MAGADARE
THE DARE MAGAZINE

Issue 1

June 2017

Issue 2

September 2017

Issue 3

December 2017

Issue 4

April 2018

Issue 5

May 2018

Issue 6

July 2018

Issue 7

October 2018

MAGADARE
THE DARE MAGAZINE
JUNE 2017 – ISSUE 1
We feature here a summary of Lia Akhaladze’s
presentation on the significance of DARE in the
Georgian context, and a piece by Mee Foong
Lee about the event and the outcomes of the
training sessions.
The highlight of this edition is a summary of a
thorough, and by no means uncritical, study of
accessibility of higher education in Georgia
measured against eight accessibility criteria,
presented by Natia Jokhadze, Head of the
National Curriculum Department of the Ministry
of Education and Science of Georgia. The
study made 13 recommendations for the
Government of Georgia.
And we are delighted to profile two members of
the DARE consortium partner institutions, SSU
and EAN.

Welcome to the first issue of MAGADARE – the magazine
of the DARE project!

MAGADARE brings

you news, views and articles about
diversity and inclusion in higher education, disseminates DARE
work progress, looks back to what has been achieved and
learned, and forward to future activities.
This edition celebrates a successful event hosted by Sokhumi
State University (SSU) Georgia, at the end of April, coorganised with the European Access Network (EAN). The
three-day programme set out to achieve three goals: to
disseminate the mid-term results of DARE to a wider audience
in Georgia; to involve the Ministry and students; and to provide
additional staff training in supporting diversity and inclusive
education at SSU.

Finally, we bring you news of our upcoming
event in Zugdidi.

Georgia became an associate member state of
the EU, whose support is important for our
country. EU assistance is significant for us, as
we get a chance to familiarize ourselves with
the experience the European countries have in
relation to tackling similar problems and in so
doing, we will be able to find the solution to the
problems we are facing in our country.
The DARE project answers our desire to
address the challenges facing national
minorities
living
in
Georgia,
socially
disadvantaged students and those from conflict
affected regions, and students with special
educational needs; to reduce inequality,
remove barriers and increase their access to
inclusive and quality higher education.

The Georgian Context: the importance
of DARE for Georgia
For Georgia in the 21st century a major challenge is in creating
favourable conditions for the disadvantaged groups of people
to access higher education. Notwithstanding Georgia’s serious
steps taken in this direction with the support of European
partners, through projects such as DOIT and DARE, some
problems still remain. It is necessary that in attempting to
resolve current problems we also take steps to prevent future
ones.
Georgia is a multinational country. We have gained a certain
experience in living with other nations for centuries; although in
today’s constantly changing world, the State and social
relations are also changing. The responsibility of the State
towards each citizen, social, ethnic, or religious groups has
grown. Hence, the relationship between the State and the
citizen has changed. The State now undertakes more
obligations to protect the interests of its citizens. Such
obligations and responsibilities have increased further since

The DARE project provides the means for
institutions in Georgia to help our target group
overcome the barriers they encounter while
getting through higher education. Guided by
our European partners, we actively embrace
diversity in our institutions, and strive to
improve the quality of teaching and support
services. Our administrative and academic
personnel in Georgian institutions have been
given training within the project for their
personal and professional development to
enable them to implement innovative learning
and teaching strategies and provide better
student services.
DARE support has enabled us to design free
learning courses in the Georgian language to
supplement the 60 credit programme already
provided for national minorities. The issue of
teaching English has been addressed with
special teaching courses for our faculty staff.
We have been able to reach out to and help
students with special educational needs. We
continue to spread the charm of diversity and
encourage students to engage more in
university activities to ease integration.
We will use the outcomes of DARE to make
policy recommendations for the promotion of
diversity and inclusive education in Georgia.
Lia Akhaladze, Dean of Education Faculty,
Sokhumi State University

Dissemination Day
On 26th April at SSU we took on board the recommendations in the DARE field monitoring report: to actively
disseminate our project work, engage the Ministry, and involve the students. To this end we succeeded, as
evidenced by the attendance of over 70 participants, including at least 35 students from ethnic minority
backgrounds. The Ministry of Education and Science of Georgia sent two representatives: Natia Jokhadze, Head
of the National Curriculum Department, and Valerian Gobronidze, Head of Students’ Social Support Division.
The plenary was opened by Lia Akhaladze, Dean of Faculty of Education and Co-ordinator of DARE at SSU. Tata
Lortkipanidze, National Erasmus+ Office Georgia, was also present to give a welcome speech. Rusudan Pipia
talked about the challenges in teaching the Georgian language to ethnic minority students at SSU, with an
emphasis on using a wider range of methods and experiments. The presentation of Natia Jokhadze on higher
education accessibility policy in Georgia was particularly informative and we welcome the Government of
Georgia’s efforts in improving access and success. Before the day ended, three students, Mariam Chegiani,
Samira Pirgasimova and Shakhila Iusubova shared with us their experience as a minority student in SSU.
Colleagues from Georgian partner institutions came to disseminate their mid-term achievements and future plans.
We would like to thank: Tamar Aslanishvili, Sopio Arsenishvili (Telavi State University); Bela Mosia (University of
Zugdidi); Ketevan Darakhvelidze, Natia Tskhovrebashvili (Ilia State University) and Tamar Shinjiashvili, Omar
Ardashelia (Sokhumi State University) for their updates.
Mee Foong Lee, European Access Network, UK

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups
by increasing access to higher education in and capacity building of institutions in Georgia and Israel.
https://dare.erasmus-plus.org.il

Personal and institutional readiness for student success – working with
minority students

The training of SSU staff in improving multi-cultural teaching and student support was spread over two days, one
for academics and one for administrators. Both sessions were well attended by staff and students, who were
particularly active in the role-play activities designed to demonstrate what to and what not to do when supporting
ethnic minority students. The activities were conducted in Georgian with mixed groups of staff and students for
optimum participation, with Inga Morgoshia as our interpreter.
A short presentation was given by Mee Foong Lee to academic staff about pluralistic approaches to teaching
culturally diverse students, in particular language awareness, i.e. recognition of the languages ‘brought’ into the
classroom by ethnic minorities. It is equally important for teachers to facilitate comparable learning and
assessment opportunities for students with differing characteristics, because if we treat the students equally as
though there are no differences between them, we will end up not treating them fairly. Teachers should also build
relationships with their students as this will encourage openness and a change in the dynamics of teacher-student
relationships in regard to teaching and learning. Happily, interactions over the two days showed clear signs of a
strong ‘family’ atmosphere around SSU staff and students.
There was the “Exercise in Malay” – participants were asked to fill in a Malay language application form. This
was intended to put the staff in the shoes of ethnic minority students by experiencing themselves how the minority
students must have felt when confronted with something alien or unfamiliar. At the end of the exercise they were
asked to describe in one word only, how they felt. While the negative emotions of anger, fear, confusion and
helplessness were expressed, there too were positive feelings of motivation and determination to tackle the
problem. The aim of the exercise was to enable staff to learn to empathise with the students, and to be flexible
and understanding when providing support.
Tricia Jenkins led an exercise in ‘unboxing’ each other to reveal that we have more in common than we think. This
was followed by a series of “Getting it Right” role-play scenarios that included student asking for feedback on
an assignment, student asking for help because she is being bullied, staff asking the student to join a cultural
activity, staff wanting to explain future career options. From these exercises staff learned the right and wrong ways
of dealing with the issues and how to avoid pitfalls.

When asked how they felt about supporting minority students, their answers gave food for thought – the students
had 7 negative and 2 positive things to say compared to the academics’ 2 negative and 5 positive reactions. One
academic said, “We did our best”. But evidently ‘the best’ in this case is not enough, so must do more.
Participants were asked to suggest the
way forward with “One thing I will do
differently” and “One thing I will
encourage my institution to do
differently”. As expected, improving
student financing, social and living
conditions, communication skills, and
free language courses came up aplenty.
Others included:
Attitudinal change:

I wish to change my attitude
towards each other

I am going to change the
conditions for better education

I, as a lecturer, will learn to use
different strategies of communication
with ethnic minorities

Friends (among students) help
in learning

Institutional change:

More collegiality

Appraisal and appreciation of
professor


More attention to teachers



Supporting integration

There was one factor that united all –
responsibility must be SHARED!

Mee Foong Lee, European Access
Network, UK

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups
by increasing access to higher education in and capacity building of institutions in Georgia and Israel.
https://dare.erasmus-plus.org.il

Accessibility of Higher Education in Georgia – Accessibility Criteria
Proposals for Public Policy

Georgia as a part of the Bologna Process is obliged to ensure quality, mobility, accessibility and social
dimension of higher education. This study of accessibility of higher education in Georgia was supported by the
US Embassy in Georgia. The goals were to research on the various components of accessibility to higher
education, and to make recommendations for improvement.
The study undertook an overview and analysis of existing main State programmes, strategies, legislation and
literature focusing on HE accessibility. It applied eight proposed accessibility criteria to assess the current situation,
and identified the challenges according to each. Students and parents were interviewed and a small scale survey
conducted.
1. Geographical accessibility
In Georgia there are a total of 29 universities: 12
public and 17 private, most of them located in
Capital
Tbilisi
(85.5%).
Geography of
specialisations is quite limited. For low income
families from regions geographical accessibility
plays an important role when choosing the
desired universities and/or specialisations.
Geographical accessibility becomes less
important if other criteria of accessibility are
developed.

2. Accessibility on distance and/or electronic
education
Legislation does not define “Distance Education”.
System of distance learning is not elaborated yet.
It does not even exist in the long-term strategic
documents.
Accordingly, none of the
universities offers distance learning. Although
electronic learning is defined by the legislation,
State universities do not have or do not use
electronic learning. Distance and electronic
education minimise the financial burden for lowincome families from regions. Distance and/or

electronic education becomes very important
when geographical and financial accessibility is
very low.
3. Financial accessibility
There are state grants and these can be used to
study at private universities. There is full
financing of 21 priority programmes and support
for students from territories bordering conflict
regions. Low number of recipients of state 100%
grant.
State stipends for high academic
performers are not enough to cover even
accommodation costs in big cities. Financial
accessibility is a challenge not only to cover
university fees, but also to prepare for university
exams (plus school leaving exams, where the
practice of private tutoring is widely used). State
has no diversified financial mechanisms (or
needs based financing). Financial accessibility
ranked No. 1 among problems identified by
parents interviewed.
4. Accessibility of physical environment and
infrastructure
Almost none of the universities have adopted
infrastructure and physical environment for
students who have special educational needs
(students with disabilities). A few institutions
have ramps to enter the building but no other
options inside the building for SEN students.
Nothing has been done in terms of adaptation of
environment for deaf and blind students even
those with high academic skills. Environment of
cities, including transport is not adapted as well.
5. Accessibility of education resources (only
SEN students)
There is an absence of educational materials for
blind and deaf students, and lack of materials
even on the level of general education, thus
preventing participation of deaf and blind
children in HE. Appropriate educational
materials for general education level will raise
the chance of participation in HE for SEN
persons. When infrastructure is a big challenge,
distance learning with adapted educational

resources will raise accessibility to HE for SEN
students.
6. Linguistic accessibility
The instruction language in universities is
Georgian: barriers for non-Georgian speakers
and ethnic minorities. The quality of Georgian
language teaching in general education is
challenging. Linguistic accessibility is very much
dependent on the quality of teaching-learning of
state language in schools and on financial
accessibility. Many ethnic minorities continue
their HE in Armenia and Azerbaijan because of
language and financial accessibility.
7. Accessibility on
programmes/specialisations
Accessibility of desired programmes and
specialisations is very crucial in a long-term
perspective. When certain specialisations (i.e.
medicine) can be received only in the Capital,
families with low income cannot apply because
they have to pay not only tuition but also living
costs. In this case motivated people are not able
to access the education of their choice.
Accessibility on programmes and specialisations
very much depend on geographical and financial
accessibility.
8. Accessibility of system – how system
supports or prevents HE accessibility?
Students have to pass 12 exams – 8 school
leaving and 4 university entry exams – before
they can qualify for university. It is common to
use private tutoring to pass exams, which is a
financial burden for many families. However,
there is no in-depth study to see if and how the
quality of general education causes the need of
private tutoring. Transition from vocational
education to higher education is dead-end of the
system, as underlined in the strategic
documents of the Government of Georgia.
Problems of the system which cause financial
burden to families as well as the costs to the
state in carrying out 12 exams should be
analysed for their positive or negative effects.

CONCLUSIONS
The study concluded that although accessibility of HE as a priority of the Government of Georgia is very real,
State documents do not provide the vision on how to ensure accessible HE. Neither do they have any concrete
action plans, without which the documents mostly represent a wish-list rather than an implementation plan. There
are various accessibility criteria and all of them have an inter-related role in an accessible higher education system.
As one criterion plays its part and influences the other, so it is important to think about all of them when making
decisions. (Joined-up thinking)
Natia Jokhadze, Head of National Curriculum Department of the Ministry of Education and Science of Georgia

13 RECOMMENDATIONS for the GOVERNMENT of GEORGIA!

The accessibility study put forward 13 recommendations for improvement:
1. To ensure that continuous and lifelong learning
accessibility of education should remain among
high priorities of the State.
2. Accessibility study should be conducted with
very detailed information, including the needs of
each university as well as the needs and
opportunities for young people.
3. Based on the study Education Accessibility
Policy any strategic plan should be elaborated
and supported by concrete actions and budget.
4. Financial models to support HE should be
diversified and also needs-based financing
approach should be discussed i.e. family
allowances, tax benefits for parents through tax
deduction on educational expenses, etc.

5. Existing financing should be analysed in terms of
its effectiveness.
6. The system for continuation in HE should be
analysed and effective decisions taken to
consider other ways to access higher education
not just by exam results, but other components
such as young people’s skills, school
achievements in extra-curricular and social
activities. This will support fair selection as well.
7. State should take it very seriously the very active
practice of private tutoring (shadow education)
and study in detail the reasons for it to minimise
its role in continuous education.
8. Educational programmes fully financed by the
state should be based on state priorities and
should be the outcome of in-depth discussions.

9. State should take into consideration the
importance of distance and electronic education
and work towards the development of both
should start. Distance and electronic education
will solve problems not only for students but also
will support adult education.
10. Audit of infrastructure to develop accessible
environment is very important. Also the criteria
of “adaptive environment” should be defined in
university authorisation documents.
11. Development of appropriate educational
resources for SEN persons is very important for

an inclusive education system, so these
resources should be supported on all levels of
education starting from pre-school.
12. Interventions to support language minorities’
wider participation in HE should be created
beyond the existing model. It is important to
support especially those living in bordering and
monolingual communities.
13. Attention should be paid to Public-Private
collaboration to attract the private sector to
invest in HE and HR development.

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups
by increasing access to higher education in and capacity building of institutions in Georgia and Israel.
https://dare.erasmus-plus.org.il

PROFILE
Sokhumi State University
Sokhumi State University, established in 1979 from its predecessor Sokhumi
Pedagogical Institute, left Sokhumi following tragic events in the Abkhazia conflicts.
It has been operating from the capital, Tbilisi since 1994, providing access to
education especially for those from the conflict zones, e.g. Abkhazia, South Ossetia,
where the majority of the disadvantaged groups of our country live. We value
diversity and believe that inclusive education will contribute significantly to an
increase in higher education participation by minority and vulnerable groups
including those with disabilities. We are determined to remove barriers to learning,
integrate multi-cultural strategies into our teaching curricula and strengthen our
student support services. Our participation in DARE has enabled us to train our
academic and administrative staff in the Faculty of Education for their personal and
professional development in managing diversity and promoting student success. www.sou.edu.ge

European Access Network
The EAN is a non-profit educational society founded in 1991 on the principles of
Access, Equity, Diversity and Inclusion. Its mission is to widen access to and
participation in higher education for disadvantaged and under-represented groups.
Under-representation can be for reasons of age, gender, disability, ethnicity,
nationality, socio-economic status, family background, geographical location,
displacement, or earlier educational disadvantage. Underpinning the work of the
EAN is the recognition of the value of citizenship and equality of opportunity. With
a network of European and international policy makers, academics, practitioners,
researchers and students, the EAN provides a platform for addressing key access
issues, especially on effecting institutional change. It encourages sharing of good
practice in pedagogical strategies and multicultural curriculum development,
facilitates research collaboration and disseminates policy and practice in inclusive education. www.ean-edu.org

UPCOMING EVENT: The 4th DARE Consortium Meeting
The Shota Meskhia State Teaching University of Zugdidi, Georgia (www.zssu.ge)
will host the 4th DARE Consortium Meeting on 19-22 June.
The discussions will focus on E-Learning, online courses and blended learning
and their accessibility. We will also have a session on capacity building on how
to establish a Unit of Computer Instruction at your institution.
At this meeting our Israeli and Georgian partners will keep us up to date with their
latest DARE activities.

ზუგდიდი Zugdidi
Located in the Colchis Lowland, 30 km from the Black Sea, near the border with Abkhazia, Zugdidi is one of five
largest cities in Georgia. It is the Capital of the Samegrelo-Zemo Svaneti region.

The DARE project has been funded with support from the European Commission. This publication reflects the
views only of the authors, and the Commission cannot be held responsible for any use which may be made of the
information contained therein.
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While we dutifully disseminate and share
DARE’s achievements with others, it will be a
dereliction of our duty if we do not also look
beyond the DARE circle for good examples we
can learn from. We are therefore delighted that
Artevelde University College Ghent, Belgium,
shares with us its online student assistance
programme which forms part and parcel of its
institutional student support strategy. TAKE
NOTE: Dr Imran Uddin, Director of Education
and Student Support at Artevelde, has
expressed his willingness to assist DARE
partners who are thinking of developing similar
online support system for their institution. This
surely is an opportunity not to be missed?
In this edition we profile University of Haifa,
Israel, and University of Zugdidi, Georgia.

MAGADARE

is proud to announce that our mid-term
report submitted to the EACEA on 24th April 2017 has been
approved with a top rating of ‘VERY GOOD’ – meaning “the
project is implemented with its original work programme and
timetable; the report provides all the information and evidence
needed and there are no particular concerns or areas of
weakness.” Thank you, DARE partners, for your contributions.
However, we must not be complacent as there are certain areas
we can still improve on and the Commission has made several
recommendations of which we will take heed to ensure quality.

This issue

looks back on the 4th Consortium Meeting held
at University of Zugdidi in June, which focused on e-learning,
and includes the summary of two presentations on the subject
from Masaryk University Bruno, Czech Republic; and University
of Haifa, Israel. There is also a heartfelt letter from Tamar
Aslanishvili, and thoughts and reflections from Susan Kotlar
and Gaspar Ros, on DARE and what it means to them.

Finally, we are excited about the back-to-back
International Conference and Symposium on
inclusive education on 20th – 22nd November in
Tbilisi, Georgia, in conjunction with the 5th
Consortium Meeting.

As the head of International Department of the
university, I have attended numerous
consortium meetings in the framework of other
projects (TeSaU is proud to have many), but
none of them was as rich as DARE having on
board so many professionals not only in the
field, but also in their open-mindedness and
capacity for human understanding.
Every single consortium meeting was special
for me. I started to think differently and watched
things differently. Every consortium meeting
ended with warm and optimistic words to
prospective work and great wish to meet again.
Almost everybody tried to say something to
express their feelings and attitudes towards the
project, coordinator, and manager, to the host
of the consortium meeting and to every
member of the project. But I could not say a
word. I simply thanked DARE for the
opportunity given to me to know each member
of the project. But this was only my thoughts
and nobody heard them till now.

Tamar Aslanishvili

An Open Letter to DARE
DARE project for TeSaU and for me personally, is considered
the baby of the earlier DOIT project. I came to DOIT in the
middle of its lifetime but DARE was born right in front of my eyes
and is more MINE!
I already knew for some time that I should devote my work to
our university’s ethnic and religious minorities, improving their
conditions at TeSaU and their attitude towards it. It seemed
very easy at first glance, but appeared a little bit more difficult
in practice. DARE has allowed me to create a strong team and
we have overcome all the obstacles encountered along the
way.
However, I don’t want to touch on the long and tiring, though at
the same time fruitful, process of project implementation, for I’d
rather share what I personally feel towards DARE.

With this letter I would like to express my
sincere feelings to DARE family members. I
would like to tell you that I am quite a different
person that I was in the cradle of DARE. I would
like to borrow the words of one of my
colleagues, who attended DARE for the first
time in Zugdidi and saw us kissing and hugging
each other during the meeting: DARE is not
only the project, but something more! And this
‘more’ is a family that is the most valuable thing
for me.
Now as I am starting to become more
confident, I openly dare to say: Thank you
DARE for my positive transformation! I am
happy and at the same time lucky to have an
opportunity of working with DARE members.

Tamar Aslanishvili is Head of International
Department at Iakob Gogebashvili Telavi
State University (TeSaU), Georgia, and leads
its DARE team

The 4th Consortium Meeting
On a drizzly Monday morning 19th June, a motley
crew from Czech Republic, Georgia, Israel, Lithuania,
Spain and UK, climbed into two mini buses outside
Hotel Anaklia to be transported to University of
Zugdidi. Along the way, framed by lush, verdant
vegetation on both sides of the road, we witnessed
diversity in action in the animal kingdom. Chickens,
ducks and the odd geese; cows, goats and sheep,
but mostly cows, and there was always a stubborn
one in the middle of the road refusing to move! Then
came the strange sight of pigs wearing what looked
like three sticks of wood interlocked into a triangle
around the neck. Why? Such contraption, we were
told, is to stop them getting through fences onto farm
land and ruining the crops – pigs like to dig in the
ground. We would never have seen and learned this
had DARE not brought us onto this journey!
As our buses approached town we passed high rise
blocks of buildings where refugees from Abkhazia
are housed. Not until then did we realise the enormity
of the challenges facing Zugdidi in general, and the
University in particular, in absorbing the refugee
population into the community, providing them with
the opportunity to access quality higher education
and supporting them to succeed in their studies. We
hope our individual role and capacity within DARE
will contribute positively and collectively to this quest.
The light rain did not dampen the warm welcome
given to us by the university, with Georgian (and
Israeli) music and dance performed by its students.

However, if one thought that was idyllic the next 3.5
days were anything but, as we ploughed through an
extensive agenda with meticulous planning of the
next round of activities to ensure that we keep to the
project plan and timeline.
The first day of the meeting took care of the usual
business of financial, website and activity updates:
new financial rules will allow more flexibility in
engaging experts from outside of our own
organisation; the DARE portal is being revamped;
Georgian and Israeli partners reported their activities
undertaken since last November and the outcomes.
The debut issue of the DARE newsletter
MAGADARE was presented, its aim as an internal
and external dissemination tool explained, and the
outline for the second issue agreed. The second and
third days focused on e-learning and online courses.
Mr Shai Spieler, Unit for the Advancement of
Computer Mediated Instruction, University of Haifa,
presented examples of fully online courses and
blended learning, dispelled certain myths about elearning, and advised on how to establish such a unit
to support e-learning. Use wisely, he claimed, elearning can be a game-changer. Mr Svatoslav
Ondra and Ms Michaela Hanousková, Teiresias
Centre, Masaryk University Brno, provided
instructions on the principles to follow and measures
to take in creating accessible online courses for
users with physical disabilities, cognitive difficulties,
sight or hearing impairments.

Welcome dance, University of Zugdidi compound

While the e-learning sessions were going on, the
Quality Assurance and Dissemination teams were
engaged in their own parallel sessions. At the end of
the QA meeting, a draft structure and timetable for
the field monitoring visits to Georgia and Israel was
produced, and field monitoring protocol drawn up.
The Dissemination team discussed the International
Conference on Inclusive Education to take place in
November in conjunction with the 5th Consortium
Meeting in Tbilisi. This CM would concentrate on
production of the four Handbooks: Online Courses;
Minorities; Disabilities; and Training. Looking further
ahead to July 2018 there will be an international
conference to dovetail with the 6th Consortium
Meeting in Haifa. The publication of the journal of
academic papers was also discussed.
On the morning of the fourth day, Prof Gaspar Ros
presented and explained the field monitoring visit
structure and protocol. Georgian and Israeli partners
were asked to complete and return the information
by mid-October in order for European partners to
prepare their visits. A mutually agreed date for each

visit had yet to be set but provisionally in late
February/early March 2018.
Prof Hanan Alexander and Dr Galit Caduri, DARE
co-ordinators, wrapped up the session with their final
remarks and a sprinkling of encouragement. Fond
farewells were exchanged among partners, with
each one of us looking forward to meeting again at
the next event.
A big ‘Thank You’ to the Rector, Prof Teona
Khupenia, for hosting the meeting, and her
hospitality – welcome dinner with delicious Georgian
food and Georgian dancing was a perfect way to
unwind after a hard day’s work! We were also
extremely grateful to Bela Mosia and her staff for
taking such good care of us during our stay. It
couldn’t have been easy. All the ferrying to and fro
between
hotel
and
University,
arranging
transportation for so many of us for different times
from different airports – must have been a logistical
nightmare. Zugdidi, we salute you!

Mee Foong Lee, DARE editor, European Access Network, UK

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups
by increasing access to higher education in and capacity building of institutions in Georgia and Israel.
https://dare.erasmus-plus.org.il

Accessible Online Courses – how accessible are yours?
Recently, two significant changes are taking place in academic settings:
1. increasing tendency to transfer academic tuition to a digital platform (distant online learning, blended
learning, etc.), and
2. extensive possibilities available to the general public that enable creating and publishing digital
educational content easily.
Those trends imply high necessity to pay attention to both technical and sensorial accessibility of the digital
content. While accessibility of e-learning platforms themselves (mainly web interface of the systems) can be
achieved by conforming them to the existing guidelines on web accessibility (i.e. WCAG, ARIA, ATAG), achieving
accessibility of the content (text, tabular data, graphics, multimedia…) means continuous consideration of (at
least) elementary principles of accessibility which are derived from sensorial, physical and cognitive conditions
(limitations) of each target group:





users with physical disabilities: use of an altered way of controlling (adapted mouse, keyboards, eyetyping, dictation),
users with visual impairments: use of assistive technology (e.g. screen readers) that provides access
based on linear text without graphics,
users with hearing impairments: lack of linguistic experiences and consequently reduced ability to get
oriented in extensive academic texts,
users with cognitive difficulties and specific learning disorders: difficulties with orientation in text and
accuracy of reading, reduced capability to perceive complex expressions or compound words.

Because of the wide spectrum of users who can benefit from online courses, it may not be always possible to take
all measures for making content of the course accessible for all completely, nevertheless it is highly recommended
to try applying all essentials to a considerable extent:



exact and comprehensible structure of a course and particular documents,
clear and correct standard language, which is just complicated in correspondence with the educational
aim,




correct technical form conforming standards (i.e. valid norms for the source code),
to consider availability of equipment followed from the technical form of documents.

Beyond those general principles then, the other measures, which respect special needs of each target group, can
be adopted, e.g.:




comprehensive adaptations for users with visual impairment (e.g. descriptions and alteration of graphics
and other non-linearly arranged content, audio description, etc.),
captioning and commenting of audio content or translation to Sign Language for users with hearing
impairment,
precise structuring, interactive or graphical elements supporting instruction, distinct methods of
explanation for users with specific learning disorders or with hearing impairment.

It is understandable that it is not always feasible to create a course completely accessible for all – due to a complex
matter of the content, given capabilities of authors, lack of time, etc. The aim is to instruct authors of online courses
to concern elementary principles of accessibility and how to avoid making barriers unintentionally.

Michaela Hanousková, Svatoslav Ondra, Martin Vrubel, Masaryk University, Brno, Czech Republic
Presentation slides available online: https://goo.gl/YYto8p

E-LEARNING – A Game
Changer
e-Learning is defined in the Oxford
Dictionary, as…
Learning conducted via electronic
media, typically on the Internet.
So, one might ask, what is the big deal?
The sceptics will tell us that…It’s a nice
gimmick but I don’t have the time; it
doesn’t fit the nature of my
course/discipline; my students won’t
succeed if I stop meeting them in class;
it lowers academic standard and brings down the quality of the academy; it will bring mass lay-off of academics…
They would say that, wouldn’t they?
My answer? – e-Learning is the best thing that ever happened in academia, and yes, I can prove it!
The University of Haifa has been experimenting with e-learning technologies since the mid-1990s and the Unit for
the Advancement of Computer-Mediated Instruction (UACMI) was established in 2000 in order to advance elearning related issues. UACMI is responsible for:




Improving academic teaching and learning by assimilating computer mediated instruction into academic
teaching and learning
Assisting academic staff in adopting e-learning technologies and providing them with techno-pedagogical
support
Assisting management in formulating and implementing the institution’s e-learning policy

The main principles of conducts are:








Computer mediated instruction should be assimilated only where it contributes to the improvement of
academic teaching and learning
The teaching staff defines the scale of assimilation
1X1 Support only (face to face/over the phone)
Everything should be done to minimize the dependency of teaching staff on the support team
All services to academic staff are free of charge
Open Source Software always the 1st option

The main systems used are: Learning Management; Real Time Lecture Capture Recording; Live Broadcast; and
Online Polling. And Current Research Indicator Systems for Rector’s Report. The main services provided are:
Course Websites (6,000+); A-synchronous fully Online Courses (100+); Computerised Semester Exams (200+);
Class Recordings (50+); Academic Video Studio Services; Live broadcasts of lessons (Webinars); Development
of Blended Learning; Development of Tutorials; Online Polling/Form Building.
Some examples of the benefits of e-learning:
Automatic class recordings are useful for non-native Hebrew speakers (new immigrants, Arabic school graduates,
foreign students); students with learning and physical disabilities; rhetoric’s workshop.
Blended Learning can improve the quality of teaching and learning; enrich the student’s learning experience;
overcome difficulties, e.g. teaching complicated topics that can’t be taught effectively in large groups, physical
limitations of classroom; as an alternative for catch-up lessons.
A-Synchronous Fully Online Courses are good for informative and large introductory courses. Main advantages
arel: Improvement in teaching and learning; Students choose when and where to learn; Students can go over
lessons as many times as they need; Improvement of learning experience; Exposure of course to diversified
groups of students (departments, faculties, degrees, etc.); Improved time utilisation for teaching researchers.
e-Learning can be a game-changer. Why?
Because it can:











improve the quality of teaching and learning
improve students’ access to course materials (and save resources)
improve lecturer-student communication
improve students’ interaction with one another
help us add into daily teaching and learning capabilities that can’t always be administered in a classroom
improve student’s engagement
ease the lecturers’ workload while maintaining highest academic standards
help students with disabilities and minorities cope better with course load
help in the implementation of standardisation
help an academic organisation save valuable resources that can be then invested in other projects

Five rules, if you want to succeed…
1.
2.
3.
4.
5.

e-Learning should be implemented only where it improves teaching and learning
The teaching staff must set the type and scale of implementation
The teaching staff must be involved
Money isn’t a guarantee for success
You have to be there for the teaching staff and you have to know your technology

And lastly, if you want to set up a unit like UACMI in your institution…
The technology must be reliable
Shai Spieler, Unit for the Advancement of Computer Mediated Instruction, University of Haifa, Israel

DARE and I…thoughts and reflections
Faculty, Sokhumi State University stated that her
country has been dealing with multinational issues
for centuries. We in Israel have from our inception as
a nation, been dealing with multinational issues, too.
Acknowledging our differences as strength is what
DARE is about for me.

Georgia, Israel, and our European partners – how do
we blend such vastly different societies together – or
do we learn to just look at each other from new
angles? DARE has quite a challenge. We believe
that working together and incorporating people of
different needs and minority groups is for our greater
good.

As a participant of the DARE project, I am a
conglomeration of my childhood, my religion, my
birth country – the USA – and my adopted country,
Israel. Are we all immigrants? Are we all outsiders?
Are we all the other? The DARE project is a chance
to look at values in a different light – that of others
from different parts of the globe, and to observe our
own from a new perspective.

In June, we gathered in Georgia for the 4th DARE
Consortium Meeting. It was a great example of
seeing how different we are and how we are all the
same. After being escorted down the roads by
stubborn cows who gazed at the foreign contingent,
come to interrupt their patterns and disturb their
ways, we made it through to the university in spite of
the cows’ obstinate refusal to clear the way.

DARE speaks to the bridge between the “I”
generation and the “we” generation. We all need to
step away from the I-pad, the I-phone, and the
Walkman (for those of you too young to remember –
it was the father of this era’s “I” inventions. We need
to bridge the gap between the “I” and the “we”. DARE
is about a change for our era – a change that is
needed in for our society to survive.

At Shota Meskhia State Teaching University of
Zugdidi the Dean insisted we join the graduation
proceedings, which happened to coincide with our
consortium meeting. She begged us to join them and
we could see she wanted us to witness the changes
that are happening at her university. The graduating
class of 2017 received their university degrees. We
heard their speeches, and saw the students behave

In the last issue, Lia Akhaladze, Dean of Education

as typical graduates. When the students tossed their
mortarboards into the sky everyone had a glint of
nostalgia in their eye. These moments represent
moments of change for our society. These students
are the dreamers of tomorrow’s possibilities as are
the graduates of Israeli institutions in 2017.

Nothing is different. Nothing is the same. We are all
in need of giving up the “I” values and incorporating
those in need of our outstretched hands. By fulfilling
the dream of the DARE Project, we fulfil our own
dreams. May we all be successful and may we all
DARE.

Susan Kotlar, Lecturer, Academic, Sapir Academic College, Israel

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher
Education – coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia, Israel,
Lithuania, Romania, Spain, and UK; and 4 NGO associated partners: 2 Georgian, 2 Israeli.

The first time I heard about an Erasmus proposal
called “DARE” was back in 2014, when I received
an invitation letter from a very good friend at Haifa
University, with a very short description of the aims
and flowchart of the project. In it, the role of
University of Murcia was limited to WP 1:
PREPARATION and some collaboration with
other WPs. Then life gave me a short respite from
academe, but once back I received the good news
that DARE was accepted and the kick-off meeting
would be held in Murcia. So I got down to business
to prepare for that big day.
People at that moment were just names to me and
maybe some references I could find on Google. I
believe that first impression counts, and I must say
at Murcia it was brilliant. New faces, new
colleagues becoming friends – the atmosphere
was intoxicating! What counted most was their
commitment to shape a project around the
concept of inclusion to support minority students
and those with disabilities, bringing their individual
experiences to be shared. My trepidation during the intense planning period disappeared. It was like a
real catharsis. From that moment on, I felt that I should have a more active role on my profile (and
someone else had the same idea!) Hence, I came onto the Quality Assurance (QA) team and ended up
as leader of the group.
QA is not the goal but the medium that allows us to follow the same track internally to measure progress
and maintain standards. It has been, and still is an excellent exercise to learn and improve our skills.
Based on Deming’s cycle or loop, we follow the Plan‐Do‐Check‐Act (PDCA) cycle, and this is what we
have been doing. With an excellent team from all three main group of countries – Europe, Georgia and
Israel – we have had very successful meetings (virtual as well as during the Consortium Meetings (CM))
with consensus outcomes implemented at their own institution. This process has also helped me to
review and up-date in both ways, professionally and philosophically. Working on QA in this project and
at the same time in other management duties in Spain gave me the opportunity to review, refine and
reflect ideas for DARE QA system. A lot of good work has been done, and plenty more to follow
especially when the onsite field monitoring visits take place.
Personally and philosophically, this process has enabled me to take a new look at life that needs to be
explored, and this would not have been possible without the outstanding cast of DARE people from
different origins and beliefs. All the formal, but mainly the informal, times we shared have built a unique
bond that becomes stronger during each CM, and when it ended, awaits the next one to come. We all
have contributed to generating this atmosphere while aiming to work on solving problems, building
capacities and breaking down barriers to disabilities. DARE becomes more than just a time-limited
project – long may it live!

Prof Gaspar Ros Berruezo is professor of Human Nutrition and Food Science, Faculty of Veterinary,
University of Murcia, Spain; and leader of DARE Quality Assurance team.

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups
by increasing access to higher education in and capacity building of institutions in Georgia and Israel.
https://dare.erasmus-plus.org.il

Studies without Worries
An online student assistance programme

To state the obvious: the internet has become
an important medium for information gathering.
The social- and healthcare sector has taken up
a role participating in this reality. For young
people, online counseling is rapidly becoming a
popular model for support.
Numerous studies suggest that online tools can
help people develop new and healthier skills
Those findings inspired the Office of Student
Support at the Artevelde University College
Ghent to launch ‘Studies without worries’, a free
online student assistance program. Registration
of face-to-face consultations show a large
number of students grapple with performance
anxiety, procrastination and insecurity, so an
online tool for those topics was developed.
On the public page students can be self-tested,
and are subsequently offered insights on the
rate of their needs, set off against those of their
peers. They are also given personal advice on
which training suits their needs the most, or
which service can provide counseling in case of
high scores.

and habits. When combined with cognitive
behavioral therapy, they can be used on a
variety of clinical issues. The threshold is very
low, especially when offered anonymous and
for free. That opens up opportunities to reach
those target groups that are missed by regular
healthcare. Furthermore digital programs are
very flexible, and available 24/7: place, time and
pace can be chosen, a smartphone or tablet can
be used.

Students of the Artevelde University College
can sign in to the full digital program with 3
possible training packages:




‘How to deal with performance anxiety’
‘Tackling procrastination’
‘More secure in study’

The
program
uses
principles
and
methodologies from cognitive behavioral
therapy
and
solution-oriented
therapy,
combined with the years of experience of the
Artevelde team of psychotherapists on these
topics.

Each training consists of 4 modules:
1. psycho-education
2. thoughts
3. emotions
4. behavior



There’s a balance in every module between
theory and practical exercises. The first has to
be finalized to unlock the second. After that,
students can assemble their own module
according to their needs at that time.



Animations and expert movie clips are used for
psycho-educational purposes, the plain reading
text kept as minimal as possible. The program
uses registration and planning instruments,
audio, video and testimonials. The use of
reminders and encouragements motivates
students to complete the program. Commitment
to the program is stimulated, e.g. exercises can
be saved, planning tools can be filled out and
printed, favorites can be put in a toolbox, and
reminders can be set.



The benefits:





We reach students who can’t come to
the Student Support, e.g. those
participating in an internship, even from
abroad; those who have many classes
during office hours or those who spend
a lot of time commuting…
The digital program can be completed
in an autonomous way, so it is a perfect
complementary asset to the individual
guidance and the group sessions.
Waiting times for therapists can be
alleviated.
Students who can’t start a group
session because it’s full can start a form
of support nonetheless.
Last but not least: the program can
easily be fitted into the existing
counseling services. The possibility of a
blended approach can compensate the
high
number
of
face-to-face
consultations, and during times of
stress and pressure (e.g. exams)
students don’t have to interrupt their
guidance flow.

‘Studies without Worries’ is being picked up by other educational institutions, and even by private
companies, which means our approach of offering students the possibility to get started with an online
assistance tool, is innovative and futureproof. It connects with multiple goals of the educational concept
as well as those of the strategic institutional plan at the Artevelde University College: “An appreciative
learning environment open for diversity, making use of and develop 21 st century skills, create an
innovation community forming education of the future.”
Katrien Verhoeven and Iris De Slagmeulder are staff members at the Artevelde University College’s
Office for Student Support. They are senior therapists involved in the development of the online support
tool “Studies without Worries”

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged
groups by increasing access to higher education in and capacity building of institutions in Georgia and
Israel. https://dare.erasmus-plus.org.il

PROFILE
Shota Meskhia State Teaching University of Zugdidi
შოთა მესხიას სახელობის სასწავლო უნივერსიტეტი
Shota Meskhia Teaching University is a very young university founded
in 2007 in the Samegrelo-Zemo Svaneti region, near the border with
Abkhazia. There are about 600 Bachelors, 50 Masters and 800
professional students at the University. About 50% of its students are
internally displaced persons (IDP) – refugees who fled Abkhazia after
the 1992-3 conflicts, and those who cross the administrative border of
Abkhazia every day to study at the University. Its mission is to be the
regional centre of education with European standard learning and
teaching capacity to educate and train highly skilled, competitive
graduates to serve the region according to its needs and priorities. The
University’s participation in DARE enables it to prepare and retrain new
academic staff and teachers to the highest quality. The University puts
a high value on Georgian and World culture, democratic and human ideals. It strives to equip its
graduates with the skills and competences needed for employment and personal development, ready
to face the challenges of the ever changing world. www.zssu.ge/zssu2/en

University of Haifa
University of Haifa is the largest comprehensive research University in
the north of Israel, and the most diverse in the country. It is a leader in
providing student support services to minority, disabled, and female
students from the periphery. The University has founded various units
to promote social inclusion of excluded communities in Israeli society,
including Academic Excellence to enable students from disadvantaged
backgrounds to succeed; and the Unit for the Advancement of
Computer Mediated Instruction to support e-learning. Its ambitious
Flagship Program, an institutional-wide effort that encompasses
faculty, students and University staff, expresses the University’s
commitment to academic as well as social excellence, promoting
values of multiculturalism and community involvement. The activities
assist diverse populations such as youth, senior citizens, those living
in poverty, immigrants, Jews and Arabs. The University’s extension college, Mivchar, provides the
opportunity for ultra-orthodox men and women to gain academic training within an environment that fits
their unique needs. The University manages and coordinates the DARE project. www.haifa.il

UPCOMING EVENTS:
International Conference on Inclusive Education, Tbilisi, Georgia

Organised in the framework of Erasmus+ programme DARE on inclusive education, this conference
consists of two parts: an International Scientific Forum on 20th – 21st November 2017, jointly hosted by
the Ministry of Education and Science of Georgia and Sokhumi State University; and on 22nd November,
Ilia State University will host the one-day Symposium. The working languages are English and Georgian.

International Scientific Forum:
Inclusive Education: Socially Vulnerable Groups – Problem Research, Learning/Teaching and
Support
In the constantly changing world, the introduction, research and development of the principles of
Inclusive Education is being increasingly discussed. Inclusive education enables us to engage people
in all areas of public life, offering different opportunities, including the social and educational learning
processes. It can also enrich our own institutions in teaching, research, and curriculum development.
The Forum will facilitate the sharing of experience on inclusive education existing in the universities of
Georgia, Israel, Europe, and beyond, in terms of problem research, learning/teaching and support.
We now Call for Submission of Reports or Theses relating to the following Work Topics:
1.
2.
3.
4.
5.
6.
7.

Teaching, research and implementation of Inclusive Education in the learning process
National minorities and the challenges for the higher education system
Elaboration and implementation of support strategies of students with special educational needs
Multicultural education
Socially vulnerable groups
Forms of support
Teaching and Evaluation

All abstracts must not exceed 1,500-2,000 characters. Font: Acadnusx, Sylfaen, Times New Roman
Please note that the work should not be published or read at any other conferences; and the theses
should clearly state the results of the study. Presentation of e-version of reports – 20-21 November.
Submissions must be sent electronically to Lia Akhaladze, Dean of Education Faculty, Sokhumi State
University: education@sou.edu.ge
Deadlines for submission: 25th October 2017 Notification of acceptance: 30th October 2017
The results of the conference will be published in the international Georgian-English journal, “Education”

DARE Symposium:
Inclusive Education – what do we know? Sharing successful strategies in supporting minority
students
Education inequalities contribute to social divisions and
disharmony. Eliminating them is vital. All of us seeking
to change the ideas, policies, practices, systems and
other factors that support and perpetuate education
inequalities are ‘advocates for change’. It is a
challenging role. It is also a very important role. But we
can sometimes find ourselves in a very lonely place!
We need to engage other ‘equity champions’ to join
forces with us to effect change.
In this Symposium we have three speakers from
Europe to share with us their knowledge, expertise and
experience in supporting minority students to succeed
in their studies. Using interactive sessions we will focus
on preparatory courses, responsive institutional
strategies, and online student assistance programme.

AIM:
To promote inclusive education through
responsive institutional strategies

OBJECTIVES:
To inform national and institutional policy
development in inclusive excellence
To share good practice in supporting diversity and
inclusion
To disseminate DARE to a wider audience

Forum and Symposium speakers include:
Eke Dgebuadeze, Head of Inclusive Education Development Division, Ministry of Education and
Science of Georgia
Prof Lia Akhaladze, Dean of Education Faculty, Sokhumi State University, Georgia
Prof Michal Shany, Department of Learning Disabilities, University of Haifa, Israel
Kees Smit, Senior Advisor HE & Development; and Head of Department, VASVU (Foundation
Programme of VU), VU Amsterdam, the Netherlands
Lobke Dedrie (Career); Nele Pierlet (Diversity), Office of Study & Career Guidance, Artevelde
University College Ghent, Belgium

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher
Education – coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia,
Israel, Lithuania, Romania, Spain, and UK; and 4 NGO associated partners: 2 Georgian, 2 Israeli.

The 5th DARE Consortium Meeting
23rd – 24th November 2017
Ilia State University, Tbilisi
At this meeting we will begin
work on the four Handbooks:
identify responsibilities, allocate
tasks and agree on contents
outline.
We will assess the information
provided by GE and IL partners
in the field monitoring protocol;
define our minimum quality
threshold; and firm up the dates
for the visits to be undertaken by
European partners next year.
The purpose of these visits is to
see if the work has been
implemented, and whether it has
been effective.
Also at this meeting preliminary
planning of another international conference to coincide with the 6th Consortium Meeting in July in Israel
will commence. And as a standing item, GE and IL partners will update us on their activities since June.

Ilia State University

The DARE project has been funded with support from the European Commission. This publication
reflects the views only of the authors, and the Commission cannot be held responsible for any use which
may be made of the information contained therein.
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“Designing a Student Support System” by
Lobke Dedrie and Nele Pierlet, Artevelde
University College Ghent, Belgium.
Dr Anna Kelly shares with us UCD’s approach
to mainstreaming the principle of equity access
and the learning thus far. DARE partners will
find much to inspire. There is an extended
institution profile of Masaryk University and its
impressive achievements in supporting SEN.
Last but not least, we bid farewell to Galit
Caduri and welcome Rachel Pear, who took
over the helm as Project Manager in
September. True to the DARE spirit, Galit
dared to spread her wings to soar higher. We
wish her success all the way!
Getting ready for the international conference on inclusive education

MAGADARE

set out to communicate, disseminate and
educate. Last month in Tbilisi we did all that. We talked, shared
and learned. Over the four-day mutual learning journey, we
unlearned the stereotypes and misconceptions we had held
and re-learned to re-adjust our mind-set to view things from
different or new perspectives. To quote the American writer,
Alvin Toffler, “The illiterate of the 21st century will not be
those who cannot read and write, but those who cannot
learn, unlearn and relearn.” We must keep on learning.

This issue reports on the DARE International Conference
on “Inclusive Education: Research, Learning, Teaching and
Student Support”, and the 5th Consortium Meeting. Presenters
shared their strategies in supporting ethnic minority students,
and students with disabilities. We feature here a summary of
“Academic Learning Disabilities and Attention Disorders”
presented by Prof Michal Shany, University of Haifa, Israel;
“Inheriting Higher Education” by Peter-Barck-Holst from the
Swedish Council for Higher Education, Sweden; and workshop

As “a picture is worth a thousand words” we
hope the photographs in this special Christmas
edition will convey the essence of the four-day
activities.
DARE wishes our readers a Joyous Chanukah,
a Merry Christmas and a Happy New Year!

DARE INTERNATIONAL SCIENTIFIC CONFERENCE : 20-21 November 2017

Inclusive Education: Research, Learning, Teaching and Student Support
The two-day conference was held at Sokhumi State University, Tbilisi, Georgia. It was well attended by over 120
participants, among them were the representatives of universities from 9 countries (Great Britain, Belgium,
Sweden, Israel, Czech Republic, Romania, Lithuania, Georgia and Azerbaijan; and representatives of UNICEF,
Erasmus + Georgia Office, NGO and others.
Like our Dissemination Day back in April, we were once again supported by the Ministry of Education and Science
of Georgia, with an opening speech by Valerian Gobronidze, Head of Department HE & Science. The Ministry’s
new Head of Inclusive Education Development Division, Eka Dgebuadeze, updated us on the development of
inclusive education in Georgia. Other Georgian speakers included Lika Glonti, Head of Erasmus+ National Office
Georgia; Natia Jokhadze, UNICEF Georgia; and Natia Gorgadze, Centre for Civil Integration and Inter-Ethnic
Relations, who spoke about career growth and opportunity of ethnic minority students in Georgia.
Another excellent plenary presentation on the first day was given by Prof Michal Shany, on LD and ADHD. She
enlightened us with the definitions and prevalence from a historical and current international perspective, evidence
from brain research and inclusion practices in higher education. On the second day Lobke Dedrie and Nele
Pierlet captivated their audience with Lego bricks to build a student support system suited to their institution.
The conference also attracted over 40 papers not just from within the DARE consortium partner countries but also
from Sweden, Belgium and Moldova. The topics were wide-ranging, from “Art Pedagogies in Inclusive
Education” Lela Rekhviashili, Sokhumi State University; “Integration through Education” Filip Habrman,
Martin Vrubel, Masaryk University; “Traditional expressions and modern forms of solidarity in Georgia
(Svaneti region), Rozeta Gujejiani, Ivane Javakhishvili State University; “For the issue of importance of a
museum, as an intercultural agent”, Irina Gogonaia; Korneli Kekelidze Georgian National Centre of
Manuscripts; to “Sharing results from the Erasmus+ Project TEACHEX: aimed to improve the quality of
teaching in higher education” Rhonda Sofer, Gordon Academic College of Education; and “Mainstreaming
children with special educational needs in regular schools in the Republic of Moldova” Ludmila Malcoci,
Alliance of Active NGOs in the field of Social Protection of Family and Child, Republic of Moldova.
We would like to thank Prof Zurab Khonelidze, Rector of Sokhumi State University who extended such a warm
welcome to the DARE team, and whose speech made us understand why, given the turbulent events in the past
leading to his university going into exile in Tbilisi, he is now quietly using education diplomacy to start building
links in Abkhazia. He is hopeful that one day, normal relations with that region will resume.

Of course, the conference would not have been such a triumph had it not been for the efforts of Lia and her team
of capable staff, in planning the programme, reviewing the academic papers submitted in English and getting them
translated into Georgian, and making all the practical arrangements.

Prof Lia Akhaladze, Dean of Education Faculty, Sokhumi State University, with some of the members of her team

Kosher Georgian food – a well-deserved dinner after an intensive first day of the conference

Academic Learning Disabilities and ADHD Disorders
Michal Shany, University of Haifa, Israel
Prof Michal Shany gave a comprehensive overview of LD and ADHD that included: history; misconceptions;
current definitions and associated characteristics; the neural basis of LD and ADHD; prevalence; diagnostic
procedures; test accommodations and support; student testimony and case study.
From the period 1800 to mid-1900s scientists and doctors began to discuss ‘word blindness’ and the term
‘dyslexia’ was coined by Rudolf Berlin in 1887. Between1960-70, the term ‘learning disability’ was used, and
the US Congress passed laws to protect people with disabilities. From 1980-90 education and medical
communities strove to understand LD and ADHD, and began to connect brain changes in people with dyslexia. In
2013 DSM-5 (Diagnosis and Statistical Manual of Mental Disorders, Fifth Edition) broadened the definition to
Specific Learning Disorder. Learning disorders interfere with the acquisition and use of one or more of the following
academic skills: oral language, reading, written language, mathematics. These disorders affect individuals who
otherwise demonstrate at least average abilities essential for thinking or reasoning. Since 2000 awareness and
research of LD and ADHD issues took off, and researchers used brain imaging to study causes of LD and ADHD,
gathering evidence from brain research to inform inclusion practices in higher education.

Prof Shany pointed out the common misconceptions about LD and ADHD that are all FALSE:
LDs usually correspond with a low IQ
LD is caused by cultural, environmental or economic factors
LDs are caused by laziness and lack of information, or by perceptual and motor disabilities
LDs fade with time
LD is the same as ADHD

ADHD isn’t a real medical condition
All kids with ADHD are hyperactive
ADHD is the result of bad parenting
Only boys have ADHD
Kids with ADHD will outgrow it
With appropriate and targeted support and accommodations, students with LD or ADHD can succeed. In Israel
funding for Support Services is provided by: Institutions of Higher Education; Council for Higher Education
(public/state funding); and National Insurance Institute of Israel (social security).

Testimonials:
“From a state in which I was unseen – another sheep in the herd, in my view – suddenly the sheep had a
mind, hands, a head, and I became myself.” Talya p.131
Testimonial from the book “What Have We Accomplished So Far?” Rozenfeld, Dahan & Helving Daniel, 2006
“Now I’m an engineer…” The story of G., now 33 years old.
G had early developmental delay in reading and written language acquisition. At fourth grade G underwent
psycho-didactic evaluation and was provided with substantial academic aid at elementary school. G’s emotional
difficulties were treated. At ninth grade’s evaluation in preparation for high school, G was diagnosed with dyslexia
and spelling difficulties. Due to the gap between intellectual abilities and academic performance G was given
accommodations on matriculation and psychometric (university entrance) exams. G wanted to study Structural
Engineering but despite accommodations did not meet score requirement. G studied Geology and Environmental
Studies instead and received academic support. G achieved high marks and was transferred to Structural
Engineering. G completed studies, received degree and now works as an engineer.

Conclusions
LD and ADHD are highly prevalent in children and adult. Individuals with LD and ADHD have intact abilities and
skills enabling them to study and learn. To express these skills and abilities they require: 1. Accurate and timely
evaluation and diagnosis; 2. Academic and emotional support. Provision of diagnosis and support by institutions
of higher education enables students with LD and ADHD to succeed at school and beyond.

Inheriting Higher Education – how do attitudes to higher education differ
between Swedes from academic and non-academic backgrounds?
Peter Barck-Holst & Aleksandra Sjӧstrand, Swedish Council for Higher Education, Sweden

In Sweden, students from non-academic backgrounds have been under-represented in higher education (HE) for
over a decade. 69% of all students born in 1991 that had at least one parent with three years’ of higher education
transitioned to HE, whereas the corresponding figure for students from non-academic backgrounds was 22%.
This level of under-representation has remained consistent. In 2017 the Council conducted an internet survey
regarding attitudes to HE in Sweden. The findings confirmed other international research pointing to the
importance of parental academic background. Fuller report can be found on conference Abstracts Book p20-24
AB = Academic Background NAB = Non-Academic Background
Received information about HE in primary school
High degree of information about HE given in secondary school
Good grades in primary school to higher degree
Good grades in secondary school to a higher degree
Not entering HE so to start work as quickly as possible
Followed the advice of the family to enter HE
From a school where transition to HE was common
General interest in higher studies
Important that HE provider was closer to home
Importance of the status of the HE provider
Participation in long distance learning
More interested in doctorate studies
Dropped out of HE
Dropped out due to difficult life circumstances

AB

NAB

21%
52%
58%
47%
21%
33%
11%
58%
26%
38%
66%
58%
23%
13%

12%
31%
32%
29%
46%
11%
1%
40%
43%
25%
74%
28%
13%
32%

Designing a Student Support System
In the second part of the session Lobke
explained the rationale for the online “Studies
without Worries” programme to help students
tackle performance anxiety, procrastination,
and insecurity, using a language that
encourages the ‘growth’ mind-set, and an
understanding of realism – that success does
not come in a straight line as one likes to think
but in tangled loops and knots. The programme
allows students to go online anonymously, do
self-test and identify the level and form of help
required, whether to follow the online training
package or get face-to-face counselling.
The final two hours were devoted to interactive
design using most of the 7.5 kilo Lego bricks
transported in a suitcase from Ghent to Tbilisi!

Playing with Lego bricks?
Don’t be fooled – this was no child’s play! Designing a student
support system using ‘Lego Serious Play’ was definitely the
highlight of the second day of the conference. Skilfully guided
by Nele Pierlet and Lobke Dedrie, Artevelde University
College Ghent, Belgium, the exercise was so engrossing that
the hours just flew by without a flutter!

Participants worked in groups of four from
different universities. They were each given a
bag of Lego bricks to design their own Student
Support System from their own experience and
background. First they were asked to design
themselves. Then to design where they work,
followed by what their role is in student support,
the factors that do work in their system, and
those that need improvements.

The session started with an institutional context for the student
support system at Artevelde, which follows a dual-track policy
– Universal Design for Learning (UDL); and Target Group
policy. Its general care framework puts the student at the centre
of everything they do. Each student is assigned a track coach
and a track manager. Students can also choose to seek
additional support from a study coach, language coach, and
diversity coach. There is an emphasis on study and career
guidance, and social services are available to provide nonacademic assistance.

Full concentration on serious play

Prof Hanan Alexander, University of Haifa

Participants then had to choose from the factors one subject to
elaborate further in the session – what are the strengths and
weaknesses of, and threats to that subject; what opportunities
in the future, and what could be done, starting from tomorrow,
to improve/develop their subject?
The next phase of the exercise was to form new groups of four
from the same university, and explain their model to one
another. Within the group and from the different models
assembled, they searched for connections and common vision,
values, ideas and actions. Then they attached their models
together and add three key factors to make their shared model
a successful Student Support System.
This exercise forced us to use a different part of our brain to
see, understand and create, making Lego models to convey
ideas and meanings more effectively than written descriptions.

Nele Pierlet & Lobke Dedrie, enjoying Tbilisi after a
day’s hard work

The final question for the participants was: “what do you take
with you to your university? And the answer – “many good
ideas I never thought of until today!”

The 5th DARE Consortium Meeting
The meeting was held at Ilia State University
on 22-23 November. We split into groups to
work on the four handbooks: ethnic minorities,
disabilities, online courses and training
materials. The handbook contents were
discussed and agreed. Prof Hanan Alexander
would write the opening chapter giving
rationale and context. This would form the
introduction in each handbook.
The next most important thing was the
protocols completed for QA field monitoring.
They were presented and commented on, with
suggestions for improvement. Partners had
important and relevant information but just that
it was not put in the right place, and some of it
required further explanation or elaboration.
Prof Palmira Juceviciene patiently explained
step-by-step, the right way to complete the
protocol. Partners were asked to revise and
resubmit by early February. Most of them felt
that they had now got a handle on it!

Rachel Pear, DARE Project Manager, University of Haifa, Israel was
welcomed by the DARE family with warm words of support

The meeting finished with more homework to
follow, which we were confident would be
completed satisfactorily!

HANDBOOKS & QUALITY ASSESSMENT SESSIONS

Working on the handbook on supporting minority students

Prof Palmira Juceviciene chairing and guiding the quality assessment process

It’s not over yet - more work to be done!

Bidding farewell to Galit Caduri via Skype

It was an emotional farewell but we were all happy for Galit. We thanked her for looking after DARE and
us for the past two years and we hoped to see her in Israel at the final Consortium Meeting in July 2018!

From the margins to mainstream – a universally
designed and inclusive approach to access and
participation in UCD
Dr Anna M. Kelly, DipEd(HEc), MEd(SEN), MSc(Mgt), PhD (Inclusive Design),
Director, UCD Access & Lifelong Learning, University College Dublin, Ireland

ABSTRACT
This paper describes UCD - University for all – an initiative to move access from the margins to the
mainstream. It outlines the implementation of a universally designed and inclusive approach to access
and participation, and charts progress to support to inclusion of under-represented students. The paper
grounds this initiative in the associated access policies, summaries the relevant academic literature,
describes the actions and progress across key institutional dimensions, and shares the learning thus
far. The full article can be found on the DARE web portal.

Biography
Dr Anna M. Kelly is Director, Access & Lifelong Learning at University College Dublin (UCD) - Ireland’s
largest university, with over 30,000 students. Dr Kelly leads a team of access professionals who support
the University to realise its strategic objective to become a diverse and inclusive scholarly community.
She is also affiliated with the UCD Inclusive Design Research Centre, which promotes research and
scholarship in the interdisciplinary domain of Inclusive Design. Dr Kelly is Ireland’s European Access
Network (EAN) representative, she chairs the Steering Group for HEAR/DARE Alternative Admissions
Routes to Higher Education. She has extensive experience of further and higher. She can be contacted
on anna.kelly@ucd.ie

INSTITUTION PROFILE: Masaryk University Brno, Czech Republic

Masaryk University is the second-largest public university in the Czech Republic. At present, it
comprises nine faculties with over 200 departments, institutes and clinics and 40,000 students.
Recognised as one of the most important teaching and research institutions in the Czech Republic and

a highly-regarded Central European University, it has been infused with a strong democratic spirit ever
since its establishment in 1919.
Masaryk University offers the best support for students with special educational needs (SEN) in the
Czech Republic. That's why most of these students study at Masaryk University. Now, there is more
than 500 students with visual impairment, hearing impairment, mobility impairment, specific learning
disorders, psychological difficulties, autism and chronic illnesses. Most of these students are studying
at the Faculty of Education. Very often, they focus on studying Special education.
Number of students with SEN at the two most popular faculties and the university as a whole:

CATEGORY

VISUAL I.

HEARING I.

MOBILITY I.

SLD

PSYCHO.
D., AUTISM

Faculty of
Education

20

25

17

42

21

Faculty of
Arts

28

8

22

44

58

Masaryk
university

77

60

60

161

131

Responsible for the study of students with SEN at Masaryk university is Support Centre for Students
with SEN “Teiresias“. This centre has been established at 2000. “Teiresias” centre offers counselling
and methodological support to high school students and teachers, modifications of study materials and
tests for students with disabilities, study organization of students with disabilities, publishes in Braille
and personal assistance of dispatch centre.
Responsible for the preparation of future teachers working with students with SEN and making schools
available to these group of students, is the Faculty of Education. Part of this faculty is the Institute for
Research in Inclusive Education (IRIE). IRIE is a new and dynamic department which was derived from
and closely cooperates with the Department of Special Education. IRIE guarantees and delivers the
study programme Special Andragogy focusing on lifelong learning of adults with SEN. IRIE emphasizes
a close connection of education and practice. Therefore, IRIE actively cooperate with a number of
institutions and NGOs. Apart from lecturing, IRIE also carry our practically oriented research aiming at
improvement of education and employment opportunities of persons with SEN, enhancing their
independent life and social inclusion.
The multidisciplinary team of the institute is composed of professionals from the fields of special
education, adult education, sociology, psychology and medicine. This gives the opportunity to look at
scientific problems and research from different perspectives. Research methodology is strongly
supported by the team members with past experience in social science research. The contribution of
IRIE to the DARE project is to provide a know-how on accessing universities: removing barriers, creating
online materials accessible to students with SEN, passing on experience with school staff training.
Contacts:
Masaryk University https://www.muni.cz/en
Support Centre for Students with SEN “Teiresias“ https://www.teiresias.muni.cz
Institute for Research in Inclusive Education (IRIE) http://katedry.ped.muni.cz/iviv/en

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher
Education – coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia,
Israel, Lithuania, Romania, Spain, and UK; and 4 NGO associated partners: 2 Georgian, 2 Israeli.

Martin Vrubel, Masaryk University, Czech Republic

Omar Ardashelia, Sokhumi State University, Georgia

Presentation of Ovidiu Gavrilovici, University of Iasi, Romania

Outline of a DARE handbook in preparation

Who is Rhonda Sofer?
Two years ago Sokhumi State University (SSU)
conferred an Honorary Doctorate to Rhonda
Sofer. This year they named an auditorium
after her! All this in recognition of Rhonda’s
contribution to multicultural education and
children’s rights. Her leadership in the DOIT
project – Development of an International
Model for Curriculum Reform in Multicultural
Education and Diversity in Teacher Training –
has enabled the consortium to build a dynamic
programme that is being implemented and
sustained in their universities and disseminated
in their society.
So, who is Rhonda Sofer?
Dr Rhonda Sofer is an applied anthropologist
who has been working in the field of teacher
training over 30 years. She is the Director of the
Multicultural Educational Resource Centre at
Gordon Academic College of Education in
Haifa, Israel. She was the programme initiator
and coordinator of DOIT, and is currently an
important partner in the DARE project.
Rhonda is a strong believer in the importance
of multiculturalism, diversity and human rights
in academic teaching; and an equally strong
advocate of active citizenship. For her simply
believing is not enough, she actually sets out to
DO something about them. DARE is fortunate
to share her well of knowledge and wisdom.

The DARE project has been funded with support from the European Commission. This publication
reflects the views only of the authors, and the Commission cannot be held responsible for any use which
may be made of the information contained therein.
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We welcome news, views, and articles on access, diversity and inclusion. If you would like to contribute to
the next issue of MAGADARE please contact the editor, Mee Foong Lee, European Access Network, UK:
m.f.lee@roehampton.ac.uk
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We Must Remember, Lest We
Forget

Sapir Academic College students working outdoor

MAGADARE

reports on the field monitoring visits to
Georgia and Israel conducted by the Quality Assurance team.
The photo-montage gives a snapshot of the institutions’
endeavours. The QA team found that their commitments and
efforts have resulted in some remarkable achievements. DARE
has enabled them to start new initiatives, improve or strengthen
existing ones, and review their strategic plans. Each institution
has been invited to showcase a success story at the next
Consortium Meeting in Haifa, Israel, 18th-21st June.
At this meeting one day has been designated to sharing
international perspectives on expanding access to higher
education for minorities. The Deans of Students from across
Israel will be present and a meeting with representatives from
the Council for Higher Education in Israel has been arranged.
The 4-day programme is being prepared by project manager,
Rachel Pear, and will be available on DARE web portal soon.

The QA team’s visit to Israel coincided with the
Holocaust Remembrance Day on 11 April. We
were privileged to be given tickets – our thanks
to Laya Lurie – for the memorial service in
Jerusalem. It was a solemn occasion and a
sombre experience for us. We heard the
testimonies of six Holocaust survivors and
could not imagine such atrocities being
repeated today.
BUT sadly, this decade has seen the rising tide
of xenophobia manifested in rabid antiSemitism, ‘Islamaphobia’, and anti-immigrant
rhetoric. We must not let such baseless fear
and hatred gather force to become a tsunami
that would destroy humanity. We must stand
up against bigotry and fight all forms of
discrimination. Therefore, we appreciate the
opportunity DARE has given us, to take small,
but important steps, to embrace diversity and
appreciate the values of difference. Imagine –
how dull life would be if we are all the same?
Education, through dialogue and debate,
sharing and learning, has an important role to
play in fostering trust and understanding
among people from different backgrounds.
This is ‘Education Diplomacy’ and DARE is
one such – long may it live!

THE QUALITY ASSURANCE TEAM IN GEORGIA AND ISRAEL

From left: Ovidiu, Rachel, Mee Foong, Martin, Gaspar

Deda Georgia

The Menorah

The QA team made two separate visits, first to Georgia in March, and to Israel in
April. Team members comprised Gaspar Ros (QA team leader), University of
Murcia, Spain; Ovidiu Gavrilovici, University of Iaşi, Romania; Martin Vrubel,
Masaryk University, Czech Republic; and Mee Foong Lee, European Access
Network, UK. They were accompanied by Rachel Pear, Project Manager,
University of Haifa, who acted as a liaison between team and DARE partners.
Rachel also served as the team’s driver in Israel, criss-crossing the country to get
them to the institutions on time!
The team visited four institutions in each country. Some journeys were physically
demanding, particularly in Georgia, as long distances had to be covered in order
to complete the work in a week. But to see that so much has been achieved, it was
all worthwhile. The team would like to thank all the institutions for their time and
efforts in putting together an itinerary, assembling staff and students to be
interviewed; and the hospitality they offered. The visits have also cemented a
strong bond among QA team members, with fond memories to cherish!
“Quality Assurance” – very often these two words create fear and loathing in
those who are subjected to such an exercise. The QA team reassured the
institutions that their visit was not an inquisition. The purpose was to observe firsthand how DARE funding has been used, what equipment has been bought, the
impact of DARE on the institution, and whether there are plans to sustain what
have been put in place after the lifetime of the project. If appropriate, the team
would offer suggestions for improvement.
The Quality Assurance Loop
Plan-Perform-Feedback-AnalyseThe QA Loop was recommended as a useful ‘tool’ for institutions to employ in their
own monitoring process. The ‘Plan-Perform-Feedback-Analyse-‘cycle enables
institutions to identify indicators, gather evidence, measure impact and shape their
strategic plans for sustainability.
The QA Report
The draft full report will be prepared for DARE’s final meeting but in the meantime
QA team hope that the snippets in this issue of MagaDare, using photo-montage,
capture the essence of the institutions’ DARE progress.

ILIA STATE UNIVERSITY (ISU)
ISU targets three groups of students: ethnic minorities; students with special educational needs (SEN); and
students with emotional difficulties (4% with learning difficulties). To meet the challenges it runs three
programmes: (1) SEN; (2) Ethnic Minority Students; and (3) Blended Learning Course.

QA team with ISU staff and students

From left: Ovidiu & students: Nana Akopian, Semur Kurbanov

Students with special educational needs (SEN)
ISU worked with the Ministry of Education & Science to raise awareness of SEN. As a result, ISU has changed
the terminology from ‘disabilities’ to ‘difficulties’ and will focus on the ‘social’ rather than the ‘medical’ model of
‘disability’. At present ISU has no special instrument to measure SEN but it has opened a Consultation Centre for
SEN to provide screening in order to offer emotional and psychological support. There are short-term workshops
on SEN but they are in the early stages and the results will not be known until academic year 2018/19. The
measure of outcome will use both objective and subjective indicators in a questionnaire. ISU plans to have more
core staff for the Consultation Centre and to remove all physical barriers by 2022.
Ethnic Minority Students
ISU prefers the term ‘Georgian’ and ‘non-Georgian’ speaking students rather than ‘ethnic minority’ students. There
are 160 on the national 1+4 programme. Before DARE, ISU was working ‘blind’ in supporting these students.
DARE has allowed them to think about methodology in theory and practice which was launched in 2015. A
conversation with Prof Merab Basilaia and two students present pointed to the need for lecturers to know and
understand their different backgrounds and cultures.
Blended Learning
This online course, “Techniques in Academic Writing” is
already offered at ISU in Moodle form for reading
materials. It is now mandatory for all BA students.
Giga Khositashvili was at the 4th DARE Consortium
Meeting in Zugdidi last June. He found inspiration from
Shay Spieler’s presentation (MagaDare Issue 2) on elearning as a game-changer, and has adapted some
aspects to improve this course. He is also planning to
have face-to-face meetings using ZOOM software to
further improve the quality of the course.
Giga is also preparing an online handbook for teachers
at ISU to learn how to use the package in order to work
with their students more productively.
Giga Khositashvili (right) Blended Learning

Training
Increased awareness of diversity and inclusion has led to a policy shift. The main impact of DARE has been on
the professors and the institution in thinking about how to integrate what they do. The DARE training at Telavi
State University showed the importance of understanding the students and having indicators to survey their needs.
The training of trainers on SEN was organised at ISU for all the other Georgian partners. Further training for their
academic staff has been arranged with DARE project partner, European Access Network, to be delivered in May.

IAKOB GOGEBASHVILI TELAVI STATE UNIVERSITY (TeSaU)
TeSaU is the only public university in the Kakheti region in Georgia, serving a vastly diverse ethnic/religious
minorities. Non-Georgian speaking students undertake the national 1+4 programme before going on to degree
study (1 year to improve their Georgian). There are currently 70 ethnic minority students on the 1st year.

QA team in action

DARE programme students with tutor (back row, right)

DARE programme
This is offered by TeSaU in addition to the national 1+4 programme, and includes not just Georgian but also
English, Russian and general aptitude. It is free and is open to current as well as potential students. So far 28
students have taken it up and as a result they are now more confident, active and involved. The full impact of this
programme will be evaluated at the end of the year but TeSaU hopes, after the accreditation process in 2022, to
introduce it into its BA programme as an ‘elective’ subject. This complementary programme would not have been
developed had it not been for DARE.
Disabilities
The QA team were told that since DARE the issue of disabilities has been brought to the forefront resulting in a
greater awareness of the need to accommodate those with special needs. TeSaU has started adapting its
infrastructure to meet the needs of students with disabilities.
Students
The QA team were introduced to Ramzan Gorgishvili, an ethnic minority student of Kisti (Chechenian) background
living in the Pankisi Gorge region. Ramzan related his positive student experience at TeSaU and the support he
received which has enabled him to progress from the 1+4 programme to an MA course now.

There is a Student Parliament at TeSaU and each faculty board includes 1/3 of their students. Tengo Kukunashvili,
Head of Students’ Union, said that ethnic minority students are active in some activities but not in others, and it is
difficult to engage female students but they are working on it. The SU’s future goal is to go out to the ethnic minority
communities and organise activities with them to demonstrate TeSaU’s desire to be inclusive.
E-learning
DARE has enabled the setting up of the e-learning laboratory with computers. E-courses are being prepared and
will be available in the spring semester 2018.

Ramzan Gorgishvili & Ovidiu

Tamuna Aslanshivili & students

Sophio Arsenshivili & Rachel Pear

SOKHUMI STATE UNIVERSITY
Sokhumi State University (SSU) was
founded in Sokhumi in 1932, and moved to
Tbilisi after the 1993 Abkhazia war. It ranks
5th out of the 19 public universities, and 9th out
of a total of 74 (55 private, 19 public) in
Georgia. It is also the second of 10
universities to be awarded with doctoral
rights (i.e. research)
Most of its students are minorities, several
with learning difficulties. SSU’s DARE target
groups are: students with learning difficulties;
internally displaced persons (IDPs); and
ethnic minorities.

Prof Lia Akhaladze going through the QA process

DARE programme
Like TeSaU, in addition to the national 1+4 programme SSU has also created a free
DARE programme offering slightly different components: Georgian, English and
computer skills (4 times a week). This programme has proved to be popular with
students from all the 7 faculties in the University. The programme will continue for
two more years with the support of the University.
Training
Since DARE started, 26 academic staff and 20 support staff have been trained to
support the target students. 100 students have also participated at the training.
Further training is planned for Student Support Services staff. Psychological support
and inclusive education have been integrated into the training programme. The
Psychologist Cabinet and training programme will be implemented institution-wide.
Since DARE the SSU Rector is more engaged with students and has provided new
financial support. The University’s 2018-2021 strategic plan very much
encapsulates the DARE ethos. Happily, Sokhumi State University has made a
commitment to apply the QA Loop to its accreditation process.
DARE computer classroom

Student Support Services
The aim of the Student Support Services is to motivate students and facilitate their
active involvement in both academic and student life. Its crowning glory is the new
‘Psychologist Cabinet’ offering psychological support to vulnerable students. The
Cabinet has helped students not just in boosting or restoring their confidence, but
also in resolving issues that otherwise would have prevented them from attending
classes by engaging with their parents, e.g. the family of an Azerbaijan student tried
to stop her from studying. Two autistic students who received support finished their
studies and are now working at the University. According to Izolda Bukhuleishvili,
so far the Cabinet has helped 20 students who would otherwise have dropped out.
SSU used questionnaire to research and identify the students’ needs to enable the
University to target its support more effectively. The questionnaire is now mandatory
as from September 2017 all first year students are required to fill it in.
Izolda Bukhuleishvili (head of
table) Psychologist Cabinet

SHOTA MESKHIA STATE TEACHING UNIVERSITY OF ZUGDIDI
University of Zugdidi is a regional
university with a socially oriented mission.
About 50% of its students are internally
displaced persons (IDPs) – refugees who
fled Abkhazia after the 1992-3 conflict.
There are also those who have remained
in Abkhazia crossing the border in order
to study at the University. Zugdidi’s two
largest target groups are women
(students with children) and students with
special needs (SEN). DARE thinking has
resulted in attitudinal change within the
institution, and it now sees these students
as a ‘resource’ – an investment for the
University – rather than a ‘burden’.
QA team working with Rector, Prof Teona Khupenia & her staff

The University has created individual learning plans for
the students who need them, e.g. adjusted timetabling
to enable them to attend classes.
A nursery is provided for students to leave their children
while they attend classes. Audio/video versions of
lecturers are available to those who are not able to
attend regular lectures. Dormitories are made available
to students from Abkhazia if they need them.
The University has entered into a Memorandum of
Cooperation with IDP NGOs to serve this group better.
Currently, vocational and BA programmes are separate
and distinct but Zugdidi is working on bridging the gap to
enable vocational students to move across to BA studies.
Day Care Centre

Vocational students on catering and hospitality programme

Students in English class using DARE computers

DARE has influenced policy change and resulted in the establishment of the University’s Lifelong Learning Centre
– a merger of three former faculties – to centralise previously fragmented support services. Prof Teona Khupenia’s
vision for the next seven years is to develop a QA strategy in two main areas: i) lifelong learning; ii)
internationalisation. The University’s strategic focus is on researching, analysing, reporting, and management
control.

ACHVA ACADEMIC COLLEGE
ACHVA’s DARE pride and joy is undoubtedly the
Simulation Lab, the brainchild of Dr Etty Grobglad, and
very successfully overseen by Dr Heidi Flavian. The
development of the Simulation Lab is based on the
understanding that different people learn differently,
nevertheless people with special needs. The Lab not
only allows students with special needs to learn in other
ways, but also allows lecturers and pedagogy trainers to
gain alternative teaching strategies. It is a learning area
in which learners participate in pre-organised learning
situations that relate to their area of learning. The Lab
offers the opportunity for students to learn differently by
integrating a variety of channels and stimuli, including an
‘observation room’. By the end of each learning phase
each student can view himself/herself and reflect their
work.
The Lab is also used to train lecturers, administrative
staff and teacher trainers so they will provide better
inclusive processes for students with special needs. A
few routine courses are already in place, e.g. reflective
workshop for excellent students, differential teaching,
learning theories and practices throughout teaching, and
workshop in research. In fact, Achva has begun to
conduct workshops from a national perspective, taking
the concept of the Lab to school principals and teachers
from areas around the college by bringing them into the
Simulation Lab. More have been planned for the future.
QA team talked to three students who benefited. They
wished to have more ‘Heidi’s to spread around so that
more people could benefit like they have!
Dr Etty Grobglad (centre), Dr Heidi Flavian (far right)

Tablets bought with DARE funding

GORDON ACADEMIC COLLEGE OF EDUCATION (GACE)

The QA team’s visit to GACE involved thousands of steps – literally! They were first shown around the premises
to see what the college has done in adapting its building, now over 60 years old, for accessibility. It has not been
easy to adapt an old building and is a big investment. But it is something GACE is committed to in order to make
the college truly inclusive, not just by paying lip-service but by action. There is still some way to go but GACE is
proud of what they have achieved so far.

Gaspar & Rhonda Sofer showing the
DARE technology classroom

The Learning Centre – a free flow open
space for student collaboration

The Learning Centre explained

Another GACE showpiece is the Learning Centre, which consists of a wide corridor, thus creating a free flowing
space conducive for students to gather, work and collaborate; and an annexe room where students plan their
lessons using the technologies available. When the QA team were there the room was buzzing with activity as
the student teachers were in the middle of their session.

Students preparing lessons in the Learning Centre

Doron Shoval showing QA team accessibility

UNIVERSITY OF HAIFA

The University of Haifa is a very multicultural institution and prides itself in promoting societal good and academic
excellence, with an emphasis on research, teaching and student success.
DARE, initiated by Prof Hanan Alexander at the time when he was the Dean of Students, moved with him to the
Faculty of Education. DARE has considerable impact across the University, in providing support for the target
groups. DARE has raised the profile of diversity and inclusion. Its minority students are those who are poor, or
whose first language is not Hebrew.
The most significant of the DARE project is the Student Support Centre that provides ALL support services within
one unit, including a Writing Centre.

Haifa’s DARE main target groups are: (1) drop-outs;
(2) Druze; and (3) students with disabilities (LD).
Ometz (Hebrew acronym for ‘me and you will improve
grades’) aims to help those students who may drop
out. There is a support programme for Druze men
and demobilised soldiers, to encourage them to
pursue higher education. For those with disabilities as
well as ethnic minorities Haifa is developing online
courses to assist them.
The University’s Student Support Services Centre
provides all support services within one unit, and
includes a Writing Centre. The Writing Centre is the
most significant of the DARE project. QA team were
told by Nitza Arie that a new advisor who speaks
Arabic has been employed to help Arab-Israel LD
students to make them feel more ‘cared for’.
QA team with Prof Hanan Alexander & Kalanit Kleemer

QA team interviewed two students: Ahmed, a 3rd
year student studying Human Resources and Arabic,
and Hadi, a Druze, studying Computer Science.
Ahmed participated in the Bridge to Employment
programme and is now volunteering in Tamla Village
on access to higher education, acting as a counsellor.
Hadi learned about DARE and its focus on the
importance of education through Eyad Kizel,
coordinator of an Academic Leadership Program for
Druze. Hadi would like to publicise DARE services
available at Haifa University more extensively in
Druze villages to encourage others to study.
QA team with Onn Winckler & Corina Hershkovitz

Interview with Eyad Kizel
Eyad, a Druze, knows all too well the barriers Druze men have to
overcome to allow themselves to enter higher education. Eyad
served in the army and when he left he applied to study at the
University of Haira. But not many Druze did that. First there is a
lack of awareness of the importance of HE, or information about
academic studies. The Druze community is a relatively closed
society – daily contact with people outside of their social group is
rare, which can restrict the priorities and motivation of young
people. There are also financial considerations. Weighing the
costs of HE against living costs, many Druze men choose to work.
Furthermore, there are the traditions of marrying young, and a lack
of family and societal pressure on Druze men to continue their
studies. And, as Hadi pointed out earlier, there is little opportunity
to study in Druze villages due to the lack of facilities, e.g. library.
The support programme at Haifa has worked to change stigmas
against HE among Druze men. The impact of many conversations,
open houses, and experiences of those who have entered HE
slowly shift cultural understanding of the communities regarding
how they should view HE. At present 30 first year Druze students
have received support through the programme.

DARE Academic Writing Centre

Staff training described to QA team with two students present

QA team with Haifa staff and students

Artwork by SEN students

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher
Education – coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia, Israel,
Lithuania, Romania, Spain, and UK; and 4 NGO associated partners: 2 Georgian, 2 Israeli.

SAPIR ACADEMY COLLEGE

From left: Anna Kupesok, Ariella Hellwing, Hanan Maoz & QA team

Ariella Daniel-Hellwing

SAPIR sees itself as a community based college with international thinking. It has 9000 students, 1,500 teachers
and 300 support staff. The college serves 10% of the Israeli population and over 600 of their students are Bedouin
first generation students. The ERASMUS programme has been a great accelerator for Sapir. It has had 14
projects in the past years and 4-5 currently running. Sapir is keen to collaboration with other DARE partners,
especially on learning disabilities and is working closely with Achva Academic College.
The DARE kick-off meeting in Murcia, Spain, spurred and influenced the budget policy of Sapir for accessibility. It
is Sapir’s ambition to build a coalition of Deans across Israel and Students Unions to champion the cause. So too
is Sapir’s desire that accessibility issues should be dealt with, not just by the Accessibility Centre, but by ALL in
the institution. Therefore, workshops are offered to staff in other units of the college. Orientation Days workshops
for all, and unit-based ones for other departments, e.g. library, human resources, tailor-made to expose them to
the experience and dilemmas of those with disabilities. There are publications on “accessible on Thursdays” in
the college’s social media in the field of student accessibility with a weekly following of 4000.
Such success was largely due to the Director of the Accessibility Centre, Ariella’s leadership which has been
crucial. In bringing idea/concept into concrete action and in negotiating with management, this was no mean feat!

SAMAN – empowerment and self-advocacy of
students-cell – is a Students’ Union’s initiative. It
uses student volunteers to provide representation
for students with disabilities, both visible and
invisible to raise awareness of accessibility among
academic and administrative staff and fellow
students. Maya and Eden spoke to QA team about
their involvement.
Its motto, “Nothing about us without us” is
backed up by active student involvement through
regular meetings, updates, feedback and working
closely with the Accessibility Centre.
Maya Andre Ozone & Eden Sabah

DARE has been funded with support from the European Commission. This
publication reflects the views of the authors, and the Commission cannot be held
responsible for any use which may be made of the information contained therein.
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100 years of Georgia’s First Democratic Republic

This special issue

reports on the training sessions in
Georgia in May, offered by DARE partner, European Access
Network, and delivered by Mee Foong Lee and Tricia Jenkins
at Ilia State University and University of Zugdidi.
On 26th May Georgia celebrated 100 years of independence.
The first Republic, proclaimed in 1918 was fragile and tragically
short lived when in 1921 Georgia came under Soviet control. It
was not until after 1989 with the disintegration of the Soviet
Union that Georgia regained its self-government. Since then it
has seen civil war, conflicts in Abkhazia and South Ossetia,
cumulating in the loss of both regions.
The Rose Revolution in 2003 brought a change of regime, and
Georgia continues to strive to improve the country’s economy
and higher education. It looks to Europe for inspiration, but at
the same time internationalisation is seen by many Georgian
institutions as crucial for their development. The fact that
Georgian institutions are active partners in many EU-funded
projects is testament to their determination to learn as much as
possible from those with longer experience in teaching and
supporting minority students to succeed in higher education.

Our Georgian DARE partners are constantly
seeking to upskill their staff with better teaching
and learning methods, ways of reaching out to
their students and a deeper understanding of
their different backgrounds. Ilia’s target group
is non-Georgian speaking ethnic minorities.
Zugdidi targeted IDPs (internally displaced
persons) and students with families - the
Georgian language is not a problem for them.
Regardless of this difference, the desire to
understand and communicate came out very
strongly during the Quality Assurance visits
back in March. To address these concerns, the
training programme focused on three things:
listening, communicating and reflecting.
The purpose of the training was to instil a
broader understanding of the different cultures
of ethnic minority students; to improve
communication and listening skills, and to be
able to self-reflect.
The day started with the ’Iceberg’, followed by
‘Good and Bad Listening’ and ‘Reflection’.
Students at Ilia talked about their experience at
the institution and recommended changes. In
‘To present or not to present? That is the
question!’ staff learned how best to support the
student under pressure. The role-play centred
on listening and communication strategies.
Participants were asked to plan a training
programme for their institution. The day ended
with clear ways forward for personal and
institutional readiness in supporting diversity
and inclusion.

The Tip of the Iceberg
When students begin their studies at an institution, we know
their name, gender, ethnicity, religion, where they come from
and which programme they are following. But do we really
know them? They all come with a back history and what we see
is just the tip of the iceberg. To enable us to identify their needs
so to provide them with the appropriate support, we need to
have more than what we can glean from the surface. To reach
the unseen bit of the iceberg, we need to delve deeper – their
background, what they feel, think, expect and believe. Without
a deeper understanding we will not be able to support them.
The Iceberg exercise was designed to use our imagination to
create a fully-formed student complete with their inner feelings.
Unsurprisingly, FEAR and HOPE topped the list. Then
loneliness; lost; confusion; lack of confidence; shy; unhappy;
problem; stress; new environment. There were positives too:
to be integrated, accepted; gain friends; be part of the
community; believe; confident; ability. Although ‘responsibility’,
‘adaptation’ and ‘expectation’ can be positive and negative.
There was one ‘dreamer’ – but it’s good to have dreams!
Institutional staff were then asked to consider what their
responsibilities were and how they would find ways to respond
to these students. Improved services, awareness raising,
flexibility according to needs and targeted change were cited.
In conclusion, both staff and students agreed that mutual trust
is paramount for any meaningful relationship to develop.

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups by increasing
access to higher education in and capacity building of institutions in Georgia and Israel. https://dare.erasmus-plus.org.il

Reflecting on Diversity in the Classroom and the Institution

An inclusive learning environment is a diversityfriendly place where students and staff of all
backgrounds feel valued and safe, are able to
develop and grow, and achieve their full potential.
Everyone, from top management to reception and
security staff, should be made aware of the
importance of making the institution a supportive,
welcoming and nurturing place. In this exercise
participants were split into two groups – academic
and administrative. The aim of the exercise was to
strengthen knowledge and skills in dealing with
issues of diversity. There were 14 questions in each
Reflection sheet with two columns for answers and
suggested actions for improvement.
What makes a good teacher? A reflective one.
Academic staff were asked to think back over
situations in their class, analyse what they did and
why, and consider how they can create opportunity
to enhance student learning. The questions
included: what went well in class that day? What
could have gone better? Was I aware of the various
learning preferences of the students in my class? Did
I design my class well enough to respond to the
various needs of the diverse group? Did I encourage
contribution from minority students as a valued
perspective of difference? Did I see the minority
students as less capable because of the language?
Did I think the minority student’s lesser language
competency lower the standards of the whole class?
How did minority students feel about learning
alongside the linguistic majority – was there tension?
Did I do anything to empower minority students to
participate confidently in class? Did I manage to

make ALL the students collaborate in learning
activities and forge a peer identify? Could I have
done more? Do I think my own experience in class
today would shape and influence me as a
professional practitioner?
How supportive is your institution?
Administrative staff were invited to assess
institutional provisions in creating and supporting an
inclusive learning environment. For example: How
does your institution treat minority students and staff
from diverse backgrounds? Is your institution a
diversity-friendly place of learning and working i.e.
safe, positive and nurturing? Does your institution
promote and facilitate interaction, both formal and
informal, between students and between students
and staff? What are YOUR attitudes towards minority
students and how do you feel about having to invest
more time and effort in supporting them? Do you hold
activities and events to welcome new students to
your institution to celebrate diversity? Do you have
events or programmes tailored for minority students
to welcome them? If so, could they be improved on?
Are new students clearly informed of the facilities
and services available to them within the institution?
Does all information both in electronic and hard
format; and is it available in alternative formats on
request? Are queries from students dealt with in a
timely and clear manner? Are there regular
departmental or team meetings to monitor the impact
of additional support on minority students? Is there a
system to obtain student feedback regarding
satisfaction with the services and facilities provided
by the institution?

Communication – Good and Bad Listening

Maya Angelou (1928-2014), poet, singer, memoirist & civil rights activist

Communication is a two-way process. It involves talking AND
listening. This may seem obvious but all too often we talk too
much and don’t listen enough. And when we do listen we don’t
listen properly. Good communication is more than what we listen
to; it is also about how we listen. Facial expressions and body
language are important. They can send out a positive or negative
message. Talk with your body, not just your mouth.
How much a student will open up to us will depend very much on
how we receive them, or react to them. How do we make them
feel when they come to us with their ‘problems’? Do they feel
safe with us? Do they feel they can trust us? They will not share if they do not trust, and when there is no trust
there will be no openness. The art of good listening can be learned. And in good communication, jargon and
euphemism are best avoided. We should be mindful of the students’ feelings when we ‘communicate’ with them.
Below are what were considered bad listening:
“Indifferent”; “arrogant”; “rude”; “superficial”; “lack of attention – pretends he’s doing some paperwork”; “shows no
interest”; “no body-language”; “lack of eye contact”; “strict-faced expression”; “ignores your speech”; “interrupts
while you are speaking”; “don’t understand”; “playing with their mobile phone”; “makes you feel uncomfortable”;
“quick answers (not listening to all the information)”; “forces student to be short”; “referring to nationality –
discrimination”.
And good listening…
“Good manners and warm smile”; “eye contact”; “understanding”; “open-minded”; “kind”; “humble”; “encourage”;
“making notes while listening”; “let you speak”; “listens wholeheartedly”; “heartfelt psychological analysis”; “gives
feedback while listening”; “gives positive advice”; “helps you to express your ideas clearly”; “raises our mood and
makes us feel supported”.

Designing a Training Programme
The ‘Reflection’ and ‘Role-Play’ exercises prompted some very
telling revelations. One academic admitted she was not fully
aware of the different learning styles of her students, nor did she
design her class to respond to their various needs. Another
confessed to not seeing things from the student’s perspective until
now. Overall, participants felt that these exercises had made them
more aware of the obstacles facing minority students and to think
about what support they could give and how they could give it.
One common regret was the lack of time. Merab Basiluiu (Ilia)
lamented that even with the best intentions in the world, he could
not do his job properly in the short period of time he had in the
classroom. To be able to provide targeted support more time
would be needed to deal with the diverse issues. This is something
all institutions should bear in mind when timetabling classes in
future, if they truly care about their minority students.
Participants also expressed a strong desire for their institution to
provide more training and to support what they are trying to do.
However, even when there was a training programme in place,
persuading colleagues to take part had not been easy.
Using what they had learned from the sessions, participants were asked to design a training programme for their
‘front-line’ staff in supporting all new students and specifically non-Georgian speaking students. Considering how
time-short staff usually are the programme should consist of three one-hour sessions spread over three days.
Giga Khositashvili (Ilia), Tamar Aslanishvili (TeSaU) and Tamar Shinjiashvili (Sokhumi) each presented an
outline of their programme. Their topics included integration, tolerance, socialisation, effective communication,
conflict resolution, orientation days, assessment strategies, role-play, feedback and reflection. They were
emphatic that the training must be given a high status within the institution. Invitation must come from the head of
department, dean or vice-rector, to give it prestige and to show that when it comes to diversity and inclusion the
institution takes it seriously.
Giga’s idea to involve the Psychology Department and School of Education in getting them to prepare and deliver
some parts of the programme was well-conceived. Their involvement would give them ownership, and once one
department had bought into the idea it would be easier to get others on board.
There was a call for a Code of Conduct to be drawn up by the institution. This would form the protocol for
professional behaviour in dealing with minority students, be they ethnic minorities, those with learning difficulties
or physical disabilities.

The Student Voice

Six recommendations from students of Ilia State University

Were They Satisfied?

At the end of the training, participants were invited to reflect on their experience of the day, to describe how they
felt and what they had learned.
On the trainers:
“Important relationship with the trainers”; “they are friendly and hope to continue contact in future projects”.
On the sessions:
“Amazing”; “interesting and funny”; “lively environment”; “productive”; “particularly enjoyed the role-play and
practical exercises”; “beyond expectations – thought it would be boring”; “Maya Angelou’s quote was poignant”.
Usefulness of the training:
“Learned a lot”; “now able to look at things from different perspectives”; “productive – materials to take back”; “will
use experience for own training”; “will use experience for teaching minority students”; “start thinking about services
– create more open space for interaction”; “encouraged to be innovative”.

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher Education –
coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia, Israel, Lithuania, Romania, Spain
and UK; and 4 NGOs associated partners: 2 Georgian, 2 Israeli

Ways Forward – Who’s in the Driving Seat?
Throughout the discussions at Ilia and Zugdidi,
the readiness to learn and improve was palpable.
Staff said they would be able to accomplish much
more in supporting minority students if not for one
constant factor – “Lack of time – always rushing”.
The issue of TIME came up time and time again
(no pun intended!) Time for the students in the
classroom; time for the teacher’s professional
and personal development; more time to interact
with colleagues to exchange experience, share
and learn from one another; and better time
management to maintain a work-life balance.
There was absolutely no question about the commitment of the staff at both universities in doing their best to
support minority students, but in order to do this successfully they would need their institution to support them in
return. At Zugdidi, it was felt that the job of a teacher or administrator was under-valued as reflected by the low
salary they received. The trainers were convinced that this was a shared sentiment across the educational sector
in Georgia.
Staff Development Programme
From the answers given in the Reflection sheets, the trainers would suggest that the institutions continue to
implement the training programme they have put in place during the DARE project, keeping to the two-pronged
approach: (i) raising awareness and train ALL staff members in supporting diversity and inclusion; and (ii)
upskilling current staff members with new methodology in teaching the younger generation. It is important that the
programme be driven by senior management to give it high priority and status. It is also imperative that the
programme be reviewed and updated constantly to adapt to changing circumstances. The training outcomes
should be monitored and used to inform and improve on quality so that the programme can be rolled out year
after year even after the end of the DARE project. And finally, the trainers would highly recommend that the
provision of a systematic staff development programme be included in the institution’s quality assurance system
as an essential criterion for measuring excellence.
Supporting Diversity and Inclusion
Supporting minority students is a balancing act. How much support or ‘care’ to give without marking them out as
‘different’ or ‘needy’? Minority students want to be understood, accepted and supported but they do not want
‘charity’. The nature of the teacher-student or institution-student relationship means that the teacher or
administrator must play the lead role in making students feel they are in a comfortable and safe place. Be more
sensitive and positive; provide more consultation hours, extra or flexible timetables.
However, it would be wrong to assume that students are passive receivers. They are not, as pointed out by a
member of staff at Zugdidi, “students can also encourage her to develop – it’s a two-way process”. Once mutual
trust has been forged, both staff and students can be beneficiaries of a diversity-friendly institution.

The DARE project has been funded with support from the European Commission. This publication reflects the views only of
the authors, and the Commission cannot be held responsible for any use which may be made of the information contained
therein.
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The last day of the meeting concentrated on
each partner’s overall assessments of DARE.
It was heartening to hear that DARE has
advanced the cause for disability on a national
level in Georgia and Israel; it has raised
awareness at senior level and changed staff
attitude and institutional policy and values
regarding minorities and accessibility. Last but
not least, in Georgia, DARE has helped link up
Georgian institutions who hitherto have not
collaborated; and the coalition of Deans across
Israel presents a formidable champion for
accessibility! We are all working to disseminate
DARE achievements widely.

This edition of MAGADARE

reports on the 6th
Consortium Meeting held at the University of Haifa, Israel, on
18th-21st June. Taking the cue “nothing about us without us”,
students were invited to this meeting to share their experiences
of DARE and how it has impacted on their academic and
personal development. Many also witnessed first-hand how the
meeting was conducted, issues discussed and debated, and
consensus reached.
The third day of the meeting was in conjunction with the
National Deans’ Forum to share insights from DARE regarding
widening access and participation for students. Mee Foong
Lee, European Access Network, UK, delivered a keynote on
Inclusive Excellence (IE) and gave an update on access
developments in Europe 20 years since the Sorbonne
Declaration 1998. There was a panel discussion on “Academic
Excellence and Accessibility: Does One Come at the
Expense of the Other?” followed by two workshops on intercultural dialogue. In the afternoon we had the policy
recommendations from our Georgia partners and heard the
incredible journey undertaken by Sapir College, Israel, in its
quest for disability funding.

From left: Gaspar Ros, Dina Gallero, Jurgita Vizgirdaite

Monitoring
One important aspect of the meeting was the
presence of Dina Gallero, from the Erasmus+
Office Israel, there to monitor DARE’s
progress. She met with Work Package leaders
and institutional representatives to be updated
on work done since the last exercise. Dina
shared two pieces of advice with the DARE
team: we address the recommendations
contained in the EACEA assessment report of
31 July 2017; and make sure that when writing
the final report be very clear so that Brussels
understands exactly what DARE has
contributed and impacted. Dina was
particularly impressed with the monitoring
process devised by DARE internal QA team
and would like to recommend its inclusion for
future Erasmus+ programmes. This is an
achievement DARE partners can be proud of!

Let’s Hear It from the Students
At the core of the DARE project is the students as beneficiaries, in the spirit of their motto “nothing about us without
us”. For instance, at Telavi State University (below) with their Kist and Azerbaijani students, it has always been
the University’s policy to ensure that they lead an active student life and feel confident in their interactions with
fellow students and staff. Through DARE the University learned new ways of engaging them. Tengiz Kukunashvili,
a student and Head of Students’ Union, and Nino Korinteli, an MA student and also a member of staff, have made
great efforts in organising events and activities for them, as well as with them and with their communities. These
coming together aimed to make them feel welcome, helped break down barriers, and gave them a sense of
‘belonging’, to ease their integration. They were also given the opportunity to disseminate DARE at the
International Scientific Festival of Education hosted by University this year.

At this meeting some of the students showed us how DARE has enabled them to contribute to the work of their
universities in widening participation for minority students, thus also giving them the opportunity to develop
academically and grow as a person.

We Dare to Behold
Malkhaz Kalandia, Salome Arakhamia, and
Nino Shamugia, shared their experiences as
students of the University of Zugdidi. Before
DARE, they had the impression that although the
University is a student oriented institution, it did
not seem to have a clear idea what student
support really entailed, or how to provide it. No
one asked what kind of support a student might
need; and no one dared to openly talk about
mental and physical disability. No special
arrangements were made for students with
families or disabilities; and there were no services
in the library for students with special needs. But
things started to improve since DARE.
DARE’s awareness raising has resulted in a change of attitude, and provision of more targeted support services
and the creation of the Life Long Learning Centre. To help identify needs and plan ahead, a questionnaire has
been designed for first year students to fill in at registration. Flexible time tables, schedules for lectures for refugee
students (IDPs) and individual learning plans tailored to suit the student’s circumstances, are now possible. A
programme for managing the learning process has been bought and students can now use the Learning
Management System for online communication with academics and administrators. Blended learning method is
now used not just for lectures but also seminars, with video and audio version of the lectures. This has enabled
those who had missed lectures to catch up and those who needed more time to learn the opportunity to do so.
Extended examination time is offered to those who need extra support. Open spaces have been created to
encourage student interaction more freely.

Personally, Malkhaz and Salome have also benefited from the provision of a DARE CARE room, well equipped
by the University and staffed by professional nursery teachers, where students with children can leave them, free
of charge, while they attend lectures or examinations. The students felt that the University is beholden to the
students’ interests and has truly put them at the heart of what it does.

PITA (Promoting Integration, Tolerance and Awareness) Youth Centres
PITA is a USAID-funded project, under the auspices of the
UNAG (UN Association of Georgia) aimed to promote the
culture of tolerance and integration among Georgia’s youth
through training, practice, peer education, awareness and
advocacy campaigns. It has over 1000 youth-led activities
across different issues and areas, delivered by voluntary
youth tutors across its 13 Youth Centres, one of which is
at Ilia State University.
The students in charge of PITA at Ilia, Lamara Japoshvili,
Nana Akofyani, and Rusudan Zazadze (pictured), were
proud of their role as PITA tutors. At the same time, they
were also grateful to DARE. Here, they have the
opportunity to turn what they have learned from DARE into
practice, in particular in working with ethnic minority
groups. For instance, the training given by EAN in
supporting minority students has given them ideas and
provided them with skills they can transfer to their role as
PITA tutors. Skills such as the importance of listening, the
danger of stereotyping a certain group just because they
are different from us; the forging of mutual trust and closer
relationships, etc. DARE has given them the confidence to
impart these skills to new volunteers.
In the autumn they will disseminate DARE and its
outcomes at the PITA meeting to be attended by ethnic
minority students as well as Georgians.

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups by increasing
access to higher education in and capacity building of institutions in Georgia and Israel. Https://dare.erasmus-plus.org.il

I Learned, I Teach
The DARE project has enabled Sokhumi State University to
offer an additional programme for ethnic minority students to
complement the national 1+4 programme. Using DARE
computers in the classroom the DARE course teaches not
just the Georgian language, but also English and computer
skills. The course is free and has proven to be popular with
students across all its 7 faculties.
The presenters, Tamari Ivanidze and Nino Tsulaia, were
students on this course to learn English. Now, they TEACH
English to the other students on the course twice a week.
They have found the progression from student to teacher a fulfilling one.
They also shared with us testimonials of four other students who attended the English course:

“DARE English course improved my English skills. Now it’s easier for
me to communicate with foreign tourists in my country, read texts in
English online as we often need to seek additional information in
internet related to our University courses, and I can speak better
English now.”
Sofio Gagoshidze, BA Teacher Education

“DARE project offered me an opportunity to enlarge my
skills in English…I consider that my English got much
better compared to what was before the course.”
Giorgi Bubashvili, Doctoral Program, History.
“DARE English course is very beneficial. We study many
topics in English, have conversations in English and it
improved my English a lot. The course is free and it is
accessible for every students.
Salome Bojgua, BA Teacher Education

“DARE free English course gave me a
chance to deepen my knowledge in
English. We have a great opportunity to
practice our English and add new
knowledge too.” Tamta Kupatadze, BA
Teacher Education

Academic Excellence and Accessibility: Does one come at the Expense
of the other?

The panel discussions focused on the positive aspects of having a diverse student population and how this
diversity could also benefit the institution. Panellists were from the University of Haifa: Prof Eran Vigoda-Gadot,
Dean, Faculty of Social Science; Prof Pnina Soffer, Head of Departmet of Information Systems; Prof Daniel
Gutwein, Department of Jewish History, and Ms Rana Simaan-Jubran, Academic Advisor for Arab Students.
Chaired by Prof Hanan Alexander, they dispelled a long-held myth that if a university widens access to include
more students from minority and disadvantaged backgrounds, its academic standards will suffer and fall.
Issues discussed included: What are the academic
advantages in having a diverse student body? What can
universities do to bring them up to the required
standards? What are the barriers universities face and
how to overcome them? The panel argued that instead
of seeing these students through a negative lens
believing they will accomplish little or bound to fail, an
institution should look at their potential and how best to
nurture it. Prof Gutwein pointed out that while ethnic
and cultural background is important, a student’s socioeconomic status is just as important a factor and should
not be ignored. Financial difficulty affects performance.
Raissa Ibrahim (R), Nour Dousouky, Tel Aviv Jaffa Academic College

In Israel, language plays a big part in a student’s success or otherwise, especially for those whose first language
is not Hebrew. In this case, the University has appointed an Academic Advisor for Arab students to ensure that
they get the appropriate support. Maturity also plays a role in a student’s time management skills. Jewish students
would have served one year in the army before they started university whereas Arab students come straight from
high school, and perhaps less experienced in prioritising what need to come first in their studies.
In supporting minority students, we should bear in mind what Prof Jenny Kurman, Dean of Students, said in her
opening remark of the morning. She cautioned against perpetrating the stereotype image of a particular group, to
avoid causing a negative reaction - stereotype ‘reactant’. That is to say, if we see ethnic minority students as less
capable and we expect less of them, there is a danger that this negative perception may make them ‘do’ something,
or behave in such a way as to conform to the stereotype image. This would be of no help to anybody trying to
overcome the stereotype threat.

DARE is a cross-regional Erasmus+ project aimed at providing inclusive education for disadvantaged groups by increasing
access to higher education in and capacity building of institutions in Georgia and Israel. Https://dare.erasmus-plus.org.il

What Has Dr Samuel Johnson to do with DARE?
Dr Samuel Johnson (1709-1784) was a prominent poet, essayist, literary critic,
biographer, editor, in England. If there was a Nobel Prize for Literature in those days,
he would have received one. His opinion was highly valued and often sought. One day
he was given a manuscript by an aspiring writer to read and comment. He took it home,
read it and formed his judgment. When they met again, Dr Johnson said to him,
“I have read your manuscript. It is both good and original.”
“But,” Dr Johnson continued,
“…what is good is NOT original, and what is original is NOT good.”
Using this as an analogy, Mee Foong Lee, European Access Network, UK, in her
keynote address at the Deans’ Forum, challenged institutions to scrutinize their facts
and figures more carefully for they might be surprised to find that what they considered
to be inclusive is not excellent, and what is excellent is not inclusive.

Inclusive Excellence or Inclusive and Excellent?
Are they not the same thing? What is the difference?
NO, they are not the same thing, and, YES, there is a
difference. An institution can be both inclusive AND
excellent, but that does not necessary mean that they have
achieved Inclusive Excellence (IE).
IE “is a recognition that an institution’s success is dependent
on how well it values, engages and includes the rich diversity
of students, staff, faculty, administrators, and alumni
constituents” (Association of American Colleges &
Universities (AA&U) guiding principle, 2006). Inclusiveness
and Excellence are inter-dependent: Access, widening
participation, student success, and high-quality learning are
the pre-requisites.
There is no denying that an institution should be proud of its diversity and inclusivity, but it should also be honest
and ask itself some hard questions: in the ‘diverse’ and ‘inclusive’ part of the institution, what type of programmes
are the students studying – diplomas, vocational courses? How many are on degree programmes in, say,
engineering, medicine, law and the sciences? What are their employment prospects? As to the ‘excellent’ part of
the institution – because of ranking and league tables, it’s usually in research and professional education – how
many of its Research Fellows, Master and Doctoral students are from minority groups, i.e. female, ethnic minorities,
those with disabilities? If there is an imbalance then more will need to be done to make excellence inclusive.

Framework for Inclusive Excellence
Five pillars form the IE framework – (1) Intra-personal awareness – ideas, assumptions and values, and their
impact on one’s own pedagogical choices and practices; (2) intra-personal awareness – how to have constructive
dialogue with students, create climate for shared experiences; (3) curricular transformation; (4) inclusive
pedagogy; and (5) inclusive learning environment. (de Carmen Salazar, M., Norton, A.S., & Tuitt, F.A. (2009))
However, making it work will require a fundamental transformation of the institution by embedding and practicing
IE. Merely integrating diversity, equity and educational quality efforts into institutional missions and operations is
not enough. It has to become a HABIT that is implemented and practised consistently throughout an institution
(Denver University, USA). In other words, IE should become the second nature of an institution.

From Sorbonne to Yerevan and now Paris 2018
Over the past 20 years since the 1998 Sorbonne and 1999
Bologna Declarations, reforms have been undertaken
across Europe as part of the Bologna Process towards the
creation of the European Higher Education Area (EHEA).
The three key commitments that underpin the EHEA are the
implementation of the three-cycle degree structure,
recognition of qualifications and quality assurance. In
addition to these, other priorities as set out in the Yerevan
Communiqué are learning and teaching, social inclusion and
employability. We now have a total of eight Communiqués
(Prague 2001, Berlin 2003, Bergen 2005, London 2007,
Leuven 2009, Bucharest 2012, Yerevan 2015 and Paris
2018) each with an action plan for implementation.
So, how far have we come? The most recent Bologna Follow-Up Group report (23 May 2018) showed that since
the Yerevan Communiqué 2015 there have not been radical changes, for most countries have mainly focused on
consolidating the implementation of reforms. While there has been good progress in the three-cycle degree
structure and in quality assurance, the recognition of qualifications is still problematic. When it comes to the social
dimension and widening access,
“disadvantaged learners still face barriers to higher education: students from low and medium-educated
families are strongly under-represented, and are more likely to enter higher education with a delay; gender
imbalances, if improving slightly, still persist and remain marked in some discipline areas with significant
implications for the labour market and society; and lifelong learning is not a reality for learners in many
countries.”
As we can see, a lot more work is needed to ensure that minority and disadvantaged groups are not left by the
wayside while the other groups surge ahead. However, it’s not all doom and gloom. In the area of learning and
teaching and student support, much has been achieved, as shown in “Trends 2015: Learning and Teaching in
European Universities”, the VI Trends report produced by the European University Association.
Learning and Teaching
Strategies to improve learning and teaching are now quite widespread across the EHEA, both at national level
and within higher education institutions. Among other things, there is a growing recognition of the importance of
teaching; innovative teaching methods and techniques are being introduced; although staff development for
academics is often left to ad hoc measures. A high number of institutions have taken to developing libraries and
learning resource centres (92%); adapting physical spaces to meet the requirements of different teaching
approaches (68%); creating common spaces to increased student-staff interaction (53%).
Student Support
When it comes to student support the picture was even rosier. Provision of academic introduction to the institution
(92%); academic advice (90%); mentoring/tutoring (83%); psychological counselling services (81%); special
support for first-year students (76%); all featured high on the scale. In terms of services for students requiring
additional support, 80% have additional courses in the language of instruction; 75% have computer courses;
courses on study skills (60%) and courses to develop autonomous learning skills (53%).

How does DARE compare?
The Bologna Process has had 20 long years on the
journey to widen access and participation to promote
social inclusion and is still found wanting in this respect.
DARE has had two years and eight months. Applyng
some of the indicators used in Trends 2015, i.e. learning
and teaching and student support, we could say that our
Georgian and Israeli partners have advanced in leaps
and bounds in a short period of time.
In Israel, the Learning Centre at Gordon College created
common space to foster interaction and collaboration.
Its LEAP project for women aged 30+ is important, as
better educated mothers has been linked to better
performance of their children. The ‘BE’ centre at Achva College caters for students with special needs using the
Simulation Lab. It now conducts national workshops for school principals and teachers. Haifa University has many
targeted programmes to support students. It has also brought about a policy change at senior level making equity
and access its priority. Sapir College has formed a coalition of Deans to lobby for disability funding from the
Planning and Budgeting Committee to go beyond physical infrastructures – Ariella Daniel-Hellwing (pictured
above: second from left) has taken the fight all the way up to the Knesset Education Committee!
In Georgia, students and staff at Sokhumi State
University (pictured left: Tamar Ivanidze, Nino Tsulaia,
Anna Mosashvili, Omar Ardasheila) are proud of their
Psychologist Cabinet which provides counselling to
vulnerable students. The Lifelong Learning centre at
University of Zugdidi was created as a result of DARE
thinking on providing seamless student support across
the university. Ilia State University has designed a
blended learning online course, “Techniques in
Academic Writing” for students. In all the partner
institutions innovative learning and teaching strategies
have been introduced, and staff development
programmes to train academics and administrators in supporting minority students put in place. Above all,
Georgian partners who had no experience before DARE in dealing with disability have started working with their
Ministry of Education to raise awareness and Telavi State University has made inroads with the Ministry on
accessibility issues. Some of them have also begun structural work to adapt the physical environment at their
institutions for disability access.
Much has been achieved and much more needs to be done, as this is only the beginning of a long journey for our
DARE partners to transform their institutions. No doubt they will learn and improve along the way, as Dr Rhonda
Sofer, (Gordon Academic College, Israel) put it, “Even the good can get better”!
Here’s to share DARE’s modus operandi –
Think BIG

Start Small
Scale

F͢→A→S→T →
Replicate and keep going...

DARE Policy Recommendations from Georgia
Tamuna Aslanishvili, Telavi State University, who hosted the DARE national meeting in Georgia on 23 May,
presented their policy recommendations for university management and the government.

To University Management for Supporting:
Students with Learning Difficulties

Conduct annual research to identify students with
learning difficulties.

Conduct annual staff training.

Invite external experts.

Create special timetables for students with learning
difficulties.

Provide additional hours of advising.

Give extra time for exams.

Create psychological laboratory.

Include learning difficulty issues in scientific research
(BA/MA/PhD thesis)

Students from ethnic and religious minorities:

Create application form for identification of ethnic and
religious minorities.

Offer free preparatory courses for ethnic and religious
minorities.

Evaluate curricular and extra-curricular teaching
activities.

Blended Learning:
 Conduct annual training for staff and students to teach them how to work in MOODLE
 Include MOODLE programme in IT courses
Female Students:
 Nursery room for kids
 Lifelong learning centre

Policy Recommendations for the Government



Recognition of distance learning
Creation of mechanism for the identification of learning difficulties

Changing the Budget Policy of the Planning and Budgeting Committee
Michal Revivo, (pictured) Achva Academic College, presented
on behalf of Ariella Daniel Hellwing (Sapir College) as Michal
has worked with Ariella in her efforts to change national policy
in the framework of DARE. It tracks Sapir’s journey from the
DARE kick-off meeting in Murcia 2016 to date. It was at Murcia
that they learned, from Prof Faisal Azaiza, that the PBC budget
for disability support was limited to physical infrastructures only.
Since then Sapir has been on a mission to gather support to
put pressure on the PBC to widen its funding categories to
include issues of accessibility that were not budgeted for:








Individual academic support
Accessibility of learning materials
Test adjustments
Accessibility of learning environments
Assistive technology supports learning
Enabling activity on and off campus, and funding personal responses: (tours, conference, events, social
involvement, student days)
Accessibility training to various academic staff

Five Thousand Arms to Hold You – Success through Collaboration
Back in Israel, Sapir immediately set about goal setting with the
aim to push for better and wider provision. Work began in earnest
in getting senior management on board. An official request from
the College was sent to the monitoring committee. But a negative
reply was received. They did not give up. The next step was
recruiting the Deans, talking to the Deans’ Steering Committee
and giving a seminar on accessibility in order to reach
agreements. This resulted in a formal appeal of all Deans to the
Budget Committee. Sapir understood the strength in numbers,
and continued to make alliances for collective impact. Through
sheer determination and tenacity, a powerful coalition was formed.
The Knesset Committee now has representations from the
coalition partners:

Sapir
The National
Insurance
Institute

Deans Forum

Knesset
Members

Changing
policy
the
Accessibility
Centers
Forum

The Equal
Rights
Commission

The National
Student
Union

Final Remarks

Prof Hanan Alexander, DARE co-ordinator, was very impressed with the high impact DARE has had on partner
countries both institutionally and nationally. He felt that each institution has used the budget imaginatively to
implement new ideas and collaborations. DARE has undoubtedly advanced the cause of disability in both Georgia
and Israel.
We are delighted to share with you some thoughts from DARE participants:
“Staff attitude change in policy and values” – Ana Kvanchilashvili, Ilia State University
“With the help of training and other activities, it has raised awareness at a high level” – Temriko Lukava, Zugdidi
“DARE is like the Olympics Games rings – connecting new friends, new experiences, new ideas, new mentality,
new ways of teaching students. I will use DARE experience in my PhD book” – Anna Mosashvili, Sokhumi
“My institute will use the DARE QA loop” – Martin Vrubel, University of Masaryk
“How many things I could have done better if I had known what I know today” – a Telavi staff to Sophio Arenshvili

The DARE project has been funded with support from the European Commission. This publication reflects the views only
of the authors, and the Commission cannot be held responsible for any use which may be made of the information
contained therein.
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First kick-off meeting at University of Murcia, Spain, 2016

DARE is indeed diversity in action in its range
In this final issue, MAGADARE bids farewell to
DARE family members and its readers who have followed our
journey to reach the goals of this Erasmus+ project in capacity
building to develop programmes for access to higher education
for three disadvantaged groups in Georgia and Israel: students
from minority backgrounds, students with physical disabilities
or learning difficulties, and students who are women. Going on
this journey has been like trekking through a dense forest in a
difficult terrain, with many streams to cross and boulders to
climb over. In supporting one another and lending a hand when
someone faltered, we have now reached our journey’s end,
exhausted but at the same time, elated. Since the first meeting
in Murcia, DARE has succeeded in making three levels of
influence a priority: individuals (how have students, staff and
faculty benefitted), institutions (how have the institutions
changed), and national bodies (how has DARE influenced
change on the national level). We will all come together one last
time in Brno, Czech Republic, to bring closure to the project and
collaboratively write the final report that will chronicle DARE’s
achievements.

of actions taken. Our partners have put the
theoretical and ideological visions into practice
and implemented measures that best serve
their target groups. Some institutions focused
on restructuring their student support services
making it more accessible to provide better as
well as new services. Other institutions built on
programmes that did not succeed previously
and thus used DARE’s opportunity to revamp
to be more successful. All have trained their
staff in supporting diversity and in making
inclusive education a reality at their institutions.
A Handbook has been produced to share with
other HEIs and their stakeholders the DARE
experience and our knowledge, expertise and
practices in increasing and sustaining diversity.
It includes materials for training and different
models of how our partners have implemented
programmes to overcome specific diversity
challenges and successfully embedded the
practice of inclusion within their institutions.
We hope it will both inform and inspire.
DARE’s success is the result of the dedication
and collective efforts of everyone involved,
including students, and staff who worked
quietly in the ‘backroom’ to ensure that the
DARE machinery functioned efficiently for
three years. A big ‘THANK YOU’ to you all!

The 7th Consortium Meeting, 8th-11th
October 2018, Masaryk University Brno
The 7th and final consortium meeting will be hosted by Masaryk
University Brno, the second largest public university in the
Czech Republic, and considered one of the most important
teaching and research institutions in the country.
At this meeting Prof Gaspar Ros will present the QA final report,
and all partners will present the material they have prepared for
inclusion in the project final report. We will also have a session
to explore possible future joint projects. There will be several
hightlights to look forward to: Prof Hanan Alexander’s lecture
to Masaryk University students and faculty “Education for
Peaceful Coexistence” will elaborate on Project DARE and
the Pedagogy of Difference on which DARE was based; and a
poster exhibition to showcase DARE partners’ achievements.

The Teiresias Centre
Another highlight will be a tour of the renowned Teiresias
Centre (Support Centre for Students with Special Needs)
arranged for us by Martin Vrubel. The Centre, which formed
part of Masaryk University since 2000, provides services for all
students with sensory and other disabilities to ensure maximum
accessibility to all study programmes at the University –
students with sensory impairments: visual or hearing; with
mobility impairments; with specific learning difficulties; with
psychological difficulties; with chronic diseases.

The Centre’s renown reaches far beyond
serving students at the University. The primary
recipients of its services also include teachers
and employees of the University; nonacademic public; academic and non-academic
institutions involved in educating pupils and
students with impairments or responsible for
sensory and physical accessibility of public
events, buildings and areas. The Centre also
coordinates life-long education programme for
the blind. More information about the Centre
can be found on:
https://www.teiresias.muni.cz/?lang=en
There is much to be learned from the Centre.
DARE consortium will visit its special library
and access study materials in special formats;
try out its technical interpreting services, e.g.
recording studio; explore the application and
assistive technologies; and discuss the study
agenda including services for students with
special educational needs. It is hoped that they
will take back with them not just a memorable
experience but also the know-how they can
apply to their work in serving students with
disabilities.

Visually impaired students at Teiresias Centre

“DARE with US”
Diversity and Inclusion: Supporting Student Success
We are delighted to share with you, over a glass of Georgian beer and some
‘khinkali’ dumplings, the handbook, “DARE with US” prepared to disseminate
material about DARE during and after the life of the project.
Part 1 of this handbook gives a general outline why diversity is important for an
institution. It provides a model of applying the Principles of Universal Design
which is more inclusive and adaptive to the needs of different students and has
been shown to enable them to succeed. It also describes the Student Lifecycle
for a holistic approach.
Part 2 addresses the challenges in student support services as well as with
administrative staff and academic faculty development and training focusing on
serving students from diverse groups. The materials developed for the training
sessions, such as the importance of empathy – putting oneself in the student’s
shoes; learning the rules to fit in; the danger of the single story: the iceberg
exercise; good and bad communication; know yourself to serve your students
– the Medicine Wheel; reflection for future development; are included in this
section. It is hoped that these will be useful for other academic institutions to
adopt or adapt for their own staff development programme.
The first section of Part 3 introduces the different institutions that made up DARE’s consortium and briefly explains
how they contributed to the programme. The following section provides examples of what DARE partners have
accomplished in Georgia and Israel. Each section is open with a common visual chart that enables the reader to
immediately get an overall picture of what programmes were created and how they impacted the particular
institution. The presentation of the information in the second section contains some ‘jewel in the crown’ of the
institutions, briefly describes the programmes they implemented and offers a glimpse into the step-by-step process
of how the project developed and grew.
Below is a snapshot of the core achievements of each DARE partner in Israel and Georgia. The full version of the
handbook can be found on the DARE portal: https://dare.erasmus-plus.org.il

In Israel
The Simulation Lab as a Tool for Inclusion
The creation of the Simulation Lab offers Achva Academic College an innovative approach
to the training of faculty and staff, as well as a unique space in which to work with preservice teachers in developing skills for teaching in a diverse classroom. The beneficiaries are lecturers,
administrative staff, pre-service teachers and students with physical disabilities. 150 lecturers participated in
training seminars on inclusion. Training for stakeholders on special needs given in 18 workshops for school
principals and teachers from the region – a total of 375 participants. Simulation workshops as part of the pedagogy
courses – 120 pre-service teachers participated. Teaching and Learning in the Simulation Lab – 3 courses per
year were taught in the Lab: 90 pre-service teachers (20% had difference special needs) practiced and studied in
the Lab on a regular basis. 10 students participated in workshops for students with physical disabilities.

DARE – Developing programs for Access of Disadvantaged groups of People and Regions to Higher Education –
coordinated by University of Haifa, Israel, has 13 partners from Czech Republic, Georgia, Israel, Lithuania, Romania,
Spain, UK; and 4 NGO associated partners: 2 Georgian and 2 Israeli.

Helping Women Over 30 Take the LEAP to Success
At Gordon College of Education, women over 30 years of age are given an
opportunity to become teachers through LEAP and 39 women have successfully completed the programme.
Support services developed for LEAP students include computer room set up for their use; follow-through
programme from LEAP into regular studies; testing for learning disabilities. 10 administrative staff have been
trained to be sensitive to and provide services and information to students from disadvantaged backgrounds. 100
faculty members trained to design and develop accessible methods of teaching and evaluation. A one semester
accessible online course “Digital Citizenship” developed. This course is given to all second year students: 200
each semester, for a total of 400 a year. ALL LEAP students have or will be taking this courses. The quality of
Gordon’s online courses have been improved to include accessibility tools (video instructions, translation of
materials, text enlargement capacity, etc.).

Changing Mindsets and Opportunities
Within the framework of DARE, University of Haifa has developed and implemented 8
programmes. An online course to help students from minority backgrounds. Staff and faculty
training in supporting students from minority backgrounds and those with disabilities. The Bridge
to Employment Internship programme for students with disabilities. Reorganisation of the
Student Support Services Centre to include ALL support services within one unit, including a Writing Centre. A
branch of SAMAN – “Students Promoting Accessibility” – a union for students with disabilities on campus. Advice
and counselling for students at risk of dropping out (OMETZ). The University considers the programme for Druze
men one of the jewels in the crown. Before DARE counselling and support for Druze women existed, but Druze
men were not coming to the University. Through DARE, UH aimed to recruit members of this group to the
University after their military service, develop the services to support these men throughout the pursuit of their
degree; and above all to change their perception of higher education as not for them – 75 students have begun
their studies.

Macro to Micro: Israeli Policy regarding Students
As part of the programme Sapir set three main goals: collaboration with the student steering
committee; creating accommodated English courses to suit the disabled; and changing the
national budget. 300 lecturers attended the training on accessibility; created 6 new English
courses each semester for students with learning disabilities – 540 student beneficiaries so far.
Advancing student-staff communication on accessibility with monthly meetings with students
that are part of the SAMAN union and the Director of Accessibility Centre – 30 meetings so far. Promoting
awareness about accessibility issues – 150 students participated in the week of promoting accessibility at Sapir.
Encouraging student activism with the tripling of the number of students in SAMAN from 5 to 15 student activists
working for accessibility. Recruited 40 Deans to join the effort in lobbying for national policy change on funding
accessibility.

In Georgia
Developing a New Instrument for Inclusion: Sell-Assessment for Students
Ilia State University has provided capacity building with training of academic and administrative
staff in learning disability and minority cross-cultural issues – 5 meetings with Leadership
delivered, 30 administrative and academic staff trained. Its recruitment strategy has been
renewed to attract minority groups – 35 information sessions with over 2000 attendees. Georgian
as a second language course includes online learning platform and support programme. Developed pathway
preparatory courses for those in need to pass the unified university entrance exams. Blended learning courses
designed and delivered to 75 students, 30% of whom are ethnic minorities. It has stepped up lobbying for policy
change on institutional and national levels. Ilia’s ‘jewel in the crown’ is the development of its Learning Disability

Services: screening instrument created, data collected and analysed; Consultation and Support Services Plan put
in place; institutional legal framework prepared for delivery of the services.

Offering Vulnerable Students a Chance
Sokhumi State University has taken a holistic approach in supporting their students with the
implementation of across the board strategies. More than 100 ethnic minority students have
benefitted from its three additional courses: Georgian, English and a blended online course. Its
DARE computer class and Auditorium for Psychological Service has been used by more than
150 minority students, as well as those with LD. Trainings in learning and teaching and student
support were given to academic and administrative staff – 5 trainers, 35 academic and 25 administrative staff
have been trained. Sokhumi has undertaken research, analysis and screening of students for LD – annual
screening is now compulsory for first year students. It has changed university regulations on examinations to take
into account the needs of LD and minority students. It has started renovation of university infrastructure to improve
accessibility for those with disabilities.

Daring to Make a Difference Inside and Outside of the Classroom
Serving the Kakheti region with a vastly diverse ethnic and religious minorities, Telavi State
University’s main concern is the integration of these students. In the classroom it has created
3 blended learning courses: Intercultural Education, Inclusive Education, and WEB 2
Technologies which enable students to design their own websites and share their cultures.
Three trainings on ethnic and religious and LD issues have been given to 51 academic and
administrative staff. It has conducted research to identify LD and adapted its infrastructure for disability access.
Outside the classroom, Telavi recruited the service of Student Self-Government to work with ethnic minority
students to integrate them fully into university life. The dialogue between them is now a permanent feature.
Georgian students appreciated the effort for the inclusion of minority students has enriched their own student life
and made them aware that they can learn from one another with mutual respect.

Lifelong Learning
To serve its three target groups: internally displaced persons (50% of its student population),
students with LD, and students with families, University of Zugdidi took a long-term view and
created the Lifelong Learning Centre putting previously fragmented support services under one
roof – 80 minority Abkhazian refugee students, including 18 who cross the border daily, have
sought help. 36 academic and 130+ administrative and support staff trained in diversity and
inclusion. Piloted Career Management course using Learning Management System – 45 students, 7 refugees
from Abkhazia benefitted. Institutional transformation has taken place with policies to support accessibility and
inclusion, e.g. modification of syllabi; infrastructure improvement for disability access; video and audio lectures
bank for students with LD and those needing extra support to catch up. There is a DARE CARE room for students
to leave their kids – 20 students have made used of this facility.

The DARE project has been funded with support from the European Commission. This publication reflects the views only
of the author, and the Commission cannot be held responsible for any use which may be made of the information contained
therein.

