
We also lend laptop computers to students with disabilities
who do not have computers at home.

Policy change: The Challenges in Changing
Budgeting Policy
For Sapir College, the starting point of the process was the first
meeting of DARE in Murcia. In the opening lecture, Prof. Faisal
Azaiza, who served as Chairman of the Planning and Budgeting
Committee of the Council for Higher Education, presented
us with the five-year plan. From his presentation we started
planning for the next five years of the Budgeting Committee.

The Sapir College budgetary trend was to budget populations
whose presence in academia was minimal, such as Arab
students, Ethiopians and ultra-Orthodox students. However,
it became obvious to us that there was a unique group that
was not included in the college budget for the coming 5 years.
These are students with disabilities. It meant that no support
model had been designed for them and no unique programs
had been built to help them succeed in their studies.
It also meant that despite the existence of the Law on the
Equalization of Rights for People with Disabilities, and despite
the fact that their number in academia rises, institutions of
higher education ignore this fact and did not adopt a change
in policy that took them into account. It is important to note
that today all expenditures on accessibility issues apply to the
college itself without national government support. Hence,
the first stage after understanding the problem was to define
a goal for change.
The second stage was to raise the issue and reach an
agreement with the Dean of Students at the College and the
management. Since the issue of budgeting is a very sensitive
issue for them, it was relatively easy to make them partners
in promoting policy change. An official request was sent from
the college to the planning and budgeting committee. The
letter was rejected.
In order to maximize the impact of the request, the DARE team
in Sapir understood the need to involve additional institutions.

The understanding was that the involvement of all institutions
should be part of the strategy because we all are dealing with
the same problem. The next step was to organize a meeting
between Prof. Yaffa Zilbershatz who is the Chairperson of the
Budget Committee, and the Dean’s Forum Steering Committee.
The meeting was held in February, 2017. In this meeting, data
regarding the dramatic increase in the number of students with
disabilities in institutions of higher education was presented,
together with the lack of appropriate budgeting of programs for
these students. Unfortunately, nothing operative came out of
the meeting.
Another challenge was that there still had to be an agreement
reached among 40 deans representing various institutions.
The way to gather their support was a by presenting a seminar
on accessibility to the National Dean’s Forum. The seminar
was based on the special needs of students with disabilities.
They were joined by partners from various organizations with
similar goals.
The partners invited to the seminar were:
Representatives of the National Insurance Institute
Members of the Ministry of Justice for Human Rights
Student representatives
The Knesset member Ilan Gilon who is very committed to
this issue
Colleagues from the National Student Union.
On the basis of the letter Sapir College had already sent, a new
position paper was drafted and was signed by all the deans.
Since then a number of changes have been implemented.
Our partners from the National Insurance Institute met with the
chairman of the Council for Higher Education and presented the

needs from their point of view. They presented all 26 support
centres that they helped establish and the need for continuing
support in order to keep them active. Another significant event
was that the national Student Union convened an important
meeting with many participants in the Knesset Education
Committee. At this meeting, representatives of the Budget
Committee were asked to present data on the treatment of
students with disabilities and on investments in infrastructure.
Since they were not well prepared to answer these questions, it
was decided that they should present the data within a month.
In fact, since then, another three Knesset members have been
added to the struggle. They include Chairman of the Education
Committee, MK Yaakov Margi, Knesset Member Meirav BenAri,and Chairman of the National Student Union, Knesset
Member Itzik Shmuli. Hopefully the next meeting will prove
more productive and we will benefit from actual monetary
support from the government in order to advance the care of
college students with disabilities.
IN CONCLUSION, BY ACTIVELY TAKING INITIATIVE TO
IMPROVE THE SITUATION FOR THE DISABLED,
CHANGE CAN BE MADE.

Ariella Daniel Hellwing, Director Accessibility Center, leading
DARE team member, arielah@sapir.ac.il
Ortal Landau Gadot, DARE Project Manager at Sapir College,
ortal.gadot.ipo@gmail.com
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Ilia State University - Developing a New Instrument for Inclusion
1. DARE at ISU
The DARE project at ISU aims to support access to higher
education and integration in society for people coming from
minority groups and those with learning difficulties. Over
the three years of the DARE project, ISU has worked on
infrastructural development and inclusive universal learning
to support these two target groups and thereby contribute to
fostering their rights to education.
In order to meet these goals, ISU DARE’s program involved
key stakeholders and departments that are relevant for the
administration and academic support of our target groups
including many offices such as: ISU’s Development Office,
PR Office, Student Services Department, Library and
Academic Writing Center. DARE additionally contributed to
the composition of ISU’s Reform Strategy for 2017-2022.
Other programs developed and improved through DARE
which contribute to our goals to live up to the Access
Declaration signed by five Georgian Rectors with the Ministry
of Education and Science of Georgia in 2015, include:
a. Capacity building training of academic and administrative
staff - those in charge of recruiting and serving the target
groups of students on campus in the issues related to
learning disability and ethnic minority cross-cultural issues,
rights, inclusion and integration etc. delivered locally by
both partner and EU institutions.

b. Georgia as a second language learning programme,
including online learning platform and support program
(http://online.iliauni.edu.ge/ka/lang-quizzes/all/date/).
c. Learning disability screening instrument for students
needing individual academic requirements and screening.
d. Recruitment of ethnic and other minority groups to HE
through the DARE recruitment meetings throughout
Georgia.
e. Pathway preparatory courses (language, general aptitude
skills courses) for those in need to access the HE level to
pass through the unified university entrance examinations.
f. Online and blended learning academic and written
communication course (www.moodle.iliauni.edu.ge ).
g. Institutional and national policy level lobbying and discussion
to smooth the processes to access the HE in Georgia.

2. PROGRAM DESCRIPTION of DARE at ISU
In this handbook we would like to focus on the development
of an instrument to identify, assess, and design the student
support system for students with learning difficulties/
disabilities, which was designed and implemented through
the DARE project at ISU.

Prof. Tinatin Chincharauli, head of ISU’s Child Development
Institute, took it upon herself to develop a screening instrument
that identifies students with learning difficulties so that they can
be offered assistance. This tool was then implemented in all of
the Georgian IHE who are partners in the DARE consortium.
This tool seeks to identify students with a variety of learning
related difficulties such as: dyslexia, dyscalculia, dysgraphia,
attention deficit and hyperactivity syndrome, ADD, ADHD.
This instrument is a particularly important achievement of
DARE because it allowed the self-assessment screening of
the students, a step that can then lead to the consideration
of relevant professional assessment. In ISU this has led us
to build further institutional and administrative resources in
the student affairs department to reassess and confirm the
leaning difficulty by professionals and launch support services
including: guidelines on assessment, examination formats and
timing, individual needs accommodation special equipment
and individual requirements (e.g. ISU Library will get a an
electronic HD magnifier/reader portable for blind and visually
impaired students starting in Fall 2018 semester using the
DARE budget resources) and other screening instruments.
In other words, slowly this has been leading to structurally
developing the institutional system for supporting students
with special educational needs at the institutional level.
The screening aspect of the DARE project at ISU worked in
tandem with two other key aspects and it is recommended
that at least these three components of the program be
implemented as a unit when being replicated by other IHEs:

1. Awareness Raising Campaign for administrative and
academic staff as well as at the final stage, among students
in learning disability related topics. This can be achieved
through the face-to-face meetings with the key and
responsible staff and through the information resources
adapted to the Georgian context.
2. Student Learning Disability Screening Instrument:
implementation of screening and assessment tool for
identification of this group of students.
3. Institutional Resources and Guidelines serving students
with learning disabilities and difficulties: development
of the necessary guidelines to support students with
learning disabilities. As a part of this task, to establish
consultation center front desk resources for students to
provide meaningful support to students, academic and
administrative staff.
It is also important to note that the means used for administering
the screening was through using the ISU student information
system electronic program ARGUS.

KEY ACHIEVEMENTS & INDICATORS
ISU conducted the survey among students of Ilia State
University in 2017. Student feedback is enormous - 7940
students participated in the study (more than 50% of
University’s student population, mean age 20 years old,
68.9% of females and 31.4% of males). 12% of students
questioned indicated that they have attention related
problems, 4.3%-9.5% - different types of learning related

difficulties such as reading, writing or arithmetic problems.
Follow up feedback will be needed with those students
with LD who would benefit from the student academic and
administrative support services.
The training modules for administrative and academic staff
were developed and delivered in relation to the Awareness
Raising Campaign and decision-making that enhanced
understanding among university’s administrative staff in
the need for support system for students with learning
related problems. As a result – the readiness to support
the establishment of the consultation center for students
which will be responsible for whole process – starting from
awareness raising campaigns till preparing individualized
recommendations for students and lecturers in regard
of learning and teaching process. Based on this need
consultations with Administration of the University
and different centers (Mental Health Center and Child
Development Institute) were started to allocate the needed
human and material resources.
In relation to the capacity building of staff, in-house trainings
of administrative and academic staff were delivered –
approximately 20 persons participated in the training. The
institutional policy level meeting was organized with the
leadership – vice-rector academic and research affairs,
head of administration/chancellor, development staff, library
staff PR staff, student affairs department to respond to the
7940 survey/screening instrument results. Preliminary
ideas for institutional policies and resources were made to

sustain the coherence and sequence of the activities related
to identification, assessment, and response measures for
students with learning disability while they access the HE
programs and services. The institutional infrastructure
and scheme to be offered is the following: ISU will use the
sell-assessment screening program for incoming students
through ARGUS student information system electronic
program followed by professional assessment of learning
disability by students using the student affairs department
and student mental health department resources, and
those with learning difficulties will be known to involved
academic and administrative units for further support
(guidelines/trainings) to be reflected in the assessment
and examination institutional regulations as part of the
sustainability of the student support system.
The list of assessment tools was prepared.
The list of accommodations and adaptations for students
with learning disabilities was prepared.
Communication and engagement with the Ministry of
Education and Sciences of Georgia was started. The
Ministry announced as its priority the establishment of
support system for students with learning disabilities and
other special educational needs at the higher education
level by creating the guidelines and models for identification,
assessment and support of this group of students
(https://tenders.procurement.gov.ge/public/?lang=ge;
NAT180008426).

3. DARE IMPACT & SUSTAINABILITY
Through DARE, ISU was able to both design and launch an
instrument that is now available for partners and interested
parties in HE for replication. Furthermore, awareness has been
raised and issues related to LD identification and support at the
University Level has been prioritized. Institutional discussions
led to the recognition of the need for human capital resources
as well as infrastructure such as equipment, instruments, and
facilities along with the launching of a specialized unit. The
establishment of the consultation center at ISU at the end of

the project will support the further sustainability of the program
at the university level. Further discussions are ongoing with
the Rector, Vice-Rector, Head of Administration, and ISU PR
Office and policy recommendations have been made on the
institutional and national level policies. Especially important has
been the active involvement of the Ministry of Education and
Sciences (reshuffled/titled as the Ministry of Education, Culture
and Sports of Georgia as of July 2018), as this will create the
strong basis for the further development of the program.

DARE PROGRAM CONTACTS
LD Screening Program & Student Support Services Development – Prof. Tinatin Chincharauli, Director of Child Development Institute,
tinatin.chincharauli@iliauni.edu.ge
Minority Groups & Student Recruitment Strategy – Ana Kvanchilashvili, Deputy Head of Administration, Head of PR Office/Student Affairs
Department, ana.kvanchilashvili@iliauni.edu.ge
Georgian as a Second Language Program/Online Electronic Program Development (www.online.iliauni.edu.ge ) - Ana Kvanchilashvili,
Deputy Head of Administration, Head of PR Office/Student Affairs Department, ana.kvanchilashvili@iliauni.edu.ge
Ethnic and National Minorities Students Integration Programs & Services – Merab Basilaia, Rector Consultant in Minority Integration Issues,
merab.basilaia@iliauni.edu.ge
Blended Learning ‘Written & Oral Academic Communication Course (Academic Writing)’ – Giga Khositashvili, Deputy Head of ISU Library,
Moodle & Electronic Databases, giga.khositashvili.2@iliauni.edu.ge
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Services developed to
support LD
547 questionnaires filled
out by students to assess
needs

Staff training

3 trainings conducted:
ethnic & religious issues;
LD; Moodle
51 academic and
administrative staff trained

Student Support
Services

Adaptation of infrastructure
for disability access
Research conducted to
identify LD

Free
courses

Modules in general aptitude,
Georgian, English and
Russian languages
28 student beneficiaries
this year Institutional
Transformation

Changes in
institutional
regulations

Dare With Us

Technologies;
Intercultural Education;
Inclusive Education
1 course piloted-- 18
students in the pilot

Telavi State University: Daring to Make a Difference Inside and Outside of the Classroom.
DARE at TeSaU
Our university is the only public university in the Kakheti
region in Georgia serving a vastly diverse ethnic and
religious minorities. Students from these communities often
find integration difficult, due partly to the lack of proficiency in
the Georgian language and partly to their religion, customs,
and traditions. DARE has taught us to be sensitive to their
needs and enabled us to explore different and more effective
ways to engage and support them. Trainings provided
by DARE partner, EAN, together with our own trainings in
ethnic and religious minority issues, learning disabilities
(LD) challenges, and introduction of MOODLE programme,
have raised awareness in academic and administrative staff
of the importance of diversity and inclusion, and how best
to support minority students and students with physical or
learning disabilities.

Achievements
One of our goals is to facilitate the integration of minority
students fully into university life, so they feel they ‘belong’.
We believe that this would also encourage their participation
in Georgian society as a whole. To this end we focused on
extracurricular activities taking into account their religious
and cultural differences and making adjustments for them.
For example, there were no Muslim boys in the football team
before but since they are allowed to play in long pants instead

of shorts, many have now joined. They are now very active
in the team and play a significant role in TeSaU’s footballing
achievements. Adjustments were also made to increase
female Muslim students’ activities in university and we have
seen their participation grow in the cultural and sporting life
at TeSaU.
The equipment bought in the framework of DARE were used
by the students for their benefit; for instance a camera to
capture and reflect the best moments of their student lives
to make them feel part of the university community. Similarly
computers, projectors and printers, were used to create labs
distributed among the faculties, which are widely used by
both students and professors for teaching and learning. Also
as a result of DARE three blended learning courses were
created – WEB 2 Technologies; Intercultural Education;
Inclusive Education. Within the framework of DARE the first
students are creating their own websites. Students from
minority backgrounds who participated in this course have
expressed pride in be able to share their cultures with others
through the websites that they are creating about their home
region.
The TeSaU DARE team also created a free preparatory
programme offering general aptitude, Georgian, English and
Russian languages. The aim of this aspect of the program is
to strengthen the academic skills of current students as well

as potential students who would like to participate in the
national 1+4 programme (1 year to improve their Georgian
language before going on to degree study) as the national
program itself does not provide enough support for the
students and we have seen that additional supplemental
support makes a real difference.

minorities in the events made student life more interesting.
The students of ethnic minorities felt more involved in the
student life. Both learned a lot about each other and found
new friends. We have built stronger ties with groups of ethnic
and religious groups in our region and we hope that it will
increase the involvement of their representatives at TeSaU.

Challenges

Sustainability

Early steps to engage minority students in extracurricular
activities showed that while academic and administrative
staff were interested, they were not successful; and the
involvement of student self-government was lacking. We
then tasked the student self-government to find out from
minority students what was hindering their participation.
Initial meetings involving all the different groups at the same
time proved to be unproductive – they seemed reluctant to
open up. Student self-government changed tact and divided
minority groups according to their ethnic background and
talked with them separately. They got results and concrete
problems were named. Such as religious and cultural
restrictions, traditions, lack of information about upcoming
events, and the lack of Georgian language, especially among
Azerbaijani students. With this information student selfgovernment started to analyse the challenges and adapt their
yearly plans and regulations to meet ethnic minority needs
and overcome the obstacles.

One part of the regulation of student self-government has
already been adapted according to the needs of ethnic and
religious minorities. The dialogue between student of ethnic
and religious minorities and self-government is now permanent.
Student self-government will take into consideration the
interest of ethnic and religious minority students while planning
future events. We have been petitioning for funding to be able
to continue our supplemental academic courses for students
from minority backgrounds, and our piloted blended learning
course has already gained accreditation and will continue to
be offered in future years. We will continue to work hard to
make TeSaU an inclusive institution for minority students so
that potential students in the region who think a university
education is not for them would consider coming to us in the
knowledge that they will be welcomed and supported.

Impact
After a series of events very positive feedback was received
from students. Georgian students said that the inclusion of
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Life-LongLearning
Center for
Student
Support
Services

Open to all students-Awareness campaign within
student body
80 minority Abkhazian
refugee students, including
18 who cross the border
daily

Institutional
Transformation

Students can leave their children in
the room during exam time
Students can have their lectures in
the nursery with their children
Beneficiaries:20 students

Beneficiaries: students
with learning disabilities
Students needing extra
support to catch up

Blended
Learning
Courses

Pilot course using Learning
Management System
Career Management Course
Beneficiaries: 45 students,
7 refugees from Abkhazia

Video and audio
lectures bank

Training

All 36 members of the
academic staff trained
130+ administrative and
support staff trained

DARE CARE
room for kids

Dare With Us

Developing policy that supports
accessibility and inclusion
Modifications of syllabi
Infrastructure improvement for
people with disabilities

Shota Meskhia State Teaching University Of Zugdidi: Using Technology to Make
Education more Accessible
DARE at the SSZU:
DARE has really let us dare to innovate and change to become
the place for academic access for all interested parties. Our
participation in DARE has opened up new perspectives,
making future development and progress a possibility.
Before DARE even if we had some ideas we did not have
the technique. By raising awareness, and experimenting
with new ideas, new teaching and learning methodologies,
we increased the chances for the young generation in the
region to access education. DARE made us understand that
we need to monitor and study the feedback on our activities
in order to improve; and that while addressing special needs
is important, the everyday needs of the students that have an
impact on their performance must not be overlooked. Now
we are better equipped for student support and have the
confidence to believe that no barriers cannot be overcome.
We are ready and willing to take any action to face up to the
challenges we encounter.

Achievements
The following provisions have been put in place by our
institution in order to better serve our student population,
especially women and refugees (internally displaced persons
from Abkhazia):
We introduced blended learning methods, through the

Learning Management System for online communication with
academic and administrative staff. Students on the Career
Management Course have made extensive use of the LMS.
We built an audio and video resource bank to enable
students who have missed lectures to catch up on tasks
and assignments, and for those who need more time to
learn and understand the lectures to be able to do so at
their own pace.
We furnished a laboratory with computers, laptops, printers
and audio-video equipment for recording lectures.
We were inspired to envision a DARE CARE room for kids,
staffed by professional nursery teachers, where students with
children can leave them, free of charge, while they attend
lecture or sit examination. Although the funding to establish
this room did not come from the DARE project, the idea did.
Our students play an important role in DARE. The student
self-government has been most supportive and helped
identify students with learning difficulties who were reluctant
to declare it on the institution’s questionnaire survey. Through
our awareness campaign the larger student body became
familiar with DARE’s goals and understand how DARE has
enabled their institution to improve student support services

Challenges
One obstacle that has prevented us from planning or
implementing our goals is the Georgian legislation regarding
distance or online learning – it is not recognised by the Ministry.
Another challenge is the lack of a national mechanism for the
assessment of learning difficulties. The DARE institutions are
working with the Ministry of Education to change this.

Impact
DARE has not only enhanced the University’s prestige in
the region as a teaching university appealing to the young
generation, it has also influenced our thinking at the senior
management level. We have adopted a holistic approach
institution-wide. A crucial contribution of DARE was the
creation of the Lifelong Learning Centre – a merger of
previously separate student service units within different
faculties to one centralized unit. Formerly fragmented support
services are now centralised to facilitate smooth provision
and transition across the faculties. The Lifelong Learning
Centre will also serve as a bridge for students to crossover
from vocational to academic studies without hindrance.

Sustainability
DARE’s programs and the Lifelong Learning Centre are now
an integral part of our university and has been validated
through our institutional processes. We have established a
policy that promotes inclusion and accessibility and will be
building on this to adapt to situations that we will encounter in
the future. Moreover, the model of DARE’s internal quality
assurance process that we experienced we are now adapting
ourselves for our own institutional capacity building and
development for inclusion. For example, we are now adapting
our infrastructure for physical accessibility.
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Infrastructure
improvement for people
with disabilities

administrative staff,
5 trainers trained
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students

Georgian, English and a
Blended online course.
More than 100 students
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administrative
staff and ToT
program
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University
regulations

New regulations for
midterm and final exams
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special needs of LD and
minority students
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the university
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service
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Dare With Us

35 academic and 25

Sokhumi State University: Offering Vulnerable Students a Chance: Promoting
Accessibility through Language Courses, Blended Learning and Staff Training
It is difficult to cover all issues related to the importance of
the DARE project and how it contributes to addressing the
challenges our country faces with respect to increasing access
to higher education in several pages, but here we will try
to focus on some of the most important points. For Georgia
in the 21st century the creation of favourable conditions for
disadvantaged groups of people allowing access to higher
education is crucial. At SSU, founded 86 years ago, there
are many students representing national minorities living in
Georgia, socially disadvantaged students from conflictaffected regions, as well as students with special educational
needs. DARE at SSU targeted these three groups of students
as beneficiaries. Using a questionnaire, we asked these
students to identify their difficulties and needs so that we
could address them.
The results of the questionnaire showed that there were
several challenges that impeded these students’ academic
success. The challenges included language competency
in Georgian and English, which are necessary for higher
education. In addition, many lacked computer skills which are
also integral to academic studies. Some students also had
difficulties in their studies due to special needs and learning
disabilities. These problems were compounded by the fact
that our student service department did not communicate
very successfully with these target groups. Also troubling
was that engaging students from minority backgrounds in
university activities and student life was difficult.

In order to meet these challenges the SSU DARE team
planned and implemented several components of the project:
Training: We carried out a program of staff and faculty
training through DARE’s experts and approach. This
training provided the participants with better skills and
sensitivity in providing support services and teaching. The
academic staff were trained in the methodologies relevant
for teaching students with learning difficulties, socially
disadvantaged, national minority students. Similarly,
administration staff went through a series of trainings,
beginning in October, 2016.
On April 25-28, 2017 a
training of academic and
administrative staff was conducted by the European Access
Network DARE members Mee Foong Lee and Tricia Jenkins.
In these sessions we focused particularly on personal and
institutional readiness for student success, especially in
working with minority students. These training sessions
were also open to other professionals including people who
worked for the Ministry of Education and to students.
In addition, we worked with other Georgian DARE members
to conduct special training sessions on the topic of working
with students with disabilities and using a self-evaluation
form for students to assess whether they may have
learning disabilities. We acknowledged the participants of
these training sessions with Certificates of participation. In
total 35 academic and 25 administrative staff were trained
and proudly received DARE certificates.

Language courses: We created courses to help students
gain academic skills so that they can learn in Georgian and
also understand English for their studies. We installed in the
classrooms and small auditoriums where these courses are
taught three interactive boards that were purchased with
DARE’s budget to facilitate these courses. The courses
were geared towards students from minority groups as well
as those with special needs. Two groups of students from
seven faculties of SSU attended lessons twice a week. The
teacher used visual and digital means at the lessons, oral
and written communication and practical exercises. Testing
was carried out, and after the completion of the semester a
questionnaires was filled out by students where they shared
what they gained through the course.
Computer lab and IT competency course: We created a
special computer room called the DARE Computer Class
where DARE’s course on computer competency is being
taught aimed at our target groups. This room has 16
computers and a smart monitor for presentations. The first
group of students began taking this course in April 2018. It
helps them master IT technologies, which in turn contribute
to their general learning process and socialization in
academic life. The students from the target groups are also
encouraged to use this room during free time.
Changes in student activities: In order to encourage
participation in activities and events of our target groups,
we reorganized university events to be more meaningful
to these students. For example, we held conferences and
discussions on the traditions of Georgian ethnic minorities
and asked our students to contribute to these events. Their
participation in these events validated our mutual recognition

of their place at our university. More activities and events
are being planned that are inclusive of all of our students.
Student Service Psychological Support Services: We
created new aspects of our Student Support Services
which now offers a variety of support services for target
groups to overcome difficulties arising in the learning
process. We created a room called the “DARE auditorium
for psychological service” where these support services are
provided and where students with learning difficulties can
receive extra guidance and skills to help them with their
academic skills.
Designing New Blended/Online Courses: Academic
teaching staff of the Faculty of Education were trained
through DARE’s experts in designing new blended and
online courses aimed to facilitate academic learning of
our target groups as well as all students at SSU. Through
DARE one online course has been created and around
100 students have benefitted from this course. For SSU’s
online courses a special web page is created and will further
developed.
We put a lot of effort, energy and time into the dissemination
of all of these activities as they were taking place, including
in local newspapers and television (e.g. https://www.
youtube.com/watch?v=DBFumsCNeJg&feature=share&list=
PL7Folp11yjJdwZ4UuDdN4LtS6mQPreBvt&index=2)
as
well as presenting our work with DARE at numerous national
conferences. Much of this work was also done in coordination
with the Georgia Ministry of Education so that we could work
towards national change on these issues.

After Field Monitoring Visit at SSU, March, 2018

Impact and Sustainability
In the framework of the DARE project University regulations
were modified, especially for the Teaching Management
Service. From March, 2016, by the Rector’s order, students with
learning difficulties and the representatives of national minorities
are given additional time to prepare and pass final exams.
More than 100 students have benefited from the DARE
courses (Georgian Language courses, English Language
courses and Computer classes) thus far, and the courses are
continuing. The Student Support Center was restructured and
Heads of students registration services of seven Faculties
and Heads of Teaching process services of three faculties
were trained according to DARE’s program, all of which
has made a lasting impact on our institution. Of course our
teaching faculty who have benefited from DARE’s training
workshops have received skills and methods to teach more
effectively to students with disabilities as well as students
from minority groups.

Creating and Implementing ScreeningLearning Disability Questionnaire and
Follow-Through Services
Since September 2017 each student who is enrolling at SSU
needs to fill in a screening questionnaire that has been
developed for the use of Georgian HEIS through the DARE
project. Filling the questionnaire assists SSU’s improved
student service department to get information about the

special needs and learning difficulties of our new students.
Specific changes that were made through DARE’s program
and training sessions are the following:
For midterm and final exams, students with learning disabilities
are able to:
Write their examples on computers;
Take their exams in quiet rooms free from distractions;
Take short breaks during the test;
Receive exams with the appropriate font size and color
Have the exam questions read out loud;
Use calculators.
SSU has been impacted in a sustainable manner: DARE
computer and student service rooms were created; regulations
have been changed to support students with disabilities and
minorities; all enrolled students now are required to fill in the
self-assessment questionnaire that screens for disabilities;
administrative and academic faculty have and are being
trained according to DARE’s training programs; faculty has
been trained to design and teach blended learning courses
and Georgian and English language courses will continue to
be offered for no cost at SSU. Faculty and administrative
staff who are trained and successfully completed the course
received certificates. In addition, there is now materials,
some of which were published from DARE’s Dissemination
conference that was held in November 2017 in the Conference
Abstracts, which are reference points that will guide our work;
and in the Annual Scientific-Practical Conference of Students’
Academic Staff.

Most important is that SSU DARE members are collaborating
with the Ministry of Education and Science of Georgia, NGOs
and other stakeholders, who are working with ethnic and
religious minorities and/or with people with learning difficulties.
We not only share DARE programs with them, but also receive
practical advice and information related to these issues. It is
important to reiterate that DARE’s programs are in line with
National Georgian Legislation relating to ethnic and religious
minorities and people with disabilities. The DARE Project
provides practical programs that are in line with the mission of
the National Center for Educational Quality Enhancement of
the Ministry of Education and Science of Georgia.
In conclusion through DARE we established a network
of professionals from institutions of higher education that
are united in promoting access to higher education of
disadvantaged populations in our country. Through DARE
we have established stronger contacts with academic,
government and civil sectors to have expert-level discussions
about access to higher education and to continue such
collaboration in the dialogue format in the future. The structure
of the project pushed us to disseminate the information about
DARE and to get involved in the formation of public opinion
regarding advocating the necessity of enhancing access to
higher education for disadvantaged people. Below are some
examples of how our students acknowledge these changes
that were implemented at SSU through the DARE project:

Shahniar Mamedova:
4th year student of Teacher Education (primary level):
This project has been used by many ethnic Azeri students and is still used today.
I love my university that has given me the opportunity to study, but I am glad that
this kind of project has been implemented for us, for Azeri students. We want to
learn Georgian and English languages, which will allow us to find a job easily after
graduating from the university.
Kristina Emonova:
3rd year student of Bachelor’s Program in History
I did not know that such opportunity was at the university, but one day one of
the Professors at the lecture explained us that the Faculty of Education was
implementing teaching of Georgian and English language courses within DARE
project throughout the university. I was immediately enrolled in these courses.
I am very glad that I will be able to pass other subjects and close the semester
without difficulties. I am grateful to the Faculty of Education, especially to the EU
funding project - I am glad that you care and think about us.
Aitaj Magaramova:
3rd Year student: of Teacher Education (primary level):
Although I was born in Georgia, when I was enrolled in the University it was
difficult for me to speak Georgian. I wrote Georgian well, but it was difficult for
me to speak Georgian. Today it is a pleasure for me to participate in seminars
and practical lessons because I do not have the fear of speaking in Georgian, I
have overcome it and DARE courses helped me in it. I would like to thank the
European Commission who financed this project for this opportunities.
Sophio Gagoshidze:
2nd Year student of Teacher Education (primary level)
Although our university curriculum includes English language teaching, DARE
courses are an additional way to enhance the English language. I am glad that
I have this opportunity, because most of the socially unprotected students do
not have the opportunity to learn English in prestigious centers. DARE’s English
courses offer this service at the university. Many socially vulnerable students
hope that with the help of these courses they will be able to learn English. Thank
you for this chance.

CONC LUS IO N

This handbook presents examples of how eight different
academic institutions of higher educational in Israel and
in Georgia tackled the challenges of promoting access
of disadvantaged populations in their regions to higher
education. Understanding that sustainable change can
only be achieved if we take into account and INCLUDE all
of the key stakeholders of Higher Educational Institutions:
administrators, academic faculty and students, DARE’s
approach was holistic. DARE’s consortium was made up of
different institutions: private, public, large, small, specialized,
central and regional. Although some of our individual
institutions had experience of working with other individual
institutions in this consortium, this was the first time that
this specific combination of European, Georgian and Israeli
institutions formed a partnership united around a common
goal. The foundation of the “Pedagogy of Difference” united
us, but as an ideology also empowered each institution to
choose their own pathway in achieving this goal of access to
higher education for peripheral groups. As a consortium we
knew that for the Pedagogy of Difference to be implemented
and sustained, it had to go hand-in-hand with POLICY
and ACTIONS. Policy incorporated the key administrative
stakeholders in not only acknowledging the importance of
our aim, but also in establishing guidelines and procedures
that support and facilitate our goals. Parallel to this policy
and guidelines, was the whole process of actions and training
workshops which each institution is implementing in different
ways. While some institutions used simulation centers or
laboratories that provided real-life scenarios for their training
aimed to provide the participants with different skills, tools and
even perceptions that will contribute to our goals; others used
workshops or academic faculty training for designing courses

that supported accessibility for their specific target groups.
Tangible evidence of sustainability is evidenced by the capacity
building that has taken place on all levels in our institutions:
ideologically, physically and also structurally. Our institutions
have made visible our goals of accessibility, have created new
computer rooms or simulation centers and new positions were
created or existing services for students expanded.
Our participants’ sharing of knowledge and expertise went
beyond the professional relations and often we referred to
our Consortium as “The DARE Family”. This kind of culture
develops when the goals of what a consortium is sharing are
moral goals that touch all democratic societies that are based
in principle on equality and social justice. Promoting inclusion
to higher education and accessibility of all groups to these
institutions can be viewed as a “holy mission”. Thus although
our institutions and societies differ greatly, we succeeded in
collaborating together, sharing our knowledge and expertise
forming DARE’s “Family” of professionals. In a way, this in itself
can also be viewed as one of DARE’s important achievements.
ERASMUS+ programmes are measured and assessed by
whether the deliverables stated in the proposal are delivered
and whether they were delivered in a qualitative manner.
DARE’s achievements are reflected in our outcomes and in
the way in which our own institutions have been empowered
to sustain our goals. The process of how we worked together
contributed not only to the “delivering of deliverables” but also
to the high quality of results that we have achieved to date.
DARE’s project could not have achieved its results without
the hard and dedicated work of our DARE teams. The editors
of this Handbook want to thank the local coordinators and all
those who worked so hard to “made DARE happen”.
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